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Each of the three parts of this report provides a
somewhat different perspective on U.S. students' knowledge and
understanding of U.S. history. Part 1 summarizes the assessment
performance of approximatley 16,0000 fourth-, eighth-, and
twelfth-grade students based on the National Assessment of
Educational Progress U.S. history proficiency scale. Chapter 1 uses
this measure to summarize the levels of proficiency displayed by
students in the 1988 assessment, offering an overview and examples of
their knowledge and understanding. Chapter 2 compares U.S. history
proficiency across the grades and across subpopulations defined by
race/ethnicity, gender, region, and other characteristics. Part 2 of
the report takes a closer look at the assessment results. The
chapters in this section provide information not only on the results
of the assessment of students in grades 4,8, and 12, but also on
trends in the performance of approximately 2,30C eleventh-grade
students, based on a special study conducted in 1986 and 1988.
Chapter 3 explores students' knowledge of historical periods,
chronology, documents, and persons, while chapter 4 summarizes their
familiarity with the historical contexts of political and economic
life as well as of cultural, social, and family life. Part 3
describes the amount and nature of social studies and U.S. history
instruction reported by students who participated in the 1988
assessment and in the special trend assessment. Chapter 5 summarizes
the extent of students' instruction in these subjects, and chapter 6
reports on various aspects of this instruction--particularly the
topics studied and the prevalence of various instructional
activities. Many tables of statistical data are included. (JB)
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What is The Nation's Report Card?

T HE NATION'S REPORT CARD, the National Assessment of Educational Progress INAPT). is the only
national' "' representative and continuing assessment of what America's students know and can do in

various subject areas. Since 1969, assessments have been conducted periodically in reading, mathemat-
ics, science, writing, history/geography, and other fields. By making objective information on student
performance available to policym4kers at the national, state, and local levels, NAEP is an integral part of
our nation's evaluation of the condition and progress of education. Only information related to academic
achievement is collected under this program. NAEP guarantees the privacy of individual students and
their families.

NAEP is a congressionally mandated project of the National Center for Education Statistics, the ET.S.
Department of Education. The Commissioner of Education Statistics is responsible, by law. for carrying
out the NAEP project through competitive awards to qualified organizations. NAEP reports directly to the
Commissioner, who is also responsible for providing continuing reviews, including validation studies
and solicitation of public comment, on NAEP's conduct and usefulness.

In 1988, Congress created the National Assessment Governing Hoard (NAG'S) to formulate policy
guidelines for NAEP, The board is responsible for selecting the subject areas to be assessed, which may
include adding to those specified by Congress; identifying appropriate achievement goals for each age
and grade; developing assessment objectives: developing test specifications; designing the assessment
methodology; developing guidelines and standards for data analysis and tdr reporting and disseminating
results; developing standards and procedures for interstate. regional, and national comparisons: im-
proving the Iiirm and use of the National Assessment: and ensuring that all items selected for use in the
National Assessment are free from racial, cultural, gender, or 1 egional bias.

The National Assessment Governing Board
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The people are the ultimate
guardians of their own liberty . . .

History dy apprising them
of the past will enable them to
judge the future; it will avail
them to the experience of other

times and other nations;
it will- qualify them as judges

of the actions and clesi,,*qns

of men . . .

`Thomas ferson
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OVERVIEW

KNOWLEDGE OF HISTORY
provides the perspective
needed to make sense of the
present, as well as the past.
By tracing the historical

roots of issues and events that concern
us today stieh as immigration and as-
similation, trade relations, or the expan-
sion of democracy we may he better
able to recognize the significance olcur-
rent changes and anticipate their future
implications. For these and other rea-
sons, recent national concern with
school reform has included a renewed
attention to the ways in Yvhieh history' is
taught.' identified by the National coin-
mission on Excellence iii FAluciiioli as
one, of the live "new basis," history edu-
cation plays it critical role in helping stu-

dents understand the complex world in
which they' live.'

This report front The Nation's lieport
Card provides an opportunity to reflect
Oil the adequacy of students' knowledge
and understanding of U.S. history. 'Fite
findings discussed herein and in other
studies stigg,est that a large percentage
of students approaching high-school
graduation and a disproportionately
large percentage of minority students
lack a sense of the national heritage.' In
tart ni.uiv appea to have only a stIllare
acquaintance with the history' of our na-
tion.

The follovy ing chapters clescril)e Ameri-
an students' r.S. history' learning in

441114 VINII.11 I 11,1111,,i,C, 01111.idif Ili, S, ;11
:111(111,111111111'1111c111 ()1111).1.11c11,nt r 11.114et-, IT; !;.: w1,1.:1% , in 111.1.11
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detail, based on a national survey of
approximately 16,000 students in grades
4, 8, and 12, conducted during the spring
of 1988 by the National Assessment of
Educational Progress INAEN. Also dis-
cussed are the results of a 1988 tinINCy of
approximately 2,300 eleventh graders,
measuring trends from 1986 to 1988 in
students' factual knowledge of U.S. his-
tory. Each student participating in the
main and trend assessments answered a
series of questions designed to measure
their knowledge and understanding of
various historical periods. events, per-
sons, documents, and contexts, as well
as questions on their social studies and
U.S. history education.

The results from the 1988 main \AFT
U.S, history assessment were analyzed
using item response theory (IR'r meth-
ods, allowing \MAI to describe perform-
ance across the grades and subpoptda-
lions on a common profieiercy scale,

ranging from 0 to 50o. Along this contin-
uum, four levels of Iwolliciencv were de-
fined:

Level 200: Knows Simple historical
Facts

Level 250: Knows Beginning his-
torical Information and Ilas Rudi-
mentary Interpretive Skills

Level 300: Understands Basic His-
torical Terms and Relationships

Level 350: Interprets historical In-
formation and Ideas

The knowledge, skills, and understand-
ings represented at each level were ar-
ticulated, based on the types of items
answer ed correctly by the students per-
forming at each level. (More detailed
informatkm r the U.S. history profi-
iency scale can be found in Part I and in

PrOCVdnral AlpendiVI

Highlights of NAErs 1988 U.S. History Assessment

At grade 4, approximately three - quarters of the students performed at or above the
lowest proficiency level defi,wd on the \AEI) scale, demonstrafieg a knowledge of
historical facts of the type generallv learned from everyday experience. Sixteen
percent of the students reached or exceeded the next leel of proficieniA (Level 2501,
characterized by a knowledge of beginning historical information.

Approximately vo-thirds of the eighth 1.4raders pi-, tonne(' at ,,) itbove Level 250,
demonstrating the ability to identit some Of the major figures in American histon .

such ati Benjamin rrarildin. ,Nbraltain Lincoln, and Martin Luther Ilm%eyer,
oiy 13 percent performed at or abuse I.C1c1 300 1%11(1 can Waif Tstanding of VariOti
historical 1(1111S and l'ClannlISIipS 1Vi-f (''IdC111.

A Majority of the high scbuOl ..-wiljors (89 purccii) displitycd grasp of beginning
InSiniCal information. and Heart% halt ( per(ent) apeared to understand %amok's
historical tet-ms, texts, and relationships. Students pet forming at the latter profi-
ciency level seemed to hay(' a general sense of historical (.1111)11()1()H\ and %veil. famil-
ia with the contents of some Of the primary texts 111 111.7,1nr.1,' for Ca1111)10, the
DCHal'annli of 111(1(1)(1(1011re Cd1r-ainnalli, and Bill of Rights. Only i)ercutit per-

7



A

formed at the highest proficiency level defined, characterized by the ability to interpret
complex historical information and ideas.

As early as grade 4, performance disparities were evident between White students
and their Black and Hispanic counterparts. tVide differences in performance also
were evident between students attending schools in advantaged urban communities
anti those attending schools in disadvantaged urban communities. These gaps per-
sisted across the grades.

A trend study at the eleventh-grade level indicated no change from 1986 to 1988 in
high-school juniors' factual knowledge of history, However, sonw increased
study of U.S. history topics was noted and students showed slightly improved knowl-
edge of some time periods.

Additional Performance Results

A majority of the fourthgrade students appeared to know basic historical facts of
the type that can he learned. from everyday eNpertellee.

Most fourth graders appeared to know why national holidays such as Thanks-
giving and the Fourth of July are celebrated, as 84 and 71 percent of the
students, respectively, gave correct answers to questions on these topics,

While approximately three-quarters Of these young students were' able to
identify the national bird, just 57 per knew what is symbolized by the
stripes in the American flag.

\lore than half of the fourth graders well. familiar with key figures in U.S.
history such as George Washington, Paul Revere, Abraham Lincoln, Daniel
Boone, Thomas Edison, and Betsy Boss. However, their knowledge of these
individuals appeared to be quit, limited. For example, 56 percent knew the
names of Columbus's ships, lint only 36 percent knew why he sailed to
America.

In general, eighth graders displayed a surface undestandilg of historical info-
mation and little in-depth knowledge.

Although 8.4 percent appeared to know how Abraham Linnln died. only one-
quarter knew that his goal in the Civil War was to preserve the Union.

Almost all )9 percent) identified the Mayflower as the Pilgrims' first ship, but
when asked in write a paragraph or two about why the explorers or colonists
UMW' to 011IV 17 percent supplied one or two satisfactory reasons.

Three-quarters appeared to know the date that the Declaration of Independ-
ence was issued, but only one third recognized its opening statement.



Eighty-six percent knew that the large cotton growing farms in the South were
called plantations, but only 57 percent recognized the existence of a relation-
ship between the plantation economy and the development of the cotton gin.

Whereas most (76 percent) knew that Martin Luther King. Jr. presented the "I
have a Dream . speech, less than one-hal1(48 percent) knew he was famous
for nonviolent protests for civil rights.

Approximately two-thirds of the students reported frequently studying about
the Constitution, but only 56 percent correctly identified the Preamble to this
document and just half seemed to know why the Bill of Rights was added.

Only about one-quarter of the students in grade 8 knew about the Cold War,
Lyndon B. Johnson, or American-Soviet detente. Approximately half knew
about our country's concern over the spread of communism after World War
II and 59 percent appeared to recognize the significance of the Brown v. Board
of Education court decision barring racially segregated public schools.

Most of the high-school seniors displayed a knowledge of beginning historical in-
formation, but far fewer appeared to understand the interrelationships among his-
torical events, persons, and documents.

Many students seemed to lack knowledge of the basic contents of documents
that have influenced our country's political, economic, and social life. Sixty-
eight percent of the high-school seniors identified the reason for the Bill of
Rights and 63 percent recognized a quotation from the Monroe Doctrine, but
only 38 percent recognized the opening statement of the Declaration of Inde-
pendence.

Few twelfth graders displayed more than a rudimentary understanding of U.S.
historical policies on civil rights. For example, less than half were able to as-
sociate Martin Luther King, Jr. with the Montgomery boycott. Although 72 per-
cent recognized the nartes of 19th century feminists (Mott, Anthony, and Stan-
ton), only one-quarter recognized those of 20th century feminists (Steinem
and Friedan).

VVhen asked about our nation's economic! development and the rise of modern
America, niost twelfth -grade students responded correctiv to questions on the
famous imentors Henry Ford, Alexander Graham Bell, and Thomas Edison.
Net they performed far less well on questions that referred to labor leaders,
the union movement, and big Inisiness.

Twelfth graders' understanding of the Civil %tar era seemed to locus on haiic
information on Abraham Lincoln and slavery_ Although 56 percent reported
studying the Civil War "a lot," only 32 percent reported a comparable study of
the. Reconstrtulicm era.



The majority of high-school students seemed to he familiar with a number of
presidents, including Franklin D. Roosevelt (77 percent) and Woodrow Wilson
(63 percent). Ilowever, when asked to compare the powers of the president
today with those of George Washington, only 30 percent of the twelfth graders
provided two reasons why they felt that one president or the other had more
power, and just 10 percent elaborated on the reasons they gave.

In summary, the assessment results indicate that across the grades,
most students have a limited grasp of U.S. history.

Instructional Findings

Most 17(1 percent) of the fourth graders reported having social studies instruction
at least three times a week, and 83 percent reported they had studied various history
topics either some or a lot. In their social studies classes, approximately half of the
fourth graders reported considerable emphasis on the Indians who first lived in our
country and one-third reported frequently studying about the Pilgrims and first
American colonies. Smaller percentages reported they had studied more recent
history topics.

Nearly all the eighth graders 195 percent) reported that they had studied 1:.S.
history in grade 5, 6, 7, or 8. However, half reported they had never studied the period
from 1945 lo Illt! present. This May help explain why media events such as Watergate
and the spa 'r shuttle (10111Inaled their kI1GININIgt, of more recent1411 history.

Virtually all of the tyellth-grade students I)ti percent) reported taking a 11.5. his-
tory course SUM(' in then' high-school career. )'hose %vlio reported they had
studied the subject for a year or more performed better in the assessment, on
average, than students ;Hi reported studying the subject less exterr,ivelv.

Students xlio reported they had studied the topics covered in the assessment to
at least some extent tended to mitpertorm their peers girt) reported less expusurt. to
the various topics.

In SIIMenitrY the aSSeSSIllelit results indicate that across the grades most students
have it grasp of 1'.5. hi-tory.
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Fourth graders were generally ill-
acquainted with the significant events
and people that have shaped our nation's
past. And students in grades 8 and 12
particularly those from less advantaged
home and school situations tended to
display a limited grasp of U.S. history
facts and reasoning skills that are critical
to understanding how the record of the
past is reconstructed and interpreted.

Part of the explanation for these weak
performance results may be found in
later chapters of this report, which ad-
dress the amount and nature of social
studies and U.S. history instruction re-
ported by students. In particular, stu-
dents reported that the instructional
activities in their social studies and his-
tory classes emphasized reading and
memorizing textbook material rather
than analyzing primary and secondary
sources or exploring history as an ongo-
ing process of interpretation.

Each of the three parts of this report
provides a somewhat different perspec-
tive on American students' knowledge
and understanding; of U.S. history. Part
1 summarizes the assessment perform-
ance of fourth-, eighth-, and twelfth-
grade students based on the NMI' U.S.
history proficiency scale, Chapter One
uses this measure to summarize the
levels of proficiency displayed by students
in the 1988 assessment, offering an over-

view and examples of their knowledge
and understandings. Chapter Two com-
pares U.S. history proficiency across the
grades and across subpopulations de-
fined by race/ethnicity, gender, region,
and other characteristics.

Part 11 of the report takes a closer look at
the assessment results, reviewing the
types of items on which students per-
formed particularly well and particularly
poorly. The chapters in this section pro-
vide information not only on the results
of the assessment of students in grades
4,8, and 12, but also on trends in the per-
formance of eleventh-grade students,
based on a special study conducted in
1986 and 1988. Chapter Three explores
students' knowledge of historical peri-
ods, chronology, documents, and per-
sons, while Chapter Four summarizes
their familiarity with the historical con-
texts of political and economic life as
well as of cultural, social, and family life.

Part Ill describes the amount and na-
ture of social studies and U.S. history
instruction reported by students who
participated in the 1988 assessment and
in the special trend assessment. Chap-
ter Five summarizes the extent of stu-
dents' instruction in these subjects, and
Chapter Six reports on various aspects of
this instruction particularly the topics
studied and the prevalence of various
instructional activities.

11



PART ONE

Students
Understanding Now of
What Happened Then:

U.S. History Proficiency for the
Nation and Demographic Subpopulations
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CHAPTER ONE

An Overview of
What Students Know

About U.S. History

O ENSURE THAT NAEP's
1988 U.S. history assessment
was well balanced and that
it reflected the goals and
purposes of history educa-

tion, a comprehensive development and
review process was used to create a de-
tailed conceptual framework for the as-
sessment. This framework defined three
critical areas of understanding about the
nation's past:

the chronology of people, events,
documents, and interrelationships that
form our nation's history;

the context of American political, eco-
nomic, cultural, social, family, and intel-
lectual life within each chronological
period, and the way in which these inter-
act and change over time; and

the reasoning skills necessary to un-
derstand how the record of the past is
interpreted and reconstructed.'

The assessment involved nationally rep-
resentative samples of students at grades
4, 8, and 12, totaling approximately 16,000
participants from 1,000 public and pri-
vate schools. Students' knowledge and
understandings were measured primar-
ily using multiple-choice questions, al-
though some open-ended questions were
also included in the assessment, asking
eighth- and twelfth-grade students to
write about specific historical periods
and relationships.

The assessment results were analyzed
using item response theory IIRT) scaling
procedures., which allowed NAEP to es-
timate students' average history profi-
ciency on a common scale ranging from
0 to 500, based on their performance on
the items they were given. This U.S. his-
tory proficiency scale provides a way to
compare achievement across grades and
subpopulations and to relate peform-
ance to a variety of home, school, and
instructional factors.

'Educational II. ling St`i'll(1. I .S 11i.atnr, (0)/erine,'s PL'N 1...Ness/Ht./a PI 11111'11M \ I 1.11111',111.11411 I,I11104 !NIA f'

of Educational of rctin. EI7471
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To provide a detailed view of students'
knowledge, skills, and understandings,
the history proficiency scale was "an-
chored" to reflect the kinds of abilities
possessed by students attaining four
successive levels of performance on the
scale.' Based on the range of student
performance in the assessment, the fol-
lowing levels of U.S. history proficiency
were defined:

Level
Facts

200: Knows Simple Historical

Level 250: Knows Beginning Histori-
cal Information and Has Rudimentary
Interpretive Skills

Level 300: Understands Basic I istori-
cal Terms and Relationships

Level 350: Interprets Historical In-
formation and Ideas

In theory, proficiency levels above 350 or
below 200 could have been defined; how-
ever, so few students in the assessment
performed at the extreme ends of the
scale that it was not practical to do so.'

11) provide the basis for the anchoring
process, NAEP used empirical proce-
dures to delineate sets of items that dis-
criminated between adjacent perform-
ance levels On the scale that is, items

likely to be answered cocrectly by stu-
dents performing at a particular level on
the scale and much less likely to he an-
swered correctly by students perform-
ing at the next lower level.

The sets of items represented at each of
the four levels were studied by a panel of
distinguished history educators, who
carefully considered and articulated the
types of knowledge, skills, and reasoning
abilities demonstrated by correct re-
sponses to the items in each set. This
information was then placed in the con-
text of the assessment framework and
used to characterize students' under-
standing of the significant events, people,
and policies that have shaped our na-
tion's history, as well as their ability to
interpret and analyze historical informa-
tion.

The descriptions developed for each level
of proficiency are presented in FIGURE
1.1. Students performing at the lower
levels on the scale were said to be famil-
iar with major historical figures and
national traditions and to be developing
an ability to use historical information
presented in timelines and graphic for-
mats. At each successive level, students'
knowledge of historical people, events,
and terms was said to increase, as was
their ability to interpret and analyze
complex information and relationships.

11.)II 114.141,11 III.M111,1111/11 un 011' \ \LP tu cdni 1. Intold ur th, 11,1)111,11.

titurlrntti prtninhing III \ I' ,1,.1111rig I...Intim,
lur thy %. all., in thus ,,u10
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FIGURE 1.1 Levels of U.S. History Proficiency
THE NATION'S

REPORT
CARD

LEVEL 200: Knows Simple Historical Facts

Students at this level know some historical facts of the type learned from everyday
experiences. For example. they can identify a few national holidays and patriotic
symbols. They can read simple timelines. graphs. charts, and maps.

LEVEL 250: Knows Beginning Historical InfornAtion and Has
Rudimentary Interpretive Skills

Students at this level know a greater number and variety of historical facts of the type
commonly learned from historical studies. For example, they can identify a number of
historical figures, events. and terms. They are developing a sense of chronology and can
interpret timelines. mars, and graphs.

LEVEL 300: Understands Basic Historical Terms and Relationships

Students at this level have a broad knowledge of historical terms. facts, regions. and
ideas. They have a general sense of chronology and can recognize characterizations of
particular time periods in history. These students have some knowledge of the content of
primary texts in U.S. political and constitutional history. such as the Declaration of
Independence, Constitution. Bill of Rights. and Emancipation Proclamation. They are
familiar with certain historically significant economic and social developments and have
some awareness of different social and cultural groups. These students are beginning to
comprehend the historical significance of domestic governmental policies and also the
international context of U.S. history, as reflected in wars, exploration. settlements, immi-
gration. and alliances. They show an emerging understanding of causal relationships.

LEVEL 350: Interprets Historical Information and Ideas

Students at this level are developing a detailed understanding of historical vocabulary.
facts. regions, and ideas. They are familiar with the content of a wider variety of texts.
such as the Articles of Confederation, the Federalist Papers, Washington's Farewell
Address, and certain amendments to the Constitution. They are aware of the religious
diversity of the United States and recognize the continuing tension between democratic
principles and such social realities as poverty and discrimination. These students
demonstrate a rudimentary understanding of the history of U.S. foreign policy. They are
beginning to relate social science concepts such as price theory, separation of powers,
and essential functions of government to historical themes and can evaluate causal
relationships.
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Levels of U.S. History
Proficiency for the Nation

TABLE 1.1 shows the percentages of
fourth-, eighth-, and twelfth-grade stu-
dents who performed at or above each
level of proficiency defined on the NAEF'

1..1,S. history scale in 1988. As anticipated,
the percentage of students who reached
the higher proficiency levels increased
with each successive grade.

TABLE
Levels of U.S. History Proficiency

1.1 for the Nation, 1988

PERCENTAGE OF STUDENTS
AT OR ABOVE EACH LEVEL

THE NATION'S
REPORT rijip

CARO

GRADE 4 GRADE 8 GRADE 12

Level 200 76.0 (1.0) 96.0 (0.31 99.4 (0.1)
Knows Simple Historical Facts

Level 250 15.9 (0,91 67.7 (0.9) 88.9 (0.6)
Knows Beginning Historical
Information and Has
Rudimentary Interpretive Skills

Leve! 300 0.2 (0.1) 12.7 (0.5) 45.9 (1.3)
Understands Basic Historical
Terms and Relationships

Level 350 0.0 (0.0) 0 1 (0.0) 4.6 (0.5)
Interprets Historical
Information and Ideas

t?

(erf:iir.!,/ Llt.

The following sections discuss student
performance at each anchor point on
the scale and provide illustrative items
that characterize the historical knowl-
edge, skills, and understandings ims-
sessed by students 1)(41bl-riling at or

above each proficiency level. It should
be emphasized that the sample items
presented here were chosen only for il-
lustrative purposes and are not intended
to cover all that students ought to know
about r.S. stori

I 110'1 .1 11 I 11 .11 I t h I I 11 "1 I It/ I. 1., 11,dlii,(11,,
1/1 I S .111.11,1(1, ` I ,Intl 1.! Ii lit,tholf oir,,,I111,1koh Ili .0 iilfxt 1,111,1 tI ,s I lur. . ,t111,1,1111),i1

ril!lf 111 lit 11111), III Cllr I III- `1,111(' -11111'1 II ho 11',1(11111111-.111,.ii III Iht Ilio.1,17f I' hil .11r,Ift.111,11ctr,.,
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LEVEL 200: Knows Simple Historical Facts

In 1988, approximately three-quarters of the fourth-grade students, 96 percent of the
eighth-grade students, and virtually all of the twelfth-grade students performed at or
above Level 200, displaying a knowledge of historical facts of the type that can he
learned from everyday experiences. Students at this level correctly identified certain
national symbols, holidays, and associated traditions, although they appeared to be
unaware of the historical roots of these symbols and traditions. Sample items that
were answered correctly by most students at this level are provided below.

The national bird of the United States is the

A cardinal
(M bald eagle
C bluebird
D turkey

What was the name of the ship on which the first Pilgrims came to America?

A The Queen Mary
B The America
C The Half Moon

(0) The Mayflower

The American Indians taught the Pilgrims how to

A build forts
B make maps
© grow corn
D sail the ocean

Early settlers in the New World usually built their homes near

A swamps
B factories
© rivers
D deserts

The most important reason the United Nations was organized after the
Second World War was to help countries

(A) keep peace
B make better roads
C grow more crops
D build better dams

17
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According to the graph, in which of the following years did the United StJtes have the
most unemployed people.
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ture I of' (Aaltiple. '-tti(leots perfuming it this leel are familiar \\itl) pa;ciolie
symbols such the 11,,,g and the bald eagle
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for \amp'ic. the 11()Ii(lit pimidrs an uppurtimit t() teach aliout
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IR. I. ". t

1,1'.111 I

li ' I r 1. I I ""

18



LEVEL 250: Knows Beginning Historical Information
and Has Rudimentary Interpretive Skills

Only 16 percent of the fourth-grade students reached Level 23() a substantial drop
from the percentage who performed at or above Level 200. However, because
students in the primary grades tend to receive relatively limited history instruction,
perhaps these results are to be anti( bated. At the upper grades, approximately two-
thirds of the eighth graders and 89 percent of the twelfth graders perfbrmed at or
above this proficiency level in 1988. The following items are illustrative of Level 250
performance.

The two major national political parties in the United States today are the

A Progressive and American parties
B Republican and Independent parties
© Democratic and Republican parties
D Liberal and Conservative parties

Benjamin Franklin was famous for being all of the following EXCEPT

A a scientist
B a writer
C an inventor

(E." as sailor

Dr. Martin Luther King, jr., would have supported all of the following types of
actions EXCEPT

A boycotts
B sit-ins
© bombings
D marches

Dear Elizabeth,
My horse is gone. In fact, all of the horses are gone. Dad and Tom rode them

south toward Georgia over a month ago. Our whole farm is really desolate.
Mom spends all her time collecting cotton cloth and making bandages. We have

no needles, so sewing them is almost impossible.
Have you heard about the new painkillers doctors are developing in the North?
I must go now. I hear gunfire in the distance, and that means there will be wounded

men arriving soon.
Love, Sarah

Sarah probably wrote this letter during the

® Civil War
B Spanish-American War
C Second World War
I) Vietnam War
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Level 300: Understands Basic Historical Terms and Relationships

As might N. i.Npl.rti,d, yirtliath riorie of th fourth graders peformed at Leyr,i 300,
probably twcausi many have not yet been ixposili to format instruction in history.
Less expected was the finding that only 13 perrvii1 of the eighth graders and fewer
than half (46 percent) of the twelfth graders perfiwnied at or above Level 300,
Students Who reached this level of proficiency demonstrated an understanding Of
historical periods and chronologies, terms, and interrelationships. The sample
items below are representative of those answered COITrUtly by students performing
at or above Level 300,

Freedom of the press is a right guaranteed to citizens of the United States by the

A

I)

Declaration of Independence
Preamble to the Constitution
First Amendment to the Constitution
Freedom of Information Act

Which is the chronological order of the following people's participation in the
civil rights movement, from earliest to latest?

1. Dr. Martin Luther King, Jr.
Jesse Jackson
W.F.B. DuBois

IV. Ilarriet Tuhman

A I, II, Ill, IV
B III, IV, 1, II

C IV, IL III, I

© IV, Ill, I, II

Soldiers fighting for the South during the Civil War were called

A unionists
CB) Confederates
C Yankees
I) loyalists

Slavery m the United States was declared illegal by .1 ().41tIlt lur1.11
that was passed shortly atter the

A

I)

22

Revolutionary War
Cm/ War
Second World War
Vietnam War
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The illustration above best supports the proposition that

I

A the Civil War had little effect on the plantation system
ti Southern agriculture was less efficient after the Civil War

cotton production declined alter the Civil War
(1.: Plantation laborers tended to establish they own residences after the Civil War

Lucretia Mott
Susan R. Anthony
Elizaheth Cady Stanton

Which of the following hest described the pet plc Ilste,l about

A Women as corporate presidents
ti Nineteenth.,..entury
C Women in the military

Nineteenth Lentury feminists

in the 8,-ti's the idea that the United States evert( all\ should control the continent
from ocean to ocean was known a,.

A !Inv.:A:it yivereignr
11 the Wilmot Proviso
t: act ession

Manifest 1)estiny

e
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From 1890 to 1914, congressional legislation to regulate big business was stimulated
primarily by the perception that

® business monopolies were reducing competition
B the Spanish-American War caused many bankruptcies
C large-scale agribusiness needed protection
D organized crime was taking over many businesses

Which of the following most accurately describes the effect of the French and
Indian War (1754 -1 763) on British policy toward the American colonies

A The British reduced taxes on the colonists to reward them for their help
during the war.

® The British imposed new taxes on the colonists to help pay the debts that England
contracted during the war.

C The British encouraged the colonists to make their own tax laws for the territory
they won during the war.

D The British relaxed enforcement of taxes on the colonists because the end of the war
reduced the cost of defending the empire.

The document drawn up by the Pilgrims granting their leaders the right to make
laws for the good of the new colony was called the

A Plymouth Pact
B Declaration of Rights
C Separatists' Agreemunt
(0 Mayflower Compact

"The American continents, by the free and independent condition which they have
assumed and maintained, are henceforth not to he considered as subject for future
colonization by any European powers."

The passage above is quoted from the

A Treaty of (;uadalupc Hidalgo
Webster Ashhurtun Treaty

(: South Carolina Exposition and Protect
0.) Monroe Doctrine
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To a greater extent than students at the lower levels of proficiency, students performing
at Level 300 had begun to master historical information. They seemed to be aware of
at least some of the diversity of social and economic groups in the United States,
allowing them to understand important sources of debate over government policy.
And their beginning acquaintance with such fundamental documents as the
Declaration of Independence, the Constitution, and the Bill of Rights may help them
to better understand America's political ideals.

Students at the 300 level may also be better equipped than students at the lower levels
to think about the political, social, and economic structures that govern their lives.
They demonstrated some knowledge of change over time, including factors that
influence economic opportunity, and they seemed to know a little about the nature
and purposes of business and labor organizations. In addition, they appeared to
recognize cause-and-effect relationships of the sort that influence government policy
and business plans.

LEVEL 350: Interprets Historical information and Ideas

Students performing at the highest proficie,cy level on the NALP scale displayed an
understanding ()E LS. history that was both broader and deeper than that of students
at the lower proficiency levels. They seemed to be aware of some of the problems and
conflicts in our democratic society for example, poverty and discrimination and
also appeared to be developing a knowledge of the historical context of foreign
policy. Almost none of the fourth- or eighth-grade students and only 5 percent of the
twelfth-grade students performed at or above this level in the 1988 assessment. The
following sample items \very answered correctly by students performing at Level 350.

lane Addams founded Hull }louse in Chicago in 1589 primarily to

A help women who wanted the vote
li improve the community and civic life of tile urban poor

assist artists in selling their 1%iritings
I) provide medical care for Civil War veterans

People of different religious ba-kgmunck ,cttled in the colony cif Pennsylvania
chiefly because

A the original Homan Catholic settlers wanted a more diveise colony
It its mountainous land made religious unity impossible

© its leaders supported the idea of religious tolerance
1) the American Indians sold land cheaply to any recognized tchgr 'us group

25



The federal government encouraged the building of the major transcontinental
railroads by

A putting unemployed people to work on the railroads
B paying high salaries to r.alroad workers
(c giving railroad companies land grants as subsidies
1) selling supplies to railroad companies at a low price

Which of the following was accomplished during the Reconstruction Era;

A Corruption in state and local government was mostly ended.
Much new business was brought to the South.

C Good feelings were restored between the North and the South.
Legislition provided some citizenship rights for Black people.

What do Gloria Steineim Betty Friedim, and Kate Mdlett have in eommon'

They have all written books and articles in ,opport of the women s movement.
B They were the only women in the United States Senate in 1980.
(.: They led the tight against the Equal Rights Amendment.
I) "Hwy have been leaders of the civil rights movement.

Formal diplomatic tics between the United ',tines :Ind the People's Republic ot China
were established during the presidency of

A Dwight D. Eisenhower
B Hill E. Kennedy
C Lyndon B. Johnson

Richard M Nixon



When Theodore Roosevelt said, "Speak softly, and carry a big stick," he was warning
other countries not to interfere in which of the numbered areas on the map above?

A
II®

C III
I) IV

Students who achieved Level 350 seemed to have learned something about the social,
cultural, religious, and regional diversity of the American people, and to have gained
an understanding of national ideals and traditions such as equality, opportunity, and
tolerance. This knowledge may help them to understand the controversies associated
with current political, social, and economic issues.

Students pefortning at Level 350 appeared to be familiar with some of the classic
texts of American history, enabling them to better comprehend the roots of various
institutions in this country. Their knowledge of important political movements of the
past is likely to help them recognize new ideas in contcmporary debates and to reflect
on the causes and directions of current political trends. Further, an awareness of the
international context of American political and economic affairs may allow these
students to place new events in context and evaluate their significance.
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Summary

Almost all students, including those in grade 4, seemed to have a basic knowledge of
our rational symbols, holidays, and associated traditions, but far fever displayed a
more detailed knowledge of U.S. history. Only 16 percent of the fourth-grade students
demonstrated a knowledge of history beyond what might be gained from everyday
exposure to our national culture, although these performance results may not be
surprising given the limited attention given to history in the primary grades. It is
perplexing, however, that only two-thirds of the eighth graders displayed a knowledge
of beginning historical information and a grasp of rudimentary interpretive skills.
Because most eighth graders reported having at least some U.S. history instruction in
grades 5 through 8, one might reasonably expect these students to be familiar with
important historical figures and events.

Most students graduating from high school appeared to know the identities of some
of the major figures who have shaped our nation's history, and to understand
something about the chronology of important historical events and persons. However,
the majority displayed considerable gaps in their understanding of the American
past. For example, fewer than half the high-school seniors were familiar with the
contents of the Constitution and the Bill of Rights information vital to understanding
the basis of civil rights and the tradition of liberty in this country.
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CHAPTER TWO

U.S. History Proficiency
for Demographic
Subpopulations

ALTHOUGH THE NAEP data
cannot establish cause and
effect relationships between
variables such as gender,
race/ethnicity, and region of

the country on the one hand and aca-
demic performance on the other, the as-
sessment data do provide important
clues as to the social, economic, home,
and school conditions that may affect
students' educational achievement. Nu-
merous studies, including NAEP assess-
ments in other curricular areas, have
found noticeable differences in achieve-
ment between males and females, as well
as among students of various racial/eth-
nic, regional, arid other population sub-
groups. The NAEP U.S. history assess-
ment is no exception. The differ9nces in
U.S. history proficiency detailed irl this
chapter provide an opportunity to fur-
ther investigate some of the factors that
appear to be related to students' aca-
demic performance.

It should be noted that the average profi-
ciency results mask variations in per-
formance among students in any given
grade or subpopulation. Thus, for ex-
ample, while White students performed
better than Black students in the assess-
ment on average, there are some White
students among the least proficient in
U.S. history and some Black students
among the most proficient. Information
on the distributions of performance for
the nation and various subpopulations
is provided in the Data Appendix.

Average U.S. History Proficiency by
Gander, Race/Ethnicity, Size and
Type of Community. and Region

Information on the average history pro-
ficiency of students across the nation and
those belonging to subpopulations de-
fined by gender, race/ethnicity, size and
type of community, and region of the
country are presented in TABLE 2.1.
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TABLE 2.1
Average U.S. History Proficiency
for the Nation and Demographic
Subpopulations, 1988

THE NATION'S
REPORT

CARD

AVERAGE PROFICIENCY

GRADE 4 GRADE 8 GRADE 12

NATION 220.6 (0.9) 263.9 (0.7) 295.0 (1.0)

GENDER

Male 222.9 (1.2) 266.2 (1.0) 298.5 (1.3)
Female 218.2 (1.0) 261.6 (0.8) 291.8 (1.1)

RACE/ETHNICITY

White 227.5 (1.0) 270.4 (0.8) 301.1 (1.2)
Black 199.5 (1.9) 246.0 (1.5) 274.4 (1.7)
Hispanic 202.7 (1.7) 244.3 (1.9) 273.9 (1.8)

SIZE AND TYPE
OF COMMUNITY

Advantaged Urban 236.9 (2.6) 275.9 (2.0) 307.8 (3.0)
Disadvantaged Ur ban 198.2 (2.2) 246.2 (2.1) 273.8 (3.2)
Rural 220.0 (2.6) 266.8 (3.4) 296.2 (3.8)

REGION

Northeast 222.6 (2.2) 270.1 (1.5) 296.9 (2.5)
Southeast 215.5 (2.1) 258.0 (1.81 289.2 (1.5)
Central 223.8 (1.5) 265.3 (1.7) 297.9 (1.8)
West 220.7 (1.9) 262.8 (1.5) 295.5 (1.7)
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Students' average 1.?.S. history proficiency
appears to grow steadily across the
grades. This pattern Of improvement as
students progress through SO 11001 was
consistent for each of the subpopula-
lions studied.
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Similar to the findings in several other
subject areas assessed Iry NAEP, males
tended to mitperform females, and White
students tended to °Wiwi-1'c win Black and
Hispanic students.



Those attending schools in advantaged
urban communities had average U.S.
history proficiency that was considera-
bly higher than that of students attend-
ing schools in disadvantaged communi-
ties or rural areas. Students in the South-
east performed slightly loss well than
their peers in other regions, on average.

Levels of U.S. History Proficiency by
Gender. Race/Ethnicity. Size and Type
of Community, and Regio-

Gender. There is a .,rowing body of evi-
dence that traditional sex roles affect
school behavior and learning patterns.
Males appeared to perform better than
females on previous NAEP assessments
in mathematics and science. In addi-
tion, in NAEP's 1986 assessment of high-
school juniors' factual knowledge of U.S.
history, there were large differences in
the performance of males and females,
with males correctly answering more of
the assessment questions than females.'"

In the results from the 1988 history
assessment, males outperformed females
at all three grades, but the differences
were not large. Similar patterns were
found in the 1988 civics and geography
assessment results, where twelfth-grade
males performed better than their fe-
male peers."

FIGURE 2.1 presents the percentages of
males and females who performed at
each of the four levels of proficiency On
the NAEP history scale. The results indi-
Calie that the differences in performance
between males and females were more
pronounced at the higher levels on the
scale, especially at grade 12. Ten per-
cent more of the twelfth-grade males
reached Level 30(1 than did the females
151 percent compared to 41 percent,
respectively), and nearly twice as many
males as females reached Level 350 17
percent compared to 3 percent, respec-
tively),

Nearly a third of the eighth and twelfth graders reported reading less
than five pages each day, and their average U.S. history performance
was lower than that of their classmates who reported a greater
amount of daily reading.
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FIGURE 2.1 I

Levels of U.S. History Proficiency:
Results by Gender, 1988
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Haee/Eihnicity. The \AEI' assessments
in other subject areas have revealed con-
siderable performance differences
among students belonging to different
racial:ethnic group:;. Tlw 1988 I. his-
tory assessment results reveal it similar
pattern of disparities anion the three
groups analyzed separahly \ AFT:

'llitc, Black, and hispanic students. (1i
average, 1111Iite students tended to pe-
form better in the assessment than Black
and Hispanic students, 'hile the latter
two groups tended to perform compaa-
16. At each grad,. the average proi-
cienev Of Tillie students x as 2 I to 28

scale points higher than that of minorit
students.

/Ns slum i t in I IGI B , 2 . 2 2 as early as gr.:::!.

4, it large discrepanc existed hepAren
the performance ol 11'hite students and
that of the.ir minority counterparts
IVItereits 85 percent of the 11'Itite hmt.th
graders perfumed di ()I' AMA' Ill(' hly-
(!tii 1)11/1-1(1(11(7 I(' \ liel1MIlSill111111.

frtnlilial iI\ wills Out nations s\ 1111)(11!,
110)1i(laVS ak,. tut
hall of the Black or Hispanic stud,,tit:-.
(lid so.

01 disparities (hal \,\ I-(tarter n
(lett! at 4 continued at rides
and 12. - Nboth three-quartei soil the 11 hoe
eighth graders attained I,eel 250 or het
ter, compared to less than hall ()I Ihe
Black or Hispanic students. at
grade 12, akinh one-hall of the 11 hitt.
students perlormed at (ii. ;dime [(lel

compared to less than one
(if their whilirit r Onntel pai

Size and Tve of Conanautnii. 11 hem

litterettei.s in educi,ii(Inal itchic%(.11)1111
and ;sr(' t)d
sucinprmioniic factor of ten
eddsidered \HI iiddridatidd net lite

relationship helWeit hiSidiV

proficiene and the types (if communi-
ties in xitich the% attend school presents
an opportunity to explore the link he-
I\\ sonineoonnotneeireuntstallers and
educational perfurrnitnee.

1.1(;1. lu. 2 3 depicts the levels of t .73. his
i)I'orietene achieved by students

attending sellout in three cummunity
sellitii4s: advantaged urban communi-
ties. disadvantal4e(I (whim communities,
and rural areas. 11)elinitions of these
community tpcs are provided in the.

Procedural Appen(livl /Ns slimy') previ-
oust% in Table 2.1, students attending
school in advantaged tirhan communi-
ties tended I() outperform students at-
tending school in rural areas 11(), in
turn, tended I() perform better than stu-
dents atIcilding school in disadvantaged
urhan communities.

11(.gi()It. I I( it. RI; 2..4 presents inlorma-
lion on the liAels of proficiency attained
in students from earl) ut the Imo- re_
"inns of the othirtr \Nils evident in
ill(' ;I\
III 1111' southeast tended to bill
-mtitexlial less' 1/44.11 than student:, ill 1110

region III ill 11(' Iln(itrif()I
1 0/1. tAt11111)1(' priCelli Of

1111. 11(1111 111(` tit )11illeilA
pl'11(11.111111 al 01' at no' I.eel 200, coin-
p;ircd three,quarien, more of
the lout th .,,rader,-, in the ()Owl three
regions ot the comm.\ Nt the eight,.

el HIM". iiIau Pk\ Hi (is out OW
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FIGURE 2.2 Levels of U.S. History Proficiency:
Results by Race/Ethnicity, 1988
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Levels of U.S. History Proficiency:
FIGURE 2.31 Results by Size and Type of

Community. 1988

PERCENTAGE OF STUDENTS AT OR ABOVE EACH LEVEL

0 10 20 30 40 50 60 70 80

THE NATION'S
REPORT

CARD

90 100

GRADE 1 2
99 (0 1)

LEVEL 200 965(06)
100 0 (0 01

92 2 (1 7)

LEVEL 250 77 3 (2 6)

90 0 (1 81

LEVEL 300

MM. 9 0 (1 4)
LEVEL 350 1 7 (0 7)

11111 4 3 (2 0)

GRADE 8

LEVEL 200

LEVEL 250

LEVEL 300

LEVEL 350

GRADE 4

LEVEL 200

22 0 (3 4)

4736 n

62 0 (3 11

97 9 10 71

91 F (1 5

965(1 0)

47 3 (2 6)

30 2 (2 31

694142)

21 1 (1 81

M3 7 (0 6)

MMii 17 1 (2 41

I 0 310 3)

0 010 0)

10 10 1)

.41(3MMINiiM 49 13 11

286 13 31

LEVEL 250 in 3 210 6)
11111.11111.1 14 111 C

I awi
LEVEL 300 n 6,00,

LEVEL 350 6

75 4 13 71

jr r , ;00. 0, H, r " 0.
I lc' t /5. (( j I %I (1' 1111

(2' "...;1, 1( tr

35

1



FIGURE 2.4 Levels of U.S. History Proficiency:
Results by Region, 1988
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Average U.S. History Proficiency by
Home and School Background Factors

In addition to asking students to report
their basic demograpilic characteristics,
NALP requested information on a vari-
ety of home background coilditions that
can play a role in educational achieve-
01enl. These included questions about
parents' educational levels, the numher
Of parents living in the household,
%I/hillier students' motliers %vorked, and
the availability of reading materials at
home. TAIII,L 2.2 presents students'
responses to these questions and their
average history proficiency,

TABLE 2.2

At all three grades, students whose par-
ents hail attended college appeared to
perlOrm better ill the 1988 1i1E1)
history assessrnent than students %vhose
parents either bad not completed or had
no education beyond high school. S41-
(1(1115 living xvith both parents performed
sommvhat better than students living
xvith one parent. :,ind both groups had
t!onsiderably higher proficiency, on av-
erage, than silldellis livitlg apart from
IRA h parents. 11'hen the performance
Ivsilits are viev,,,1 accurding 10) vdiether

or not students' mothers %very vvorking
outside the 110)1110' it iippears that achieve-
ment did not vary much. At all three

Average U.S. History Proficiency by
the Characteristics of Students'
Home Environment. 1988
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grades students who had access to a
greater umber of reading and resource
materials at home had higher average
history proficiency than students with
access to fewer materials.

Homework is considered to be a joint
responsibility of schools, students, and
parents, while television viewing habits
are the responsibility of students and par-
ents. NAEP asked students to provide
information on their engagement in these
activities, as time spent watching televi-
sion may detract from time available for

TABLE 2.3

homework. TABLE 2,3 presents the per-
centages and proficiencies of students
who reported spending different
amounts of time doing honwwork and
watching television.

Similar to the results in other subject
areas assessed IN NAEP, the average U.S.
history performance of eighth and
twelfth graders tended to increase with
the amount of time spent on homework
each day. At grade 4, however, this pat-
tern was not consistent.

Average U.S. History Proficiency
by Time Spent on Homework
and Television Viewing, 1988

TIME SPENT ON
HOMEWORK EACH DAY

None Assigned
Don't Do
1/2 Hour or Less
1 hour
More Than 1 Hour
2 Hours
More Than 2 Hours

GRADE 4 GRADE 8

PER- AVERAGE PER AVERAGE
CENT PROFICIENCY CENT PROFICIENCY

16.9 223.6 (1.5)
3.9 209.0 (3.4)

33.8 221.6 (1.2)
27.8 223.2 (1.2)
17,7 214.6 (1.7)

5.3 253.4
6.3 247.2
19.7 264.2
41.8 265.7

19.0 267.9
7 9 267.2

PAGES READ EACH DAY IN SCHOOL AND FOR HOMEWORK

5 Pages or Fewer
6 to 10 Pages
11 to 15 Pages
16 to 20 Pages
More Than 20 Pages

22.1
23.1
15.5
16.5
22.8

213.0 (1.5)
220.8 (1.4)
226.3 (1.4)
223.2 (1.7)
222.3 (1.6)

TIME SPENT VIEWING TELEVISION EACH DAY

0 to 2 Hours
3 to 5 Hours
6 Hours or More

32.6 222.6 (1 3)
40.7 225.5 (1.2)
26.7 210.8 (1.3)

32.7 257.2
28.7 266.8
17.2 268.9
10.0 267.2
11.4 268 8

29.4 269.6
54.4 265.0
16.2 251_1
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PER AVERAGE
CENT PROFICIENCY

(3.0) 8.8 280.7 (2.0)
(2.3) 9.3 291.6 (2.5)
(1.5) 212 295.4 (1.1)
(0.9) 31.7 295.6 (1.4)

(1.2) 18.8 299.4 (1.6)
(1.6) 10.1 302.4 (3.5)

(1.0) 30.8 286.3 (1.2)
(1.0) 25.0 292.4 (1.3)
(1.4) 15.1 797.3 ( 1.5)
(1.8) 11 6 l',01.8 (1.5)
(1.6) 17.4 309.6 (2.7)

(1.6) 52.7 299.0 (18)
(1.3) 40.9 293.3 0 .5)
(1.6) 6.3 276.7 (1.9)
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I ligh-school seniors' U.S. history achieve-
ment also appeared to increase with the
number of pages reortedly read for
school each day. Perhaps the most strik-
ing aspect of these data are the large
percentages of students at grades 8 and
12 who reported doing small amounts of
reading for school. Nearly a third of the
eighth and twelfth graders reported read-
ing less than five pages each day, and
their average U.S. history performance
was lower than that of their classmates
who reported a greater amount of daily
reading.

At the fourth-grade level, U.S. history
achievement did not appeal to vary with
the amount of television viewed until the
amount reached six hours per day or
more. At grades 8 and 12, the more
television viewed, the lower the students'
average proficiency. Similar to the results
at grade 4, however, the impact did not
appear severe until the amount of viewing
reached at least six hours daily. It is

TABLE 2.4

interesting to note that the amount of
television reportedly watched by these
students decreased across the grade
levels.

In addition to asking students about their
demographic characteristics and their
home environment, NAEP gathered in-
formation from twelfth-grade students
on the characteristics of the schools they
attended and their plans after high
school. 'FABLE 2.4 provides information
on the relationship between these vari-
ables and U.S. history proficiency.

High-school seniors who reported that
they were in an academic program per-
formed substantially better in the assess-
ment than those who said they were en-
rolled in general or vocational-technical
programs. Similarly, students who
planned to attend a four-year college after
they graduated from high school outper-
formed those who planned to work or to
attend a two-year college.

Average U.S. History Proficiency at
Grade 12 by the Characteristics of
Students' School Programs and
After-Graduation Plans, 1988

THE NATION'S
REPORT

CARD

TYPE OF SCHOOL PROGRAM
PERCENT

AVERAGE
PROFICIENCY

Academic 58.5 307.1 (1.2)
General 33.2 279.8 (0.9)
Vocational-Technical 8.3 275.1 (2.2)

PLANS AFTER HIGH SCHOOL

Four-year college, service academy. or university 54.5 308.8 (1.2)
'Iwo-year college. or a vocational, technical.
or business school 22.3 282.8 (1.5)
Full-time work 13.7 274.2 (1.71

11111111
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Summary

The differences in U.S. history proficiency among various demographic subgroups
echo the disparities in performance seen in numerous other studies, with students
from disadvantaged backgrounds typically performing less well than students from
more advantaged environments.

A small but consistent advantage in U.S. history proficiency was shown by males at all
three grade levels. Given similar findings among twelfth-grade students in the NAEP
civics and geography assessments, it appears that the persistent gender gap previ-
ously observed in mathematics and science may also he present in the social sci-
ences.

More serious are the large differences in I history proficiency between White and
minority students. Only about half of the Black and I lispanic fourth-grade students
seemed to be familiar with the most basic symbols and traditions of our country
(associated with Level 200 performance), compared with 85 percent of the White
students. And just 21 to 23 percent of these minority students compared with 53
percent of the White students appeared to be graduating troll( high school with a
grasp of the types of basic historical understandings associated with Level 300 per-
formance.

In general, students attending schools in advantaged comnmnities outperformed
their counterparts attending rural schools, who outperformed students attending
schools in disadvantaged conimunities. High-school students enrolled in general
and vocational :technical high-school programs performed less vvell in the 1988
history assessment than did students in academie high-setiool programs, and those
who planned to work (w attend a two-year college after they graduated performed
less well than their counterparts x'ho planned to go to a fou -year oollvge.

The association behAern home background factors ;ind students' t '.ti, history profi-
ciency was also studied, and the results were 11111(711 the wile as low other curriculum
areas reported by For es\ ample, students said they lived with !milt parents,
whose parents had attended college. and xvlio reported !lax ing access to a variety of
reading materials al home outperformed their counterparts from less advantaged
homes

knoxyledge of major political, social, and economic phenomena in our nation's past
is likely to allect the e\tent to) WI11111 Mle Call tilltleltaIlti Mitt participate ill the e ents
Of the present. Accordingly, the weak L.S. history proficiency shown by minority
students, students in disaohantaged communities, and those in non-academically
oriented high-school prligranis may pose additional challenges to these students in
the wars i.thead.
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PART II

Students'
Understanding of
Dimensions of the

American Past

ART II NAEP's lieport
Card on U.S. history
achievement presents de-
tailed information about
fourth-, eighth-, and twelfth-

grade students' performance in particu-
lar areas relevant to the study of history,
as outlined in the objectives framework
for the assessment. II also presents trend
results for eleyenth-grade students in
these areas from 1986 to 1988.

()hjective One for NALP's I9814 1'.5. his-
tor\- assessment stressed 111i11 sulden's
should have a grasp oldie chronology of
events, persons, and documents 111051
influential within particular historical
periods. Although the "facts" Of history

isolated everts, dates, persons, and
documents do not in and of them-

selvvs niudents can-
not construct nu from the narra-
tive of history unless thev know 11()v to
deal with facts and the nature. of evi-
dence. Chapter Three discusses stu-
dents' knowledge of historical events,
persoils, and documents, and their un-
derstanding of these for eight different
time periods, ranging from early explo-
ration of the North American continent
to the present era.

01)jective Tvo emphasize(' that students
should have a sctisc o) i)ue1 icon poiili
cal. social, and economic life within each
chronological period and how these in-
teract and chang across time_ Accord-
ingly Chapter Four discusses students'
understanding of the political, economic,
and social patterns and developments
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that form the backdrop against which
events happen, decisions are made, and
actions are taken. Their knowledge of
how these contexts differed across time
periods is also discussed.

Although the 1988 U.S. history assess-
ment was the first conducted by NAEP at
grades 4, 8, and 12, it evolved from a 1986
study of high-school juniors' and 17-year-
olds' factual knowledge of U.S. history.
Nearly 8,000 eleventh graders partici-
pated in the 1986 assessment, conducted
by the Educational Excellence Network
and The Nation's Report Card with sup-
port from the National Endowment for
the Humanities (NEW. That study was
part of the NEH Foundations of Literacy
project directed by Diane Ravitch and
Chester Finn, Jr.

42

In 1988, NAEP carried out both a large-
scale U.S. history assessment involving
some 16,000 fourth, eighth, and twelfth
graders and a second, smaller trend as-
sessment of eleventh graders, which
replicated most (approximately three-
quarters) of the 1986 assessment. A total
of 105 questions on U.S. history facts were
given to a nationally representative
sample of approximately 2,300 eleventh
graders to compare their knowledge with
that of eleventh graders who were given
the same assessment questions in 1986.
The questions were categorized accord-
ing to the chronological and contextual
dimensions previously described, and
are discussed in Chapters Three and
Four to augment the results of the main
assessment.



CHAPTER THREE

Students' Knowledge
of the Chronology
of Events, Persons,

and Documents

APRIMARY OBJECTIVE of
NAEP's 1988 U.S. history as-
sessment was to measure
students' knowledge of the
significant events, persons,

and documents that have shaped our
nation's history, and their understand-
ing of when they occurred in the major
chronological time periods of our past.
This chapter presents results for the U.S.
history items as classified from both per-
spectives by events, persons, and docu-
ments, as well as by the eight historical
periods specified in the objectives.

In questions on the chronology of events,
students were asked to associate events
with dates or to put events in their proper
sequence in time. For example, students
were asked to identify the date when
Jamestown was founded and to note
which came first, the Civil %Val' or the
CaNfornia Gold Rush. questions about
persons included identifying people who

have had a role in setting the course of
our nation's history and the nature of
their contributions. The people about
whom students were asked represented
diverse aspects of American historical
life; they included George Washington,
Alexander Hamilton, Samuel Gompers,
Andrew Carnegie, Thomas Edison,
Eleanor Roosevelt, Richard Nixon, and
Rosa Parks. In the questions on docu-
ments, students were asked to identify
particular texts that are significant to the
American past or to recognize or inter-
pret the contents of those texts. For ex-
ample, students were asked to identify
quotes from the Declaration of Independ-
ence and to recognize why the Bill of
Rights was added to the Constitution.

Although the conceptual schemes used
by historians tend to rely on the type of
history being studied, time is a distin-
guishing feature of history, and many
historical accounts are organized into

4 7
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different time periods. The time classifi-
cation most frequently used in United
States history textbooks is based largely
on the major political events that shaped
the direction of the national government,
and this was the approach taken by the

FIGURE 3.1 Historical Periods

historians and history educators who
developed the 1988 NAPA' U.S. history
assessment objectives. The eight histori-
cal periods represented in the assess-
ment are described in FIGURE
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I. Exploration and Colonization, up to 1763: This period includes the geographic
context of the United States, the first Americans, European exploration, and
colonial development.

II. The Revolutionary Era, the Constitution. and the New Republic. 1763 - 1815:
This period includes the crisis in the colonies leading to independence, the
Constitution and the Bill of Rights. and the establishment of the new nation.

III. Economic and Social Development of the Antebellum Republic, 1790 1861:
Economic expansion and industrialization, political development and intellectual
and cultural life in the republic, the new west, and the problem of slavery are
included in this period.

IV. Crisis of the Union: Origins of the War, the War, and Reconstruction. 1850 -

1877: This period includes "Manifest Destiny" and expansionism, the emerging
conflict between the North and South. the Civil War and Reconstruction, and
Constitutional transformation.

V. The Rise of Modern America and World War I. 1877 - 1920: Economic
expansion, political movements, civil rights and the Constitution. American
overseas expansion and empire, and World War I are the major topics included in
this period.

VI. The United States. 1920 - 1941: This period includes the 1920s. the Great De-
pression, and the New Deal.

VII. World War II and the Postwar Era. 1931 1968: World War II, the Cold War era,
political and Constitutional change. and economic, social, and political develop-
ments after 1945 are included in tnis period.

VIII. Modern Post-Industrial Era, 1968 to the Present: This period includes post-
1968 political change, international policies and forces, technological and eco-
nomic change, and social and cultural change.
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Changes Across the Grades in Students'
Knowledge of Historical Chronology

The telloxvity.4 sections describe teuth-,
eighth-, and twelfth-grade students' grasp
of the chronolot4y of U.S. history. BP-

Cause performance expectations in-
ati Stt pOgeSS thl'Olgil

SCh001, the ()Idle Mai (ld' cm-
ered by the. total pool of assessment qes-
tions administered to each grad(' level
also increased for each successive grade.
Thus, while an analysis of tlw complete
set of questions at each grade provides a
picture of achievement On material
deemed appropriate for that grade level,
an analysis of student petit winance
the subsets of questions that overkill-fed
grades presents a picture of xvItether or
not students are becoming more profi-
cient xvith the same material as they move
through school. 'Therefore, the tables
provide infomation on the average pe-
centages Of students whp gave correct
responses to all the items in a particular
area that vrre given ,;.it each grade, as
well as to ()Ilk' those items 111;11
given di MOW than one gl adc

Chronology of Events. Persons.
and Documents

TABLE 3.1 sil(AVS the 1,(,.i.a{2,( percentage
Of sto(Ieitts %xlit) l's1)(111(11'd it)
OH' 1968 1' S. histor assessment (if irs-
lions on the rIll'onul()g of (lent!,
sons, and ductonrols

for all three ategoi ies of question-, ihc
a% crag(' II" iv-
si)mitieti (1)rt.ccti it, the set of C(11111111)M

illt. glade, In
()Mei ords .\ hen perlorniaiice 1st oin

1,1 !' !

pared on identical sets of items, eighth
graders did better than fourth graders,
and lxvelith graders did better than eighth
graders as would be expected.

Chronology, oEvents. Although tetirth
graders were asked 1-CAV questions about
the chronology of events, they seemed to
have difficulty with all of these except
one that asked about George IVashing-
um 10 i)cuctill, \lost eighth graders
correctly answered a question about the
time period of the space shuttle 188 per-
cet) and another about the time period
Of the l)etlaration of Independence r75

Students at grade 8 had the
most difficulty plael111.4 the Cold 1,\'ar, the

suffrage 1110\1111(11LS, the

League Of Nations, unions, !abet' legisla-
tion, and the grmvtit of statehood into
the appropriate chronological contexts.
frver than -it) percent were able to ei-
ther identity the dates or periods of these
events Or ilit'il.(7()ITeri (11'0110-
li)gical relationships to other historical
events.

lost tveltill gr,',ides %t ere able to associ-
ah katcrgati. id, the \
inti perrenn. hut fewer eighth graders
could do so (62 percent), Students at
grade 12 1. elV also 111()IV likely to knout
about the time of the Great 1)epression
175 than \very H0111 grades
153 prrcri111. Alund SO percent Of the

graders the atomic 11(11111)

\\.ts dropped ill k1'oil(1l1'i1 II
like the eighth graders, thc

el\ little idea about heft Lutigress
trgNIalto111.11 iwrrriin I A()

other (111c!,11(ffis that ivulIth grad-
piii.11( tdar diffitillt had to do ill

1.1,.0,

had rela-

4J
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Average Percentage of Students Responding THE NATION'S

TAF_E: 3.1 Correctly to Items on Chronology of Events. REGARD mop
I Persons, and Documents, 1988

CHRONOLOGY OF EVENTS

All items given at a grade

Items given at grades.

AVERAGE PERCENTAGE CORRECT

GRADE 4 GRADE 8 GRADE 12

55.2 (0.8)
,temp,,

54.6 (0.4)
t28 'terns]

60.3 (0.7)
:25 tem51

8 and 12 [17 items] 45.2 (0.4) 62.3 (0.7)

PERSONS

All items given at a grade 52.4 (0,7) 58.3 (0.4) 59.5 (0.7)
:31) :29 items]

Items given at grades:
4 and 8 [12 items] 52.4 (0.7) 78.2 (0.6)
8 and 12 [15 items] 47 8 ,05) 65.5 (0.8)

DOCUMENTS

All items given at a grade 41.2. (16) 503 (0.4) 550 (0.7)
[1 item] :18 ;teMs] 7,28 items)

Items given at grades.
8 and 12 [13 iterrH 47.4 (0 3) 58.8 (0.7)

Total Assessment 61.1 (0.6) 60.2 (0.4) 60 3 (0.6)
4i tt..r" ;161 aem

5`4r o,(i pdrt-r t t,e vott ot.,Lef en'air f.t fr.ir .tom Tit, of H.t.tri-s... !he
a verdge pt.r(-,r.'10 .t ' ,f *. 2 !to.

events in the decade after the Civil %Val'
(43 percent) and the relationship between
the Herbert Hoover and Franklin D.
Rt. SeVelt presidencies (43 percent).

Persons. On the questions referring to
historical figures, Intirth graders had the
most difficulty identifying Adolf Hitler
(36 percent) and Thomas Jefferson (4(1

percent). Although 73 percent could as-
sociate Henry Ford with the automobile
assembly line, less than two-thirds cor-
rectly answered other questions about
famous people. including Abraham IA0-
(70)111, Betsy fi'oss, Daniel Boone. and Paul
Revere_

Students at both grades 8 and 12 had
trouble identifying the "muckrakers'.

46
Om,
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Steffens, Tar-bell, and Sinclair (22 and 44
percent, respectively), arid only 39 per-
cent of the eighth graders recognized
Sandra Day O'Connor, compared to 66
percent of the twelfth graders; only 34
percent of the eighth graders associated
Franklin D. Roosevelt with the New Deal,
(7ompared to 77 percent of 11w twelfth
graders; while 58 and 83 percent, re-
spectivelv, recognized the contribution
of Rosa Parks.

Vkwe than 8(1 percent of the high-school
seni0I3 recognized the contributions of
I lariet Tubman, Alexander Graham Bell.
and Thomas Edison - historical figures
who hgt(i to reappear in students' text-
books from grade to grade. But less than
half identified the roles of John Brown,



Jane Addams, Samuel Gompers, Lyndon
Johnson, Betty Friedan, and Gloria
Steinem figures who students are likely
to study in high school.

Documents. Students appeared to have
the most difficulty with questions about
documents. In particular, it is interest-
ing to note that twelfth graders did not
outperform eighth graders to the extent
they did in the other two categories.

Fourth graders ve only asked one
document question, about the purpose
of the Declaration of Independence, and
41 percent answered it correctly. Eighth
and twelfth graders alike were most
successful on an item about the 19th
amendment (86 and 93 percent, respec-
tively) and many responded correctly to
a question about the purpose of the
Declaration of Independence 171 and 78
percent, respectively). Three-quarters
of the eighth-grade students correctly
attributed the "I Have a Dream . . quote
to Martin Luther King, Jr.

About half the eighth graders responded
correctly to questions concerning the
First Amendment, the Preamble to the
Constitution, the Articles of Confedera-
tion, and the reason for the Bill of Bights.
Approximately half the twelfth graders
recognized the policies established by
the Monroe Doctrine and the basic con-
tent of George. Washington's Farewell
Address. On the other hand, only about
one-third of either the eighth or the
twelfth graders recognized a (plow from
the Declaration of Independence or %veil!
familiar with the contents of the Eman-
cipation Proclamation. Eighth and

twelfth graders' performance varied
greatly on three questions concerning
major court decisions Plessy v.

Ferguson (38 and 64 percent, respec-
tively), the Scopes Trial 128 and 42 per-
cent), and Brown v. Board of Education
(59 and 74 percent).

As discussed in Part III of this report,
students indicated that they spent very
little classroom time working with source
materials external to their texts, and their
performance on the document questions
appears to reflect this picture of instruc-
tion.

Historical Time Periods

TABLE 3.2 presents the average percent-
ages of students who gave correct re-
sponses to questions on the eight time
periods defined in the objectives for ate
1988 NAEP U.S. histor ssessment.

There were only two time periods for
which enough items overlapped at grades
4 and 8 to enable comparisons." How-
ever, as with the results for questions
about the chronology of events, persons,
and documents, eighth graders appeared
to be more successful than fourth grad-
ers when their performance on a com-
mon set of questions was compared.
Also, twelfth graders outperformed
eighth graders across al! the time pei-
ods by considerable margins (from al)
10 to 20 percentage points).

Exploration and Colonization, up to
1763. Both fourth and eighth graders
did well on questions asking them to

'41111.. Imir.11,0:,1 ti 1., %1 Ow 1,
rurru 111111t (Inc, nut Wild
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Average Percentage of Students
TABLE 3.2 Responding Correctly to Items on

Historical Periods, 1988

THE NATION'S
REPORT mop

CARD

EXPLORATION AND COLONIZATION. UP TO 1763

AVERAGE PERCENTAGE CORRECT

GRADE 4 GRADE 8 GRADE 12

All items given at a grade 70 (07' 75 8 10.5, 64 6 10.61
ittna%;

Items given at grades
4 and 8 [14 item] 70.2 t0 7. 85.8 i0 5
8 and 12 [6 items] 05 9 ,0 6i 71 :3 i(')

THE REVOLUTIONARY ERA, THE CONSTITUTION,
AND THE NEW REPUBLIC. 1763 TO 1815
All items given at a grade 5.1 61 5) 58 8 7)

:11 it(

Items given at grades
4 and 8 [13 items]
8 and 12 [15 items]

5.1:10 7, 75 1 i0 6
51 0 tO 5) 62 9 i 0.71

ECONOMIC AND SOCIAL DEVELOPMENT OF
THE ANTEBELLUM REPUBLIC. 1790 1861
All tterTi'., given at a grade 51, 5 '0 7. (A 1 i0 62 6 ic)

;1H

ItenT, gRieri at grades
8 arid 12 ;8 items] ()0.,1 (1l) 71.-110 7i

CRISIS OF THE UNION. ORIGINS OF THE WAR,
THE WAR. AND RECONSTRUCTION. 1850 1877
All items given at a grade

(liven at grades
8 and 12 ;12

THE RISE OF MODERN AMERICA AND WORLD WAR I.
1877-1920
All ter! p., 1t-'1 ti

8 aril 12 :1.1 le,v,!;

THE UNITED STATES. 1920 1941
it ,

iia.!t.
0 and 12 :/ ;te,.

WORLD WAR II AND THE POSTWAR ERA 19:31 1968

0 r',.112 :')

) 1 '1! h.

THE MODERN POST-INDUSTRIAL ERA, 1968 TO THE PREsENT
.11

1.,,a(Ic

Total ,stra

59 7 5 fit (16!

( H

I:7 1 7,

'7 1.) 'Th!

F.

f

Cl 1 ID 6) 60 (0 5C3 106



identify the Mayflower toyer 90 percent
at each grade) and to recognize various
other aspects of the Pilgrims' experiences
(over 70 percent and over 80 percent, e-
spectively). Fourth graders hid the nuist
difficulty with two questions about Cu-
lumbusone on the purpose of his voy-
age (36 percent) and the other On the
names of his ships (56 percent). At grade
8, about two-thirds of the students cor-
rectly identified when Jamestown was
founded, 55 percent seemed to know why
the Stamp Act was created, and 40 pe
cent were familiar with the French ex-
ploration of Canada. Twelfth graders
were more likely to answer the latter two
questions correctly (70 and 56 percent,

respectively). Students at both grade
levels apparently had difficulty with a
question about the origins of the Ameri-
can Indians in North America (less than
60 percent responded correctly at grade
121.

to collect additional information about
students' understanding of exploration
and colonization, eighth-grade students
were given 15 minutes to write about
why people came to America during this
period and what they expected to find.
The guidelines used to evaluate students'
written responses are presented in
TABLE 3.3, with the percentage who re-
ceived each posit score.

Evaluation of Eighth-Grade Students'
TABLE 3.3 Written Responses to a Question on Why REZTNATIONS

Explorers and Colonists Came to America CARD

SCORE DESCrPTION

1

1J! re - 11

t !,-,t,Prt,

mit.( ;1:

f dt. t ItC1'
,]'11

trit
tLito

53

PERCENTAGE

OF STUDENTS

5.0

19

59 1

12
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()nly 17 percent of the eighth graders provided responses that received the highest
ratings of 4 or 5. As illustrated helm% exe :hse respunses Cid not tend to 1w
elaborated and often contained grammatical, spelling, and ptiniL.;:tion errors.'
However, they did explain vliv people %veil, interested in cnining to America.

,S(11110 01.111rSe peOpir :11110' MCI' ,i4(11(1 Nal er, .111(1 to 111.1)11 illiLit'rt 1;11'

L11,0;111(1. ()OUS r:1111(' LA et. to I)0. live 10) Oh) Ulm! 011..1 o anted to do.
Then ()owes rattle over eAplorerol, Loghot(i. lint still others eiinie
over to trig) and sell liirs to England to make SHIM' Ill()11(.1 hot I 000ld
sa% most p('ol)le calor (Ap to he yet. from the kiting Aldo% ocre .sent
over to ,1111(.-1ra becdose oitoted lu /..,e1 rid or then; because
the% U('I'( in prison 111 flu. place the\ (Arnr met' to get ..011,4
frori Loghtid.fin their omit heliet:s 111;11 the roold lune ire(h)111
,si)rach ei.(101, rell,,,)ns and he rrieds % lilt the Indians ;11111
trade.

These evlorers cam to Anierica to get ;may the world diet. here
living in. Some came because it was adventurous. Others came
because they wanted /01)5 and still ()tilers came to hate re;igious
.fe('('(lon!. They uatited to live OUT(' 01111 1101'414) the Way
1.1111/ed, (710.51 fire.

Some thought there would be no troithles and were disappointed.
Alany came because they 0ult-1 get rich Or o/ the gold and not have II10'
King to tell them what to do with their money. All in all flirt' wanted
independanue, gold ,.jobs, ()r adventure Rut Vivre ticre some that ytere
looking,fOr rout to ;(Sid ;1n(/ NW on to the net% vtorld hy accident.

.'-wpt.t.itt.s4 r .11110. r'r tH Uric, lit11;rni.,, 1 ((.(1Hil1
hc 1(11110,0 Ida«. IttI f. ( Hold 1,1(11u. ft cu (II

lit' 1.1)1)11()I1 1 fillt11.1I11 I II 104 (1111% If) y (, i()111,/,' hul
riffni, 1/1/ 111)01 tH :;(11(1 11;,r. Ihr. ~1,:1111 !r Ir,r01 Irlrl11r1,r1

.',(0111? 1,10.1 it ,1

I 01.11(-11011.11(.:11111' (dlr.,. III 11111-17( 01,11 ,1 III 111,10 or! il!
I.I1711.',11 111(", 11171' (1(1 it (10)(7.I'111

:(1111t.; Irl MAI' !here III( 01' 10114

,1 / I)c1111,01' (,!;tic \II:c11
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fifty -Hunt' percent of the eighth graders %vrote rather brief responses that included
several reasons for coming to the \etv 11'or Id. Popular reasons given Mlody(' the
exploes search for gold and the colonists' desire for religious freedom. 1:,amples
of papers receiving a 3 rating are shnvtn heln.

tIlion odic, proplr calme somoilrri. lookingfOr gold so 1110 could or
rich. N lisle tier(' looking ro Irccdonrirom there' leadcrs twrrn
too(! (cadet's, some (ame to gt ;mat from t\ar-, .some roof(' tart r come
liar 111.~1 fOod and clothing.

1)c(11111' ,1111('I'lCii 1(1 trite it It IS ;1filAr (1111/111.1/4' 11111

to lir fue 'nen. Thit calm' to .1m'-iis in hope to Iind gold and
Trade bri's(' airy ncrilud nioni'v and supplir Tliry t: ('r(^ hoping 10
lind to trade. goods I.%ith tlirm and so that airy con/1111;1w a
howl. lifc and also brausi. tantril and lic in Orr
ountri

(Ohio:tins and Mr otlirr icrc lookingtOr tauhlr.s,
difrcurni proplc 10 inert, '10111(1 natural IVS(1111 likrfood .slicher
and clothing. "Ilirt thought the Itorld tiasllat andtinind it las round.
I !Icy oantril to studir and analii.rd there discorit us to 1141111' tlio Marc
they disco/ Ted and to niako good um. or it. As building fitnN, planting
crops :mil ',qr. Look tr gold and an.t ()thou troasnrcs t /1(%
MO bring it hark kIhrry (711110.1.mm and start all m or again.

,Approximately one -fifth ()I the students in grade 8 !..ipplied onl one reason for
exploring or settling in America. The t011oxving responses are characteristic of these
papers %% hich Oxen a 2. rating.

ACV nail/V(1 to ( (uric lit f Isere (or prai. and ilirvilantril to (-only here
brrati.sc it was nett Warr. 11 (..oluinhas atcr. and I luilsrn
rainy tht didn't kwon that it t:IN

iiral/SC lt:LS to CH/11(0. Thir (1(1 1'h(",

11(111(' to /111(1

lirransc thm klanted to OM' diticrot ida,s about
,11iwrica. r..\ample tlanti.(1 to .\(,11111% vs), pa,...;Ndgc to

thy (iorif 1/4,1-11'1;11 /Iv 11Vd 1)!I! fie.tfT t( 'WO !I. 111(' hr
:h.oliti4111 hi' linind it, it II CV
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Although 95 percent of the eighth grad-
ers provided at least one reason why
either the explorers or colonists came to
America, the brevity of most of their re-
sponses is quite striking. As described in
Part 111 of this report, 40 percent of the
students at grade 8 reported that they
had studied exploration "a lot" and 46
percent reported "a lot.' of study about
Colonial America. Why, then, conk] only
17 percent of the eighth graders provide
two or more elaborated reasons why the
explorers or colonists came to Aniek.:a?
It may be as much a matter of writing
habits as inadequate knowledge. As de-
scribed in the final chapter of the report,
students at grades 8 and 12 reported that
tests, quizzes, and short answers to ques-
tions were frequent activities in their tl.S.
history instruction, Thus, it max, he that
students xvere quite used to providing
small pieces of information, as reflected
in the responses rated 2 and 3, but were
much less accustomed to writing ex-
tended thoughts.

The 'Revolutionary Era, the Constitu-
tion, and the New Republic, 1763 to
1815. With the exception of a question
about (;eorge Washington on which they
perforined xvell, fourth -grad( S111(11'1115
appeared less familiar %%Ali events in this
time period than ill the previous time
period, For examPlu- ()"11. about hacould identify the contributions of Ben-
janiiii Franklin or Betsy floss and fewer
than half rorrectly ansxvered hyo ill les-
lions ab0llt the Declaration of Indepnd-
ence.

1:,i1,411111 Ara(14. sltillc111S S1.1.411!i\

more difficulty xxith oni,sLions on this
tin"' 1)('1'"(1 lha" \vith (P"'sliuns "11 t'\-
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!flotation and coliplization. For example,
citify anstyered ques-
tions about the Articles of ( :onfedera-
tion, the Louisiana Purchase, and the
Preanthle in the Constitution.

Twelfth-grade modems did hest On item:
that asked about the 61111111sta:ices of
the Roston Tea Party (82 percent) and the
location of the famous witch trials in
Salem (81 percents, and more than 70
percent correctly answered questions
about the Declaration of Independence.
However, Only about flail recognized
Patrick Henry's famous quote or the
import of VVashington's Farewell Ad-
dress, and even fewer seemed familiar
with Paine's Common Scrim! (39 percent).

Economic and Social Development
of the Antebellum Republic, 1790 to
1861. Fourth-grade students seemed to
have difficulty with the few que3tions they
were asked about this time period. For
examp!e, only about, one-thid appeared
to be familiar with the Industrial _Revolu-
tion.

grades 8 and 12, there were %xi, he dis-
paritie.; in performance on items about
the economic and social development_ of
the Antebellum flepublic. For yxample,
eighth graders appeared to know about
the California Gold Rush (84 percent),
but not about mass production (28 pe
cent( or lirighain Young (:8 percent).
Twelfth graders appeared to know that
cotton yx as important to the Swath (78
percent) and about the struggle for inde-
pendence Ill Texas (86 perecnp, but not
dhoti( pererou, the e-
nrc'a falls conxemain (2 percent): Or
till. kvar (If 1812 (To pyrcrill).



Crisis of the Union: Origins of the
War, the War, and Reconstruction,
1850 to 1877. Although fourth-grade
students were only asked a handful of
questions about the Civil War era, the
results suggest that their acquaintance
with this time period is generally con-
fined to Abraham Lincoln and the issue
of slavery (50 to 60 percent gave correct
responses to questions on these topics).

Although they displayed a greater famili-
arity with Lincoln and the slavery issue,
eighth and twelfth graders also seemed
to have difficulty with questions on the
Civil War era. For example, fewer than
half of the eighth graders demonstrated
knowledge of secession or the signifi-
cance of the Mason-Dixon Line, just one-
third recognized the purpose of the
Emancipation Proclamation, and only
one-fourth correctly identified the pri-
mary reason for the Civil War. At grade
12, about three-fourths of the students
correctly identified Susan K. Anthony, but
less than two-thirds indicated they knew
about secession, the N-lasor). -Dixon Line,
Manifest Destiny, or the placement of
American Indians on reservations. Only
20 percent of the high-school seniors ap-
peared to be familiar with Reconstruc-
tion, a finding that is supported by their
reports of the topics they said they stud-
ied in history. As described in Part Ill,
this 101)i appears to) receive limited
emphasis.

'The His.: of Modern America and
World V/ar 1, 1877 to 1920. Most stu-
dents appeared to be minimally familiar
with the historical periods behyeen the
Civil tAar and foe modern era, but they
displayed a particularly weak under-
standing of the events that helped shape
our country as we know it today.

Fourth graders were asked two ques-
tions about recent inventors Henry
Ford (73 percent) and Thomas Edison
(61 percent) and one about the Statue
of Liberty (45 percent). Although most
eighth graders correctly answered the
two questions about inventors that were
also asked of fourth graders (88 and 76
percent, respectively), they had difficulty
with questions on muckrakers (22 per-
cent), the Spanish-American War (22
percent), and the temperance and suf-
frage movements (29 percent), and on
two questions about World War 1 (24 and
26 percent).

Fewer than half the twelfth-grade stu-
dents de ionstrated familiarity with the
historical roles played by Samuel Com-
pers, Andrew Carnegie, Jane Addams,
and licoker T. Washington. As discussed
in the next chapter, this conveys a lim-
ited familiarity with the social and eco-
nomic activity associated with the rise of
modern America. Less than half of the
high-school seniors seemed aware of the
major political events during this Mite
period in particular, the Spanish-
Ameican War (35 percent), two ques-
tions about World War I (41 and 31 per-
cent), and the League Of Nations (46 pe -
cent).

The United States, 1920 to 1941. With
two exceptions on items about Social
Security legislation (801)(111'11U and Fran-
klin D. Roosevelt (65 percent) the per-
formance of students at grade 8 for this
lime period hovered at or below 50 per
cent correct. For example, about ha:f
the students were acquainted with the
Great Depression and 41 perce,it knew
about the stuck market crash Of 1929.
oil three questions about New Deal leg-
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islation, performance ranged from 28 to
41 percent correct.

At grade 12, most students seemed to be
familiar with Social Security legislation
and about three-fourths with the Groat
Depression and Prohibition. Their per-
formance on four questions about Nev
Deal legislation varied widely, however,
ranging from 43 to 75 percent correct.

World War II and the Postwar Era,
1931 to 1968. Fourth-grade students
were only asked two questions about
World War 11. They did well on one
pertaining to the United Nations (88 per-
cent) but not nearly as well on the other,
concerning the role of Adolf Hitler dur-
ing World Wm. 11 (36 percent), Only about
one-quarter of the students at grade 8
correctly answered questions on Lyndon
B. Johnson, the Cold War, and Ameri-
can-Soviet detente. Somewhat more than
half seemed to 1w familiar with Rosa
Parks and Brown v. Board of Education,
while somewhat less than half seemed
to know about the United States' rela-
tionship vith Britain during World tVar
II or the United Slates' concern vith the
spread of communism afte the Vitt,

'Twelfth graders did best On the Rosa
Parks question 183 percent), 110110,,ve(I 1).
questions on the atomic bond) 180 per-
c('nt) and Pearl Ilarbor179 percent). I I ley

\'ere least successful On questions about
(110 'Marshall Plan 130 percent), the Great
Society 122 percent), Ainerican-So-
vie! (1(.1(.1)1(.129 pereenti

Modern Post-Industrial Era: 1 ittis tar
tlie Present. Eighth wader-, perform-
ance on que,-,tions about Mc ei a
Pitt) 1110 gamut IrOrrl k(.ith IO
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fairly strong. Thirty percent responded
correctly to a question about the illegal
ity of Watergate, 39 percent indicated they
knew of Sandra Day O'Connor, 62 per-
cent seemed to be familiar with the in-
come tax, and 88 percent knew about
the space shuttle program. Fourth grad-
ers also seoned to do relatively well on
two questions about the space program
166 and 57 percent, respectively).

High-school seniors appeared familiar
with Watergate, as most correctly an-
swered two questions on this topic 178
and 88 percent). However, they seemed
less familiar with Richard Nixon's role in
establishing ties with China (34 and 56
percent gave correct responses to two
questions). Tfhir ability to recognize
leaders in the women's movement also
seemed to be quite limited, as only one-
fourth recognized the names of Gloria
Steitwm or Betty Friedan.

Trends in Eleventh-Grade Students'
Knowledge of Historical Events,
Persons, Documents, and Periods:
1986 to 1988

'1O provide some information about
trends ill l'.S. history performance, NAF,13
conducted a study in(sasuring changes
in eleventh-grade students' factual
knowledge of history from 1986 to 1988.
A subset of the history questions given to
high-school juniors in 1986 as part of the
lational Lii(h)vkinent for the
ties foundations Of Literacy project ras
readinistered at grade 11 in 1988. In
order if) detect the e\ tent to vk hich elev-
enth graders' knowledge of various di-
mensions of .s history changed across
the tyko-ear period the trend questions



were classified according to the dimen-
sions previously discussed and the trend
results analyzed accordingly.

TABLES 3.4 and 3.5 present trenCs in
eleventh graders' knowledge of the chro-
noloq of events, persons, and docu-
ments, as well as of the eight historical
periods. The comparisons of results be-
tween 1986 and 1988 arc based on the
average percentage of students who cor-
rectly answered ti e items in each cate-
gory.

There were no significant changes in
eleventh graders' performance on the
items measuring knowledge of the chro-
noloq of documents, persons, and
events. Ilowever, some improvements
were evident in the results for the vari-
ous time periods. There was a signifi-
cant increase from 1986 to 1988 in the
percentage of students who gave correct
responses to questions on two historical
periods exploration and colonization,
and the rise of modern America and
World War I.

Average Percentage of Eleventh-Grade
Students Responding Correctly

TABLE 3.4 to Items on Chronology of Events,
Persons, and Documents,
1986 and 1988

THE NATION'S
REPORT reap

CARD

CATEGORY

AVERAGE PERCENTAGE CORRECT

1986 1988

CHRONOLOGY OF EVENTS 129 items] 52.4 (0.7) 52.6 (0.6)

PERSONS 122 ;tern:,] 60.1 (0.6) 61.1 (0.6)

DOCUMENTS '12 items] 53,0 (0.7) 54.6 )0.6)

Total Assessment [105 items] 55.0 (0.6) 55.7 (0.5)
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TABLE 3.5

Average Percentage of Eleventh-Grade
Students Responding Correctly
to Items on Historical Periods,
1986 and 1988

THE NATION'S
REPORT reap

CARD

HISTORICAL PERIOD

AVERAGE PERCENTAGE CORRECT

1986 1938

EXPLORATION AND COLONIZATION,
UP TO 1763 [11 terns 49.0 (0.7) 51.6 (0.9)*

THE REVOLUTIONARY ERA,
THE CONSTITUTION, AND THE
NEW REPUBLIC, 1763 1815 [18 items] 59.4 (0.6) 59.6 (0,5)

ECONOMIC AND SOCIAL DEVELOPMENT
OF THE ANTEBELLUM REPUBLIC, 1790 1861 [6 ;terns] 54.9 (0.8) 54.5 (0.6)

CRISIS OF THE UNION: ORIGINS
OF THE WAR, THE WAR, AND
RECONSTRUCTION, 1850 1877 [11 items] 53.8 (0.7) 54.3 (0.6)

THE RISE OF MODERN AMERICA
AND WORLD WAR I, 1877 1920 [19 items] 50.8 (0.8) 53.2 (0.7)*

THE UNITED STATES, 1920 1941 [13 items] 49.4 (1.0) 50.5 (0.8)

WORLD WAR II AND THE POSTWAR
ERA, 1931 1968 [23 items] 58.7 (0.8) 58.4 (0.7)

MODERN POST-INDUSTRIAL
ERA. 1968 TO THE PRESENT f4 items] 59.2 (0.9) 57.2 (1.0)

Total Assessment [105 items] 55.0 (0.6) 55.7 (0.5)

:3r,c)vv,.,,ic;r1:ttc.,Int c,!,( pp,
95 (YTcpr'.! ,I nrre.'c
Sviltx. 7'. ',14r.
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Summary

Students' knowledge of the chronology of events, persons, and documents that have
shaped our nation's past is limited in many important respects.

Students' performance did increase as they progressed through school, but the
range of knowledge and understandings displayed at each of the grades assessed still
appeared to be quite low. Thus, not until grade 8 or even grade 12, when students
have encountered certain historical information several times, did most correctly
answer many of the questions, and even then their understandings tended to be quite
superficial.

In response to questions On the Revolutionary War era, most high-school seniors
demonstrated familiarity with the Boston Tea Party, the purpose and date of the
Declaration of Independence, and the purpose of the Revolutionary War. They also
could identify the major contributions of George Washington, Thomas Jefferson.
Benjamin Franklin, and Paul Revere.

Students' understanding of the Civil War era seen- ' relatively restricted, however.
Most seemed to know something about Abraham oln and about slavery, includ-
ing that slaves had no rights and tried to escape Iy the Underground Railroad with
the help of Harriet Tubman. In addition, they seemed to know that the Emancipation
Proclamation was issued (hiring this time period. Finally, they seemed to know the
importance of plantations and cotton to the South, were acquainted with the circum-
stances of the Gold Rush, and knew the nature of 'Texas's war of independence.
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High-school seniors' grasp of the rise Of modern .-Nmerica seemed to he quite strong
in some areas but more others, ;\ majority of these students correctly
identified the major inventions of Thomas I.,dkon, Alexander Graham Bell, and
HertrY Ford. Further, they shmyed a familiarity %vitt] the Great Depression, Franklin
13. Roosevelt, and Nmy 1)eal legislation. Finally, rimst seemed to kin) v the origins of
the Statue of Liberty, could identify k1'llal 11MhihitiOn itild \Vero ill)I(' to recognize
the purpose of the 19th amendment.

:Host twelfth graders displayed a hasir a\vareni.ss of the circumstances and events of
\Val. II. For example. they identified \\ filch countries the 1.nited States fought

against. kne\y the Atomic \vas dropped, \vere familiar with the Pearl Harbor
incide.nt, and correctly identified Adolf Hitler. ['hey also appeared to he familiar \yith
the United \ations.

1,Vhen asked questions On the present, high-school seniors displayed kno\yledge of
some facts about Vtatergate and about the space program. (:oncerning civil rights for
\x,onien and minorities, they correctly identified Susan B. Anthony, martin I.. King, Jr.,
and Rosa Parks. They also appeared to be i.arn...ar \yid] the nature of the iiroun \-.
Board Education (mill decision.

i>lthoogh there appeared to have been some improvement in eh enth graders'
knowledge Of two time periods exploration atncl colonization and the period from
1877 to 1920 the overall results of the trend study indicated little change in these
students factual knoxyledge of l'.S. history.
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CHAPTER FOUR

Students' Knowledge
of Historical Contexts

S SEEN IN THE PREVIOUS
chapter, an awareness of
historical chronology and a
familiarity with major fig-
ures, locations, documents,

and events in our nation's history pro-
vides a basis for making sense of the
past. Another of the important goals of
U.S. history education is to help students
understand how various spheres of
American life have changed and inter-
acted across the centuries. The 1988
NAEP history assessment was designed

to measure students' knowledge of three
historical context areas:

political life;
economic life; and
cultural, social, and family life.

This chapter discusses students' under-
standing of these historical contexts,
which influence the ways in which people
live and work, regions develop, and
events occur. FIGURE 4.1 defines the
aspects of each context area that were
emphasized in the assessment.'

Its

" the asssstiturit it 111(Illtid .1 small syt trl questions incastwing studtmis .1%%.11-1'111NN trt thr Ittsttry) 'it idea, that havt ittllurnrrd
.A.merican polities hi,t the Ill11111W1 ul 1111'se titrertinrik, was irrstittirtrti ttr irtm itlr .1 st Itar.ur 1111`;ISIII I. Of Ni11111.11tS k1111111.(it4r of

intrIlputual histoi)

"Lduralunial lesting art 1 t( I .S Istury ()bleu/nes 1I,S1N lAsex,,.//10/11 Il'Ilwettin \J I dm animal lesimg ServIer alioihd Assess,.

1/14,111 it ProgrI, 1,1871
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THE NATION'S

FIGURE 4.1 Definitions of Historical Contexts REM;

Political Life

major international conflicts, wars, and agreements that have
defined the borders and affected the security of the United
States

the development of the primary institutions of American
government. including the Congress, the presidency, the courts,
and the state governments

the major political ideas and principles that have shaped
American government and politics, and of the political parties
through which citizens have sought to put their ideas and their
desires into effect

the key political leaders, presidential initiatives, congressional
legislation, and court decisions that have influenced the course
of domestic and foreign policy

Economic Life

the growth of key business, labor, and government institutions
and their changing roles

the shift from agricultural to industrial to service employment
and the growth and development of the labor force

the important economic trends and crises that have occurred
throughout the history of the United States, and how these
have affected ordinary people

the role of governmental policies concerning economic activity

the important technological innovations that have influenced
the productivity and lifestyles of Americans

6,1



I

FIGURE 4.1 continued

Cultural, Social, and Family Life

THE NATION'S
REPORT

CARD

the history of the peoples who make up the American population,
and their arrival through migration, immigration, and enslave-
ment

the ways in which differing philosophies about life have contrib-
uted to our variegated national culture, and the manner in which
these have changed for various groups over time

the traditions of civil and individual liberties and equality of op-
portunity, and the historical conflicts over extending liberties to
racial and ethnic minorities and to women

the traditions of responsibility of the rich for the poor, of the able-
bodied for the physically challenged, and of the members of a
family for one another

the importance of various religious traditions and of religious
freedom in American life

the tensions that have sometimes arisen among social and cul-
tural groups. and the ways in which these have been resolved

the family's role in passing traditions and ideals from one genera-
tion to the next, and changes in family structure and values

The remainder of this chapter provides a detailed account of students' undestand-
ing of political, economic, and cultural, social, and family life. The initial sections
describe the performance of fourth-, eighth-, anct tvvellth -grade students in each
content area, based On the main 1988 assessment results. First, the development Of
students' context area knowledge across the grade, i, (11:1(:(1:NSItd. Tilt! ,ti lions that
follo%v are illustrated with examples of items On xvhich students performed best and
worst. Finally, trends in eleventh -grade students' knowledge 01 historical contexts
are discussed, based on the sjw ial NAL!) sur.ev condinied in 1986 ancl 1988. rib-,
nature of this trend assessment is discussed in the introduction to Part II of this
report.)
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Changes Across the Grades in Students'
Knowledge of Historical Contexts

Some of the items in each context area
were given at more than one grade to
permit an analysis of chinges across the,

TABLE 4.1

grades in students' knowledge and un-
destandings. TABLE 4.1 presents the
average percentages of students who
responded correctly to the context items
given at each grade and to the items given
at more than one grade.

Average Percentage of Students
Responding Correctly to Items on
Historical Contexts, 1988

POLITICAL LIFE

All items given at a grace

Items given at grades
4 and 8 [15 items]
8 and 12 41 items]

ECONOMIC LIFE

All items given at a grade

Items given at grades:
4 and 8 [13 items]
8 and 12 [20 items]

CULTURAL. SOCIAL. AND FAMILY LIFE

AI! items giver; at a grade

Items given at grades:
4 and 8 (16 items)
8 and 12 [21 items]

Total Assessment

t4.t
,t(-4-1";, n4, ,n14-44,',4. 44,4' 4....",;,.1,.
Crf4)7' 4.rt
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THE NATION'S
REPORT

CARD
ramp

AVERAGE PERCENTAGE CORRECT

GRADE 4 GRADE 8 GRADE 12

55.2 (0.7) 55.2 (0.4)
15 !terns] [71 items;

55.2 (0.7)

64.2 I:0.6)
it.e.7nH

64.2 (0.6)

E22.6(0.71
'ter. <,j

62.6 ;0.7)

61.1 (0.6)

57.2 (0.6)
)82 :terns]

79.4 (0.5)
47.4 (0.4) 62 0 (0.6)

652 (0.4) 68.6 (0.6)
.12 ,N..!T; r:32

83.7 (0 5!
57.7 (0.4) 71.3 (0.6)

61 8 (0.4) 595 (0.7)
it,(,r/,;

794 (0.5)
44.6 ,.0.4) 62.6 (0 7)

60.2 (0.4) 60.3 (0.6)
-1!; ] 1 r1f4

it 4.
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Although students' hum ledge of politi-
cal, economic, and cultural history (lid
appear to increase as they progressed
through school, students at each grade

and particularly those approaching
high-school graduation knew less
about history than ought be desired Or
expected. Fewer than two-thirds of the
tWilth grad(IIS gay(' r()11141 IlISIRMSVS

to the political and economic history
citiestion:;, thza %yen. Ai\ en at both the
eighth and tNvellth grades.

The Historical Concoct c_it PGlit ca Lite

To nieasure fourth-, eighth-, and tvellth-
grade sttuk.nts' knmyledge of political
life, the assessment included questions
on some of the most important symbols
leaders, and events in the political his-
101A' Of the [Idled States. 10111111- and
Vighth.grad(bsititientS,101,(1AalripIV, MTV

asked to identify the ptimose of the
Nations the first president of the

United states. till' t\o inaior politial
parties. and the intent of the American
Revolution, Eighth, and heihh_grade
students \veil. asl..( (I more chalk.nging
questions concerning a 11:iatk eh. kit,
range of Ilouments mu% e-

!twills. and Poli(i(s. t Or v\"1"1)1(' Wry
%veil, asked to idento. speeihc t
eigr. e ems alter 11 orld 1\ al. II the
factors that precipitated the IVai. 01 IS 12
the (1)111(411s of dip
lion and the Fanancipatinn Vrociania
tion, and die nature of the 1 Tgilic
1116(1(111.

(' It if ir
items 011 %\iiirl) 1(0.111c(1 lest

and %WI:A
\'ati011!-, !mirth- and eighth-giade sto
dents alike rilornied hest On ilitc,,tiow,
asking them to ulentit the tit-,1 presi

dent Of the I:liltd States and to specify
in the t tiitl'(t Natimis \\as !minded.

Eighty percent Of till' fourth graders and
91 1)011111 ot the eighth graders identi-
fied (;(9)rgv 1Vashington as the first
Anusrican hije tin pecent of
the fourth graders and 9:i per(sent of the
eighth graders s(.(.1111.d to know vily the

United Nations was created. \lost stu-
dents in the eighth grade also performi
V\ ell 1)11(1t1(bsti/)nS aSkingth(1111 to ovntify

the tveo major political parties ill this
country at present t88 percent) and to
note till' implications of the 19111 Amend-
ment isti percent l.

At the other end of the spectrum, rela-
tively ItAv fourth-grad(' students seemed
10 be il\\ are Of OW Mies of such inll)ot
rant pOlitiral figures as Thomas Jeffer-
son WO 1 1'1'1'19111 and Adolf !filler 136 per-
centl. Similarly dilly 27 percent of the
eighth grader's indicated they knmy that
xndon Johnson succeeded John F.

henned as president oldie Tnite(I States.
Light') graders' responses to other po-
litical history questions indicated that
Ilblitti f(1% cre edgniianl 011,i111(1)1111,

priniar goal as president 125 percent)
the reasons \\ ii ['Idled Slates en-
tere(I ()rid 1\ al, 12. percent) alid the

(1 the \ peal ,8
(won

I v chili graders appeared to he familiar
't Itil -.O1111' 11'11'111 e\ents in l'ilitit' it ills
kW\ \l(A of these st011ellt!-, 188 pciventi
seemed t0 kii(m \\ Ito \\&-, ()I

Mr t nited titactc's at the time (it the Iva.,
ter g;tte attair and Mi
dic (111)1101(4;A (ArriL, in \\Inh the
t &tipped tu attOlnie !mint) (in Ja-
pan lint rclati\rt 11.\% rc()gni/(sd (;rcitl
4.'1( icirt pr()graril-, 112 per( ent t the pur-
oses (It !tee( to,11.11( tioit _'ti pereetill dl

t
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the intent of the Marshall Plan 139 per-
cent). Only one-third indicated they knew
that Richard Nixon played a central role
in building relations between the United
States and the People's Republic of China.

Even given the increase across the grades
in students' knowledge of political his-
tory, the performance of twelfth graders
remains disappointingly low.

To measure the extent to which students
could support their views on a given
political topic, high-school seniors were

64

asked whether they believed that today's
presidents had greater power than
Geoi ge Washington and were given 15
minutes to support their perspective in
writing. Sixty-one percent of the stu-
dents expressed the view that today's
presidents were more powerful, while
39 percent took the opposite stance. A
majority of the students 88 percent
wrote responses that were consistent
with the position they stated. The crite-
ria used to evaluate these responses, and
the results of this evaluation, are pre-
sented in TABLE 42.

Evaluation of Thvelfth-Grade Students'
TABLE 4.2 Written Responses to a Question

on Presidential Responsibilities

THE NATION'S
REPORT

CARO
rvip

SCORE DESCRIPTION

PERCENTAGE

OF STUDENTS

1 Inccirrec.t'v drtss^den, (.)r !l!,: en, 'ague. x!It)1(..)u(
vartt f,tatemvnts

, ,7'1tHe 28.6

(,)rie c.()c.c.t rna,or e sir j c,r.r.y.'Je!,

rn,x tArNle Lcici ,1,-Jrlific

%11,iy 32.0

:3 ,I,t! rnort. (.',trect rid:7 o!flerercE,.., otlf. . )rt.(' 411.9
f- ve:Vt'd c:Ap:,r,at.o1 1

( -prt: '(
fr,1 71 f''1',.
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Just 10 percent of the twelfth graders wrote responses that were rated 4, listing and
elaborating on two or more correct differences between the presidency of
Washington's era and that of our own time. The host answers were impressive in
many respects complex and thoughtful, even when presented in imperfect
prose. The following response received the highest rating."

11 is true that the presidents of today are more poerfill in a sense.
While Washington and recent-da presidents still have checks and
balances imposed on them in the constitution, 1/u each tmintaiti a

powerfid position. Tday's presidents areficed with a much more
stratified society than that of Washington. Furthermore. 1/u'
technological gains that matt has achieved need to be safeguarded so
1101 10 dl'S11701.' 0111'SCIVCS. 11111.61W a president to
take power over and control them, H,, the ()thew hand, Washington was
the cornerstone, he set the stare for' the Presidents to fiillo. lie
invented the banking system with Hamilton and set the groundrules frrr
the president. Since tAashingtmiS era, politics has become a word
wherein everyone becomes diplomats and hold the "ideals- ora society
within their campaign. Hence comparing the powerfulness of both
of them beon1( ' (westioti orwhat is 'potter' In Washington's day it
was keeping, aatioc, starting an economic policy ti ith
reforms. In !Wax:6. 1 anistration it is dealing Kith the nation's debt,
and abiding by the . ; tors act in the Persian !;()!!'hile keeping
himself" cleat; ;117(1 ow' 1 on;.4 the "ideals" of society, Each one had
situations !thee.. ; dit iere werfnl, tint the stratification of
society like !.reseal dat. 1 reipnrcs more control or poer in keep it
Hunting. resideis ;.ve more pmterfUl.

--. - "
"III'' irsputiscs 11.1 t. 111,11,111, 1111,.11 iIur, tk Item sl (It .111, 1 I ,` I WI Ifii
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Responses that received a score of 3 tended to he more limited in both content and
presentation, although they did list two or more correct differences or elaborate On
ore difference. The following examples are typical of the 30 percent of the papers
that received a rating of 3.

'then smaller congress smaller' Senate less people 1(1 Itateli
1( 'lions. N'ot% 111010 rOle ;111.S1101' 111 1111'1'111N (11114

1)11'Sid('11i's) actions. 1 disagree that today s Presidents are moro
powerfill than George 11ashington tvas because todat's presidents ;Iry
tlahlird very (art.frillv In the Congress, ,',mate, lod the people ()rule
comitr. George IVirshington had much more Potter than the
presidents of twiay because Hu. government ttasn't as large as it is Hon
and because of that there tlety less people in the government less
committees. irulat the president has little say so in uhat goes oil 1.0 the
,L;11111111111'111. 11111ke today George Wshington had a lot of.sat sr) in his
government he 1111,k1 not Hall figure head. Ile ltd,ti 111;1111SW) potter
in the e,Hverrintent

George 11as1 ing1o11 t'ta.s the first he had tr) l,e steori,,,4,'H(l keel) the
nation on Itsfeei iortly is potter:1rd but he has
(;gorge as ;HI f',\;1111/111'. S11114' Mil' C(1111111'1 had he ( 111111;11', Ile .14;111'

11/(IIV 061(1' In the plv.sidrill dirl to the .,:tates. The reason tt
fought 1111' llal'11;1,ti because of slatert' brit the issue itas Mir) had
more 'Hitler. I het' ball( ttr'11' 111'111111', i111'.1 1C1'(' 11111.

fill'S1111.11N. 11111 111'1'411.SC 111.1111' C1111 1 1..(m1(1 hate to sat that 11.0;1.1 s
1rIV.S1(1(Ili 111(111' 1.11.1111.1'1111, ills! .sirrq)le ;,lacli iS
It/err had more /untie the 11.(111'l'i11 or 1I1(' 1.1115 01'01111'11111;1,ti evil

tiolterl 111 (;eor ;e .ti ilm. wad ilu. ( !lat.

1111111M.=1==..,

. . . it is particularly disappointing that only 30 percent of the
high-school seniors recognized the reason for the enactment of
Jim Crow laws, and just one-quarter of these students correctly
identified prominent figures in the feminist movement of the
1970s.
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Approximately one-third of the twelfth graders wrote papers that received a rating
of 2, in which they identified but did not explain a major difference between the
presidency of George Washington's time and that of today. The following responses
are characteristic of those that received a 2 rating.

lVe hate nuclear bombs and other kinds of weapons that where not
ill the el'a afGC01-y,(! Washington. They can detifrov the %%od

in just one push of a button. George VVa;thington is a good president,
orcourse, he was our first president. I don't think he was as powerlid
because he ouldn't destroy the world with a touch of a button nor did
he have the weaponry of today.

They only dit'erence not% in flub presidency is there is more power.
Earlier presidents had a simplerjob than the presidents do now. its
you can see the pe.sidet has more /)otter now than in our earlier
dal 5.

The president is more powerful today, because he can (It) the
following: I) ban it certain product if he wants to. 2) he can do things
that he may want done. .1) he may not run peoples life.

In summary, some of the responses had a refreshing directness and clarity,
and others offered a few compelling ideas. But most students did not write
responses that fulfilled the requirements of the task. Only 39 percent of the
twelfth graders listed at least two correct differences between the presiden-
cies of George Washington and today, or fully articulated one difference (re-
ceiving scores of 3 01' 4). One may wonder to what extent these high-school
seniors arc equipped to participate in political life in this country or to
advance their own views in political discussions.

The Historical Context of Economic Life

To evaluate students' knowledge about
American economic history, students at
each grade were asked a series of ques-
tions covering such topics as the eco-
nomic motivations of explorers, the fac-
tors that influence human settlement
patterns, the identity of Vi1i1011S inven-
tors, and the chronology of major inven-

lions. Students in the upper grades were
also asked to note the significance of
(..ertain prominent economic leaders,
institutions, events, and policies of the
sort that are referred to every day in the
business pages of metropolitan news-
papers.
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Fourth-grade students performed best
on economic history questions that per-
tained to the history of inventions, as a
majority (from 84 to 88 percent) success-
fully identified the sequences of various
inventions using a timeline. Most also
had some success with questions about
basic settlement patterns and demon-
strated elementary map and graph read-
ing skills. However, only approximately
one-third of these young students were
able to identify the economic motivations
for Columbus' explorations (36 percent)
and the nature of the Industrial Revolu-
tion (33 percent).

Most of the eighth-grade students (88
percent) were familiar with the chronol-
ow of recent inventions, such as the space
shuttle, and correctly associated Henry
Ford with the rise of the automobile in-
dustry. They tended to demonstrate less
knowledge of larger economic issues,
howev'r. only 28 percent of the eighth-
grade students recognized the implica-
tions of mass production in the 19th
century, while 37 percent correctly iden-
tified reasons for the existence of labor
unions, and 38 percent displayed knowl-
edge of the factors that influenced the
growth of the American Federation of
Labor in the early 20th century.

Twelfth graders' performance on ques-
tions concerning the major figures and
events in American labor history was only
slightly better than that of eighth grad-
ers, as less than half (44 percent) of the
high-school seniors identified either
Samuel Gompers or the reason tht 'an-
ion membership grew from 1929 J40.
Far more high-school seniors disi, __fed
knowledge of particular events in the
history of American agriculture and in-
dustry than of labor. For example, 87
percent were aware that cotton prod ',lc-
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tion increased in the South between 1850
and 1860.

The Historical Context of Cultural,
Social, and Family Life

The assessment questions pertaining to
the history of American cultural, social,
and family life ranged from the straight-
forward to the more complex. Students
in the fourth and eighth grades were
asked to define the meanings of certain
cultural symbols such as the flag and the
bald eagle, identify famous women and
Black leaders, cite some of the interac-
tions among colonists and American
Indians, identify the languages spoken
in the United States, and recognize ma-
jor events affecting civil and individual
rights. The questions administered at
grades 8 and 12, on the other hand, ad-
dressed more complex as well as more
recent issues and events. These older
students were asked to identify a wider
range of leaders of social reform, includ-
ing the womens' and civil rights move-
ments; to place major events in the his-
tory of immigration; and to identify fac-
tors that influenced such phenomena as
large-scale migrations and the growth of
cities.

Fourth-grade students demonstrated a
rudimentary knowledge of American
cultural history, reflected in their ability
to identify common historical symbols
such as the Mayflower (92 percent) and
the bald eagle (77 percent). Surprisingly,
other primary symbols were unfamiliar
to many students. For example, rela-
tively few seemed to be aware of the ori-
gin of the Statue of Liberty (45 percent)
or that Betsy Ross is identified with the
famous flag for the American revolution-
aries (51 percent).



Eighth graders were more successful
than fourth graders at identifying the
meaning of different symbols of Ameri-
can cultural history, such as the stripes
on the flag (78 percent). Three-quarters
of the students in grade 8 recognized
that an American was the first to walk on
the moon, anc a slightly higher percent-
age (79 percent) appeared to know that
Martin Luther King, Jr. promoted non-
violent civil disobedience. However, when
asked about other aspects of social his-
tory, only 35 percent correctly identified
major feminist leaders of the 20th cen-
tury, and just 28 percent recognized the
basis for the Scopes trial.

Twelfth graders demonstrated some-
what more extensive knowledge of the
civil rights movement, correctly identify-
ing the implications of the Brown v, Board
of Education decision (72 percent) and
the actions taken by Rosa Parks 183 per-
cent). Approximately 65 percent correctly

indicated that one U.S. government pol-
icy following the Civil War was to place
American Indians on reservations. Given
these understandings, it is particularly
disappointing that only 30 percent of the
high-school seniors recognized the rea-
son for the enactment of Jim Crow laws,
and just one-quarter of these students
correctly identified prominent figures in
the feminist movement of the 1970s.

Trends in Eleventh-Grade Students'
Knowledge of Political. Economic, and
Cultural History: 1986 to 1988

The eleventh-grade trend assessment
contained a series of items designed to
measure students' factual knowledge of
political, economic, and social history.
As shown in TABLE 4.3, there were no
significant changes across time in stu-
dents' knowledge of these historical
contexts,

Average Percentage of Eleventh-Grade
TABLE 4.3 Students Who Responded Correctly

to Items on Historical Contexts,
1986 and 1988

THE NATION'S
REPORT

CA -ID
neap

AVERAGE PERCENTAGE CORRECT

CATEGORY 1986 1988

POLITICAL LIFE [61 items] 54.6 0.7) 54.9

ECONOMIC LIFE [13 item ...)] 132.0 (0.9) 63 9

CULTURAL, SOCIAL,
AND FAMILY LIFE [29 item ..:,j 52.5 (0 5) 53.7

Total Assessment [105 items] 55.0 (0.6) 55.7

',1,"), .1(311, ri o'
t, With '45 ;;ear n.

L",V,( VVIttnr ? f i'"'l

(0.6)

(0.6)

(0.5)

(0.5)
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Summary

As seen in earlier chapters, most students appcar to have learned about ajor
historical persons, events, and ideas by the time they reach the upper grades, but
fewer exhibited knowledge of the interrelationships among politics, economics, and
culture.

Across the grades, most students demonstrated some familiarity with major figures
and events in American political history, but relatively few demonstrated knowledge
of the roots and implications of specific wars, governmental programs, and foreign
policy decisions. Similarly, students' understanding of economic history appeared to
he limited primarily to the chronology of inventions, and relatively few students at
any grade indicated they were cognizant of the factors that have shaped the develop-
ment of our nation's industrial and agricultural sectors, or its largest labor organiza-
tions. And although most students appeared to develop a knowledge of some key
figures and events in our nation's social history by the eighth grade, they failed to
demonstrate an awareness of major elements of American social history, such as the
women's movement.

There were c. -entially no changes from 1986 to 1988 in eleventh-grade students'
performance on factual questions about American political, economic, or cultural
history.
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PART ill

Opportunities for
U.S. History Learning

ANYRILE DESCRIPTIONS of
students' knowledge and
understanding of U.S. his-
tory are useful in and of
themselves, they are en-

hanced by information on the educa-
tional experiences that may influence
student performance, either for the bet-
ter or for the worse. The two chapters
that follow describe patterns of social
studies and U.S. history instruction for
students in the fourth, eighth, and twelfth
grades who participated in the 1988 as-
sessment. Trend results are also pre-
sented, where available, for eleventh
graders assessed in 1986 and 1988.

Data reported by students particu-
larly by the youngest students may be
of questionable accuracy; however, stu-
dents' perceptions ..re interesting, and
viewing their U.S. history performance
in light of self-reported background in-
formation can provide a stimulus for
educators, researchers, and policymak-
ers to discuss central issues and con-
cerns and to initiate further inquiries.

Chapter Five discusses the amount of
social studies and U.S. history instruc-
iion to which students said they had been
exposed across the grades. (Fourth-grade
students were asked about their social
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studies instruction, while eighth- and
twelfth-grade students were asked about
their U.S. history instruction.) Students
were asked to report the amount of so-
cial studies or U.S. history instruction
they received in their present or previ-
ousyears of schooling, and twelfth-grade
students were also asked to note the
amount of time they spent each week on
homework in the subject. Finally, the
chapter provides information on short-
term trends in history course taking for
eleventh graders.
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Chapter Six provides a window into the
content and nature of students' history
instruction, based on students' responses
to a variety of questions. Students were
asked to identify the extent to which they
had studied particular topics in various
grades, as well as to summarize the types
of instructional activities used in their
social studies or U.S. history classes. The
chapter closes with a discussion of trends
from 1986 to 1988 in the instructional
activities reported by eleventh-grade
students.



CHAPTER FIVE

The Extent of Students'
Social Studies and

U.S. History Instruction

ECAUSE STUDENTS' under-
standing of U.S. history de-
pends to a large extent on
their exposure to the sub-
ject, NAEP asked students

participating in the 1988 assessment a
series of questions concerning the fre-
quency of instruction at various grades.
Their responses help to illuminate the
current state of history education in this
country and provide a context in which
to view students' proficiency. This infor-
mation sets the stage for the following
chapter, in which the nature and con-
tent of history education are examined.

Frequency of Social Studies
Instruction: Grade 4

Most fourth-grade students participat-
ing in the 1988 assessment reported that
they had social studies instruction on a
regular basis. The percentages of stu-
dents citing various amounts of social
studies instruction arc provided in
5.1, with the average U.S. history profi-
ciency for each group.

In P-388, more than two-thirds 170 per-
cent) Of the fourth-grade students re-
ported that they had a social studies class
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Average U.S. History Proficiency
TABLE 5.1 at Grade 4 by Frequency of

Social Studies Classes, 1988

THE NATION'S
REPORT

CARD

FREQUENCY OF CLASSES
PER-
CENT

AVERAGE
PROFICIENCY

Every day 45.3 220.7 (1.7)

Three or four times a week 25.0 225.9 (2.0)

One or t .o times a week 16.2 219.2 (2.1)

Less than once a week 5.0 209.0 (4.1)

Never or hardly ever 8.5 208.0 i2 -7)

rev

Standard errors are presentxi in parentheses It car he said with 95 percent certainty that the average proficiency of ear r
population of interest is within 2 standard errors of the estimated value

every day or at least three times a week.
Relatively few studentsapproximately
9 percentstated that they never or
hardly ever had a class. Fourth graders
who reported having social studies at
least three times a week had higher pro-
ficiency in history, On average, than their
peers who said they had a class less than
once a week or almost never.

There was essentially no difference in
the frequency of social studies classes
reported by fourth-grade boys and girls,
but some disparities were evident across
racial/ethnic groups and regions, as
shown in TABU 5.2.

Approximately three-varters (74 per-
cent I of the White fourth graders reported
having social studies class either every
day or almost every day, while only 62
percent of the Hispanic students and 59
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percent of the Black students repot tee:
having a class this often. Conversely,
Hispanic and Black fourth graders were
somewhat more likely than their White
classmates to report that they had social
studies class less than once a week or
almost never. Given that young students
who received more frequent instruction
tended to demonstrate higher profi-
ciency the lower amount of instruction
reportefi by Black and Hispanic students
in grade 4 may warrant attention.

Students in the Northeast wore less likely
to report having frequent social studies
instruction i.e., three to four days a week(
than students in the other three regions,
while weekly instruction was slightly
more common there. The percentage of
students who reported never or rarely
haying social studies class was compa-
rable across the regions.



TABLE 5.2
Frequency of Social Studies
Classes at Grade 4 for
Demographic Subpopulations, 1988

PERCENTAGE OF STUDENTS
REPORTING FREQUENCY OF CLASSES

EVERY
DAY

3 OR 4
TIMES
A WEEK

1 OR 2
TIMES
A WEEK

NATION 45.3 25.0 16.2

GENDER

Male 45.5 26.5 16.1
Female 45.1 23.5 16.4

RACE / ETHNICITY

White 46.2 27.6 15.1

Black 43.3 15.6 18.2
Hispanic 43.2 19.0 20.1

REGION

Northeast 30.4 31.1 26.1
Southeast 54.2 18.7 14.1

Central 46 2 28.6 12.8
West 48.2 23.0 13,3

THE NATION'S
REPORT

CARD

LESS THAN
ONCE
A WEEK

NEVER OR
HARDLY
EVER

5.0 8.5

5.0 7.0
5.0 9.9

3.9 7.1

8.4 14.6
7.2 10.5

5.1 7.3
4.5 8.5
4_2 8.3
6.0 9.5
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Extent of U.S. History Studies: Grade 8

Students in grade 8 were asked vheiller
they had studied U.S. history in fifth, sixth,
or seventh grade, and whether they had
already studied or expected to study the
subject in eighth grade. Their responses
were combined to reflect the percentage
of students who had studied U.S. history
in at least one of the middle- or junior-
high school grades. The results are pre-
sented for the nation and demographic
suhpopulations in TABLE 5.3,
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A vast majority of the eighth-grade stu-
dents (95 percent' reported that they had
studied history in at least one grade
from 5 through 8. There xvere essen-
tially no differences by gender, race 'eth-
nicity% or region.

Those eighth graders who reported
studying U.S. history in grade 5, 7, or 8
had higher proficiency, on average, than
the 5 percent who had not studied the
subject at any of these grades.

Average U.S. History Proficiency
TABLE 5.3 at Grade 8 by Instruction

in U.S. History. 1988

THE NATION S
REPORT

CARD

Did you study U.S. history in the
fifth, sixth, seventh, or eighth grades?

PER
CENT

AVERAGE
PROFICIENCY

NATION 95 1 264.8 (091

GENDER

Ma;e 9.1 8 2.67.4
i10.;

RACE /ETHNICITY

Whte 95 1 ?.71 8 11.1;
'T.)";...1 7A4, ."2. (.1 7;

REGION

%Curl!'

; 1 9.
'Ne, 95 / 1 7;



Extent of U.S. History Course Taking:
Grade 12

To provide a view of students' exposure
to U.S. history studies in high school,
twelfth grader,-; participating in the 1988
assessment were asked if they had taken
a history course in grade 9, 10, or 11, and
whether they had or were planning to
take such a course in grade 12. As was
done at the eighth-grade level, twelfth
graders' responses to the course-taking
questions were combined to reflect the
percentage of students who took a course
in the subject at any point in their high-
school career. The results are presented
in TABLE 5.4.

\ early all 198 perce.ntI oldie twelfth-grade
students reported that they had taken a
1.1.S. history course at some point in their
high-school career, and the average his-
tory proficiency of these students 1295)

was considerably higher than that of their
tee peers who reported they had not
taken a course in the subject 1260).

The U.S. history course-taking patterns
of twelfth-grade students grouped by
race ethnicity, gendtr, and region tended
to be highly similar to those for the na-
t:on. Whether they were White, Black, or
Hispanic, male or female, or from one
part of the country or another, the vast
majority of seniors 197 to 99 percent)

Average U.S. History Proficiency
TABLE 5.4 at Grade 12 by High-School

Instruction in U.S. History. 1988

Did you take a U.S. history course in the
ninth, tenth. eleventh, or twelfth grades?

NATION

GENDER

ren:Aif

RACE/ETHNICITY

THE NATION'S
REPORT reap

CARD

PER AVERAGE
CENT PROFICIENCY

98.4 294 7 (1 2)

17.8 7982 i1 f
99 C 291.5 1.2;

Vv't-,1"e 98 '1
58

H r

REGION

98
..+8

Ce,, If di 98 5
VA" r18

(.;

2:12 8 ? C
r2 1
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reported taking a V.S. history course at
some grade in high school.

A related question asked twelfth-grade
students to report how many years of
U.S. history course work they had com-
pleted in high school. Their
are presented TABLE 3.5.

IPS1)011til'S

A vast inajority of the students in grade
12 (93 perc('nt) reported taking a veal- or
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more of history since 11;11111 grade, and

the average history proficiency of these
students was significantly higher than
for the 7 percent of their peers who re-
ported studying the subject for less than
a year in high school or not at all. It is
difficult to conjecture about the tiro') in
proficiency among students who re-
ported studying the subject for more than
one war.

Average U.S. History Proficiency at
TABLE 5.5 Grade 12 by Years of U.S History

Course Work in High School, 1988

YEARS OF COURSE WORK

NONE

1/2 YEAR OR LESS

BETWEEN 1/2 YEAR AND 1 YEAR

1 YEAR

MORE THAN 1 YEAR

THE NATION S
REPORT

[ ARO

PER AVERAGE
CENT PRE-WICIENCY

1 8 255.9 15.0

269.1

3.2 274.5 42

42 8 '1.5

2`/7 ,1.5



Time Spent on U.S. History
Homework: Grade 12

To gain a sense of the amount of time
they spent learning history outside the
classroom, twelfth graders who had
taken a course in the subject were asked
to report how much time they spent each
week on homework for that class. Four-
teen percent of the students reported
that they either had no homework for
their most recent history course or did
not do what was assigned, as shown in
TABLL 5.6.

More than half the students 57 per-
cent reported spending an hour or
less on their history homework each
week, while 29 percent invested two
hours or more in this work. On average,
the students who were most proficient
in the subject reported spending three
hours or more on their history home-
work each week, while the least profi-
cient students stated that they generally
did not do what work had been assigned.

Average U.S. History Proficiency at
THETABLE 5.6 Oracle 12 by Time Spent on U.S History REPORTNATION'ST

ATION'S

CARDHomework Enh Week, 1988

TIME SPENT EACH WEAK

None

I have homework but I usually
haven't done it

1 hour or less

2 hours

3 hours or inore

'',1T'0,1'

LI

PER- AVERAGE
CENT PROFICIENCY

8.2 287.2 (3,1)

6.0 282.6 (3.8i

56 5 295.0 ' .1)

12.5 2962

1C.9 310.0 (2 2)
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Trends in U.S. History Course Taking:
1986 to 1988

'lb provide rmation On trends in
eleventh graders' history studies, stu-
dnts participating in the 1986 and 1988
NAEP history trend assessments were
asked whether or when they had taken a
U.S. history course in school. Their re-
sponses are shown in TABLE 5.7.

Eleventh-grade stkidents assessed in 1988
%veil! no more likely than those assessed
in 1986 to report that they were (711r-
rently taking a course in U.S. history.
Further, there %veil, no significant
changes across time in the percentages
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of students who reported that they had
taken a course in the past four %WM'S or
had never taken a high-M:11001 COUtie in
the titlhieet.

Stmlents participating in the eleventh-
grade trend assessment were also asked
to identify the specific history or history-
related courses they had taken since
ninth grade. In 1988, almost all (98 per-
cent) had taken a course in U.S. history
by their illniOryear, and about two-thirds
had taken a course in world or Western
history (67 percent). Fewer students,
however, reported taking high-school
courses in social studies (43 percent),
geography 142 percent), or civics or gov-

Recency of U. S. History Course
THE NATION'S

TABLE 5.7 Work for Eleventh-Grade REPORT

Students, 1986 and 1988 CARD
map

PERCENT
TAKING NOW

PERCENT
TAKEN 1 TO
4 YEARS AGO

PERCENT
NOT TAKEN
HIGH SCHOOL

IN

1986 1988 1986 1988 1986 1988

NATION 8:-.; 8 191 150 2.1 1.3

GENDER

rgiN 78.1 8..).2 1 1

11.) 15

RACE/ETHNICITY

18.;). 8`.2
I

82 2 87 C) 1

/ 1 1

0 iy



ernment (34 percent). the excep-
tion of civics and goveiiment course
taking, there appeared to be little change
from 1986 to 1988 in the percentage of
students %Nilo had taken these various
courses, either for the nation Or for an

Summary

oldie subgroups examined. In contrast,
the percentage of eleventh graders re-
poting that they 'lad taken a civics or
government course in high school di-
minished across the t\vo-year perio(I.
Ii )in 16 to 31 percent.

Across the grades, 1'.s. history proficiency appeared to he positively related to the
frequency aild ill11(nnit of social studies or ' ..S. history instruction reported l)y most
subgroups of the student population. More than hvo-thirds of the fourth graders
participating in the 1988 XAEI) 1',S. history assessment stated that they had social
studies at least three tinies a week, and those %vim had such frequent instruction
had higher average proficiency than their counterparts \vim had these ('lasses less
often. The ill1101.1111 of instruction repoted by fourth -grade boys and girls was
essentially the same, and there \yell. Only slight differences aiToss regions, but fairly
large differences %very found for students belonging to various racial. ethnic groups,
(,;iven the fact that the average l'.S. history proficiency demonstrated ht' Black and
I lispanic C1111(1141 %Vat, IMVVI' !hall that of their IVIiite classmates, disparities in the
amount of social studies instruction at this early grade may varran! ati,,,Ition and
concern.

Al great majority of the eighth-grade students (95 pell0'dt1 reported taking history in
fifth, sixth. seventh, or eighth grade. and a similarly high percentage of the twelfth-
grade students (98 percent( reported taking a course in high school. The results from
NA1-,1''s trend assessment suggest no change from 1986 It) 1988 itt die perc(!nlitige of
CIVVCI1Illgradcrs taking '.5.

\\hell asked hd 111l1(11 Il111e Ih( spent O11 t .5. h()111(`111'k 83 priVehl of the
high school senior, Slillf'(I Ihal 1111'. 51)0'111 l\Nd 110(11'7. di ICSS [his IldIlle1MIk
\VVt`k I he 11'111i1111111g l'ep1111'd '11(.11d1111.2., ['WC(' 110111'5 (II 111011' (III 110111C-

VVrk each 11eCk Illd 1111'11' a\ l'I'ag,t% 1a5 higher than that of their class-
mates

th:it int)-,1,-.111(ionts rtwi l ahlr it'atinn ,...tudi and 5.

histdr h% hit diet grii(hiiiir limn high :-,uhdirl \\ n111111111

greatest (Aim)silee ii) (14.111(111,AI alcd lijg1I0'I' Irralficic11l t on
aeragr, tha 1 5lucicltls \\1111 Mull' III 1.111'd
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CHAPTER SIX

The Content and Nature
of Students'

Social Studies and
U.S. History Instruction

N ADDITION to considering the
amount of time devoted to U. S.
history instruction, it is perhaps
even more imporiant to reflect on
the quality and content of that in-

struction. Students participating in the
1988 NAEP U.S. history assessment were
therefore asked to report on what they
had studied in social studies or history
classes, and how they had studied it. This
provides a closer look at changes across
the grades in the contem and nature of
history instruction and enablr s compari-
sons between students' proficiency and
their exposure to various history topics
and teaching practices.

Topics Addressed in
Social Studies Class: Grade 4

In 1988, more than three-quarters (78
percent) of the fourth-grade students
reported that they had studied the his-
tory of our country in social studies class.
However, for most students, social stud-
ies instruction does not introduce the
focused study of U. S. history until fifth
grade." Some states do mandate instruc-
tion in state history at the fourth-grade
level, but it is unlikely that most fourth
traders have been systematically exposed
to U.S. history. Rat her, it is more plau-
sible, that these young students have stud-

''A unrriutthim 11/1.11' 14111V4114.(1 /11 the /11di -1111111SN11)11 1/11 SI WW1 !It111IIS 111 1111' S111111 /IS 111.11111% 14NIII'd a repnyt that
examint(1 and e.unittillndtql cnnipt t.111.nmi%t champ., 111 111(' 1.1f.11111141t1 :111(1 1("011(1.111 11.11114 I 11111,11111111 Sr,' V1111/11:11
C1)111(1114.1111. 1111 burial St11(111S III 1114 !,4'111)I /IN ( h,111/11.14 a Cutii..a Strt./a/.Shitht.% Inr the 2 tst ( tittirt I lirpfIrl (If the
1 -ulee Ilif ,Notiuniff ( offinns,suni (In Nor hi! SInihrs in the ,Stilui,b, ( I
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ied a handful of U.S. history topics with
some frequency.

Fourth-grade students were given a se-
ries of questions that asked if they had
studied particular history topics "a lot,"
"some," or not at all." Their responses
are presented in lABLE 6.1. The topics
that appeared to he most commonly
taught in fourth graders' social studies
classes pertained to the American Indi
ans, inventors and discoverers, the Pil-
grims, and early New 'World explorers,
as between 80 and 92 percent of the stu-
dents reported at least some study of
these topics. Such topics as the Revolu-

TABLE 5.1

tionary the. Civil War, and the settle-
Merit of the West appeared to he taught
less often in the fourth grade, as from 34
to 36 percent of the students reported
never studying these topics.

It is interesting to note that a knowledge
of many of these topics was reflected in
performance at the 200 and 250 levels on
the NAEP (.7.s. history proficiency scale,
where students demonstrated a famili-
arity with patriotic symbols and with his-
torically significant holidays such as
Thanksgiving, Independence Day, and
Presidents' l)ay.

Topics Addressed in Social
Studies Class at Grade 4, 1988

TOPIC

EARLY EXPLORERS OF THE NEW WORLD

INDIANS WHO FIRST LIVED IN OUR COUNTRY

PILGRIMS AND THE FIRST COLONIES IN AMERICA

GEORGE WASHINGTON AND THE WAR TO GAIN
INDEPENDENCE FROM ENGLAND

PIONEERS WHO SETTLED THE. WESTERN PART
OF OUR COUNTRY

SLAVERY AND THL WAR BETWEEN Mr'. NORTHERN
STATES AND THE SOUTHERN STATES

PEOPLE WHO INVENTED THINGS MADE NEW
DISCOVERIES

6 11

THE NATION'S
REPORT Fa"

CARD I

PERCENTAGE OF STUDENTS
REtORTING EACH LEVEL
OF STUDIES

A LOT SOME
NOT
AT ALL

26.9 53.0 20.1

485 43.5 8.0

31.9 50 6 17.5

2.0.5 43.3 36.2

19.2 45 5 35.2

25 4 40 7

276 9 165

1
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Periods and Topics Addressed in
U.S. History Studies: Grades 8 and 12

To gather information on the content of
history instruction in junior high and
high school, students in grades 8 and 12

were asked to report on the extent to

84

WhiCh they had studied various periods,
events, and topics in LI.S. history. Their
responses arc provided in 'FABLE 6.2.

TABLE 6.2 U.S. History Periods and Topics
Studied at Grades 8 and 12, 1988

THE NATION'S
REPORT

CARD

PERCENTAGE OF
STUDENTS REPORTING
EACH LEVEL OF STUDIES

NOT
PERIOD OR TOPIC A LOT SOME AT ALL

EXPLORATION Grade 8 40.3 51.2 8.4

Grade 12 27.1 65.6 7.3

COLONIAL AMERICA Grade 8 45.5 43.6 10.9

Grade 12 38.6 55.1 6.3

REVOLUTIONARY WAR Grade 8 57.5 36.2 6,3
Grade 12 49.1 48.3 2.6

CONSTITUTION Grade 8 69.2 26.5 4.3
Grade 12 68.0 30.7 1 2

GROWTH OF A YOUNG NATION Grade 8 34.3 46.4 19.2

Grade 12 33.4 57.7 8.9

WESTWARD AND OVERSEAS Grade 8 25.1 46.4 28.5
EXPANSION Grade 12 29.3 59.7 11 0

CIVIL WAR Grade 8 51.3 34.6 14.0

Grade 12 55.9 41.6 2.5

RECONSTRUCTION Grade 8 2.1.1 37 2 41.8
Grade 12 32.0 56.2 11.8

INDU,,TRIAL AGE Gr.ide 8

Grade 12 36.4 564 7.2

FIRST WORLD WAR Grade 8 24.6 37.3 38.1

Grade 12 46.4 48.6 4.9

GREAT DEPRESSION Grade 8

Grade 12 51.3 43.:3 5.4

SECOND WORLD WAR Grade 8 20.2 36 1 42.9
Grade 12 43.7 48 :; '77

1945 TO PRESENT (.:Irar.:e 8 13.3 36.4 50 3
1:' 27.9 58 2 13.8

HISTORY OF MINORITIES Grade 8
AND WOMEN Grade 12 20 8 72.3 6.9

be;



Of the periods and topics listed, eighth-
grade students most often reported
studying about the Constitution, the
Revolutionary War, the exploration of the
New World, Colonial America, and the
Civil War; on the other hand, they least
often reported studying about the First
and Second World Wars, the Reconstruc-
tion era, and the period from 1945 to the
present. Overall, eighth-grade students
were more likely than twelfth-grade stu-
dents to report they had studied. about
carve events and topics in American his-
tory "a lot" specifically, tlw era of ex-
ploration, colonization, and the Revolu-
tionary War.

In contrast, twelfth graders were more
likely [ban eighth graders to report that
they had studied a lot about topics and
events from the mid-1800s to the pres-
ent, including the Civil War, the Recon-
struction era, Westward and overseas
expansion, the First and See(md World
VVars, and the period from 1945 to the
present. In fact, a large majority of the
high-school seniors (from 86 to 99 per-
cent) reported at least some study 91 every
topic listed.

It is disappointing that half the eighth
graders reported they had never ;imbed
the period from 1945 to the present; even
at the twelfth-grade level, 14 percent of
the students reported that they had never
studied recent history, and another 58
percent reported they had studied it to a
limited extent. It may be no surprise,
then, that an understanding of modern
history was only evident among the small
percentage of students performing at the
highest level of proficieniN !Wl the NAt'A'
history scale.

Relationship Between Periods and Top-
ics Studied and U.S. History Proficiency

provid)- .1 more general sense of the
range ol topics covered in the elemen-
tary-, middle-, and high-school history
cur'r'iculum, and to relate students' ex-
posure to various topics and their his-
tory proficiency, NAEP aggregated stu-
dents' responses vithin each grade to
the questions al.mut topics studied.
"ABLE t;.3 compares the average per-
centages of students in grades 4, 8, and

Average U.S. History Proficiency by
TABLE 6.3 Average Study of History

Periods and Topics, 1988
A Lot of Study
on Average

PER AVERAGE
CENT PROFICIENCY

Some Study
on Average

THE NATION'S
REPORT

CARD

No Study
on Average

PER AVERAGE PER AVERAGE
CENT PROFICIENCY CENT PROFICIENCY

GRADE 4 1:3.3 223.4 (2.7) 70 3 221.1 (1.2) If; .7 21:3.7 12

GRADE 8 1 5 9 271.5 12 1: /(;.7 1'133.6 1 0) 7 4 244.3 !2.3)

GRADE 12 135.5 3L;,1.5 1.7) 62 9 :11 1 1 6

85



12 who cited a lot, some, and no study of
the different social studies and history
topics, and relates these levels of study to
history proficiency.

Most students across the grades reported
"some" study, on average, of the history
topics and periods discussed in the pre-
vious sections of this chapter. Fourth
graders were more likely than students
in the upper grades to report not study-
ing history periods and topics; con-
versely, twelfth-grade students were
more likely than those in the lower grades
to report studying the various periods
and topics "a lot."

Fourth-grade students who reported
some or a lot of exposure to history top-
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ics per better in the assessment,
on average, than their peers who re-
ported not studying these topics. At

grades 8 and 12, the most proficient stu-
dents tended to report studying history
periods, topics, and events "a lot."

Trends in the Periods and Topics
Studied: 1986 to 1988

Results from NAEP's history trend as-
sessment reveal several changes across
time in the perAmtage of eleventh grad-
ers who had studied particular histori-
cal periods, as show, in TABLE 6.4.

Eleventh graders were more likely in
1988 than in 1986 to report that they had
at some point in high school, studied the

U.S. History Periods
TABLE 6.4 Studied by Eleventh-Grade

Students, 1986 and 1988

Since Grade 9.

have you studied.

EXPLORATION

REVOLUTIONARY WAR TO THE WAR OF 1812

TERRITORIAL EXPANSION TO THE CIVIL WAR

RErnNsTRUCTION Tn WORi n WAR !

WORLD WAR I TO WORLD WAR 11

WORLD WAR II TO PRESENT

'J

THE NATION'S
REPORT

CARO
PE"

PERCENTAGE
OF STUDENTS

REPORTING STUDY
OF EACH TOPIC

1986 1988

7(2) 3 8()
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Revolutionary War to the War of 1812,
territorial expansion to the Civil War. Re-
construction to Ithrld War I, and the
period from World Will' 1 to World War II.
There were no significant increases
across time in the percentages of stu
dents who reported haying studied the
era of exploratimi 01' the period from
World I.Var II to the present.

Characteristics of U.S. History
Instruction: Grades 8 and 12

Not only the content of history instruc-
tion, but also the uses and quality Of in-
structional tulle are critical elements ill
history learning'. 'lb acquire it more

thorough understanding 01 the %Yays in
%vhich history is taught, NAIT asked stu-
(Lilts in grades 8 and 12 how often their
social studies or history teachers used
various instructional practices. For ex-
ample, students were asked how often
their teachers asked them to use re-
souces such textbooks, extra reading
materials, maps and globes: asked stu-
dents to memorize, discuss, analyze, give
;alks on, and write about what they were
s;udying: showed films in class; and gave
tems or quizzes. TABLE 6.5 shows the
fret luencv of various instructional activi-
ties i.eported by students in grades and
1').

Instructional Approaches Used in
TABLE 6 5 Social :tidies and U.S. History

Classes at Cr?des 8 and 12, 1988

INSTRUCTIONAL APPROACH

Read material from your textbook

Discuss and analyze the material vou have read

Write short answers to quest-nt.,

Take a test or quiz

Give talk!, about ,,l-At you are !:11.J(J,/i1-1(.;

Memorize the material vbu nave read

Use rnaps or globe,,,

Read extra material mot :0 vain' rer;.,

Watch r.10.'4", VidiqP-

Wil)f k (in d (j? Oiip

y'VrIte ;.Tiort at

9i

GRADE

THE NATION'S
REPORT

CARD
map

PERCENTAGE
REPORTING

APPROACH USED
DAILY OR WEEKLY

GRADE 12
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Information from other studies suggests
that classes in history tend to he teacher-
directed, with most information (11111)11g
from lectures and films.'" For the major-
ity of junior high- and high-school stu-
dents participating in the 1988 \AEI'
assessment, textbooks seemed to be the
predominant source Of information ill
history and social studies classes: ap-
proximately 90 percent of the students in
each grade stated that they read material
from a textbook either daily or weekly.
Further, -46 percent of the eighth-grade
students and 48 percent of the tvelth-
grade students reported being asked to
memorize material from their textbooks
at least %ylieklY.

(given14 the Central role of the textbook in
history classrooms, students %%ere asked
limy much difficulty they had reading
their Ilistory textbooks. in each grade,
to 6 percent of the sitiewnts reported a
lot of difficulty reading their text, and 31
percent of the eighth graders vild 36
percent of the twelfth graders had some
difficulty. Students who performed best
ill the assessment, On average, %%Pre also
the most likely to report that they had 110

d11110:(111% reacting 0161. sot ial Studies or
history teat.

It should he emphasifed that te\thook-
oriented classrooms var% grea11% in scope
and creativity; in some of these class-
rooms, student discussion is limited to
recall questions requiring short itilsx%ers,
while in others, students engage in licl%
debates based on material read in a text-

I IS 'm1..1,, it'll h '11 I, 11 I, ',td, p'; .1

Kook or information from other -.otirces.
there is evidence that the use of

sources and literary historical nitr-
l'ati% es helps students to de% clop all
understanding of history as an interpre-
tive enterprise, and a wide array of these

materials is often available in the class-
room including primary and secon-
dary historical texts, biographies, auto-
hiographies, and historical firtion.''
nom.ver, only 35 percent of the eighth_
grade students and 39 percent of the
hvell II...grade Stlid(1111S parlicipalin; in
the 1988 NAL! history assessment
claimed they read extra inat..-rial (iii his-
tory from it source other than a textbook
either daily or weekly.

lite use of other types of instructional
resources %%as varied. ,\1 grades 8 and
12, tests, quizzes, and short responses to
questions were commonly reported ac-
tivities. In fact, more than two-thirds of
eighth graders and three-quarters of the
twelfth graders stated that their teachers
gave tests or (11111.1.CS on a daify or Meekly
basis. I,ortv-two percent Of the eighth
grader's and approximately half of the
seniors stated that their teachers re-
titiPlilly used maps or globes, while 31
percent and 36 percent, respectively,
reported nlielliog a movie, N, idea, or film_
strip in class at least 011(1' a week. It is

!hal all('
globes %veile not used to a greater extent,
as they otter students tit' chance. to re-
late their learning lit \ dint f.ro4.tra-
phy content

\ fit / I

1.1.11111,,% 1 ,111,11:,1.1', I tJ 1,d .1:';11:;111,.1,,,, I I, lo / J/1.
S I c1 .111,1(

I 1 111f 111'I'111' .1! f 11'011 f.1.1!, '11111 ".11 111 II ..1,1'1 /1411111h ,/11/1111, 01
41114 ,44441,i .11 lAs7 I I.-,
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Writing connected discourse ou histori-
cal topics appeared to be quite rare. Ap-
proximately 70 percent of the students in
each grade stated that thtw often wrote
short answers to questions, yet only 9
percent of the eighth graders and 13
percent of the twelfth graders reported
that they wrote a report of three or more
pages on a weekly basis. At a time when
there is increasing evidence that writing
is an important way to organize and in-
tegrate new information, little writing
appears to be occurring in history cle-s-
rooms. This may be explained, P.
part, by the deman,ls on teat!' ;ers'

longer papers require mo, .111. to

grade, and teachers may assiw them
infrequently for this reason.

Sixty-two percent of the eighth-grade
students reported giving daily or weekly
talks on what they were studying in so-
cial studies class, while less than half (47
percent) of the twelfth graders reported
doing so on such a frequent basis. Rela-
tively Few students in either grade only

1:1 to 15 percent reported working on
group projects at least once a week. It
therefore appears that for most students,
particularly those in high school, history
instruction may consist primarily of pas-
sive and individual work rather than
active and collaborative projects.

Trends in instructional
Practices: 1986 to 1988

Eleventh-grade students participating in
the trend assessments were also asked a
series of questions on the instructional
approaches used by their social studies
and history teachers. Their responses
reveal no changes from 1986 to 1988 in
the types of approaches used. Similar to
the results for eighth- and twelfth-grade
students, discussed previously, eleventh-
grade students in the trend assessments
were more likely to report reading his-
tory textbooks, memorizing material, and
watching movies, than using documents,
writing long reports, Or visiting muse-
ums.

Given ',-he central role of the textbook in history classrooms, students
were asked how much difficulty they had reading their history text-
books. In each grade, 5 to 6 percent of the students reported a lot of
difficulty reading their text, and 31 percent of the eighth graders and
36 percent of the twelfth graders had some difficulty.

Summary

Fourth-grade stodents participating in the 1988 history assessment most Often re-
ported that they had studied about American Indians, inventors and discoverers, the
Pilgrims, and early New World explorers, while studies Of more recent topics and
events were less commonly reported. Eighth graders were most likely to report
studies of events and topics in American history up to the Civil War.
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Twelfth-grade students, on the other hand, were more likely than students in the
lower grades to report studying about history topics and events that occurred from
the mid-1800s to the current era. A large majority (86 to 99 percent) of the high-school
students reported at least some study of each of the 14 topics listed in the assessment.
The results of the trend assessment indicate that eleventh-grade students were more
likely in 1988 than in 1986 to report studying a variety of historical time periods.

When students' reports on the history topics they had studied are compared with
their average proficiency, the results indicate that proficiency is higher for students
who have studied more topics extensively. At the fourth-grade level, students who
reported at least "some" study of various topics performed best, while at grades 8 and
12, students citing "a lot" if study were the most proficient.

Students indicated that history instruction at the upper grades and particularly the
high-school level is largely confined to reading and memorizing textbook material,
watching films, taking tests and quizzes, and writing short answers to questions.
Students rarely reported the use of instructional approaches that encouraged them
to seek out, interpret, and apply their historical knowledge for example, working
on collaborative projects, writing longer papers, using primary and secondary sources,
and engaging in class discussions.
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PROCEDURAL APPENDIX

A Description
of the 1988

NAEP U.S. History
Assessment

An Introduction to The Nation's Report Card

HE NATION'S REPORT
CARD, the National Assess-
ment of Educational Prog-
ress (NAEP), is an ongoing,
congressionally mandated

project established in 1969 to obtain com-
prehensive and dependable data on the
educational achievement of American
students. From its inception until 1980,
NAEP conducted annual assessments of
9-, 13-, and 17-year-olds attending public
and private schools, and it has carried
out biennial assessments since then. It

remains the only regularly conducted
educational survey at the elementary-,
middle-, and high-school levels. To date,
approximately 1.5 million American stu-
dents have participated in the NAEP as-
sessments.

Across the years, The Nation's Report
Card has evaluated students' proficien-

cies in reading, writing, mathematics,
science, and social studies, as well as
literature, art, music, citizenship, com-
puter competence, and career and oc-
cupational development. Several of these
subjects have been assessed many times,
permitting an analysis of trends in stu-
dent achievement. In the 1987-88 school
year, reading, writing, civics, and geog-
raphy were assessed, in addition to U.S.
history. In total, these assessments in-
volved approximately 130,000 elemen-
tary-, middle-, and high-school students
from 1,500 schools across the country.

NAEP assessments are developed
through a broad-based consensus proc-
ess involving educators, scholars, and
citizens representative of many diverse
constituencies and points of view. Pan-
els of experts developed the 1988 U.S.
history assessment objectives, propos-
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ing goals that they felt students should
achieve in tlu course of their educa-
tion.' After extensive reviews, the objec-
tives were given to item writers who de-
veloped assessment questions to fit the
specifications set forth in the objectives.
A limited set of subject area background
questions was prepared. in addition to
the general background and cognitive
questions, to provide a basis for examin-
ing policy-relevant issues. The subject-
specific questions asked students for in-
formation on the kinds of history instruc-
tion they had received, as well as on their
education-related activities, attitudes,
and resources.

All items for the 1988 assessment cog-
nitive and background alike under-
went intensive reviews by subject-mat-
ter and measurement specialists and by
sensitivity reviewers whose purpose %%as
to eliminate, any material potentially hi-
ssed or insensitive toward particular
groups. The items were t1 en field tested,
revised, an !ministered to a stratified,
multi-stage tobability sample selected
so the assessment results could he
generalized to the national populatinn.

Following each \ALI) a ssessl l tent the
results are published in reports t1,.1
describe patterns and trends ill achie% (-
mem in at given subject area. '!")(.
reports are %videly disseminated
latos, educators, and milers cont led
with imprming education in this t An-
try.

The Nation's Report Lard is supported
1)v the l'.5. Ih.patment Eclucatinn.
()fi let. of Educational lif.sear( anif Im-
provement, and directed I) the Voiotia!

Center for Education Statistics. Educa-
tional Testing Service has been the
grantee fiw the project since 1983. !VW!'
is governed by the National Assessment
Governing Board, an independent, legis-
latively defined board.

The 1988 U.S. History Assessment

During the spring of 1986, the Educa-
tional Excellence Netwnrk and The Na-
tion's Report Card, with support from
the National Endowment for the Humani-
ties INE111, conducted a study of eleventh
graders' knowledge of U.S. history.
Nearly 8,000 students participated in that
earlier study, which was part of the NEH
Foundations of Literacy project directed
by Diane Havitch and Chester Finn, .1r.
Most of the survey was readministered
to a sample of some 2,300 eleventh grad-
ers in 1988 to per an analysis of
changes acTo!-,s time ill students' factual
knowledge of l'.S. history.

Also in 1988, from January to) May, \AEI'
conducted its first l'.S. histor% assess-
ment across the grades, as it evaluated
the knowledge and understandings of
students %vim %%.,,..re age 9 1)1' in grade 4,
age 13 ow in grade 8, and age 17 or in
grade 12. As part of NAwst regular on-
going biennial assessment effort, the
frarne%yurk for the 19814 1'.5. histow as-
sessment %vas e\panded beyond the
domain of knowledge of chronology of
D(ol)l(, events, anti documents to) include
two additional dimensions. The first
i,j(kr,,,,..,(.(1 the (.01111.,,,,ts ()L.1114.1.with

including political life; economic
lift cultural, social, and family life; and
intellectual life. The ..,ecold dimension
addre.- -011 the reasoning skills necessary

I 4111.11,11 I c'011112, '^-1 1,, I S 7',f Inc V", Int.!!! PI IT, I !Ili t1,,o1.11 I. .hi \
niviit IA f thil al1iwt1,11
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PEW

tmdcrstand hoy Ow record oldie past
is interpreted and reeonmrtieted. The
reasoning skills addressed in the assess-
ment represented t \No areas refer-
ence skills anti interpretation. The chro-
nology dimension used in till' 1986 as-
sesSment tvas aim) recast [(II' the 1988
assessment; tll(' nel,v Nvrsio on covered
eight lime periods, rather Ihan SIV rang-
ing from (Aploration and (1)1(1111Zilli(111 lo)
the preS0111.

T 11 e ()11 VeS and items for the 1988
L'.S. history assessme! it \yew developed
using a broad-based consensus process
involving university professors. class-
room teachers, social science research-
ers, school administrators, and curicu-
lum specialists from across the country.

Sampling. Data Collection, and Scoring

The overall structure or the 1988 assess-
ment used a focused -Till: spiral niaIri\
design %vhereby not all students lesp()11(1
to all items in Ihe assessment. This en-
ables broad con crap, of Ihe subject area
being assessed \\bile minimizing the
bur(len for any one student [Atli as-
sessment booklet required ;timid one
110)111. I list, s111(1(111s gi%en RN()
background questionnaires one re-
questing general hael.ground inturinit-
lion and the other II.(1110,,ting infor-
mation on their solial studies ;Ind l w,

till'e(111(^5
11(11111:111Vs x(.11' ['Cad I() 111c sIll(11.111, re,

(wiring appro\iniatc1\ 1.5 minutes. \t
grades 8 and 12. sludeirs \ \ ere gi\ Me
minutes to complete each of the back
ground questionnaires siwund stu-
dents %%tst e asked In respond It; i\I
questions.

1-(111 lire (1)gilitixi. questions \\ ere ad-
ininistercd al grade I and 161 orieslinir,

%%ee administered at each of the Impel.
grades. Some of thc %N(.11, gi%

()Iii at one grade \\ bile others \\ ere gi rn
at more than one grade.

\hist Of the assessment 1p.)(iklets con-
tained three blocks of items in hie sante
subject area \Ohl(' some honkleIs coin-
Iained Mocks of Heins in several subjr('t

pernlitling an analysis of inter-
subject correlations, .1t 1.4rade -4, the l'.ti,
histor\'asSessinen1 consisted nithrer 10-
minute blocks of items. t)ne booklet rAm-
tinned these three hloc%,ks, %yhile several
other booklets contained a combination
of one block of II-5. history items with
blocks of civics and reading items. For
grades 8 and 12, the 1)alapecd inc.0111-
picks block lot. RIR) par! nithe 1988 \ALP
design assigned Ihe seven 15-milmte
blocks of l'.S. history questions 10 hook-
1(!ls in such i1 \\ IV that each 1)1(11%k ap-
peared in three booklets in earl% of the
three possible pc,,iii(ms, and even- pair
ot blocks appealed in one of the seven
booklets. Most of thr questions ere
multiple choice, but an open -coded ques-
tion \y as also included at grade 8 and
anntlicr al grade 12 Students \% ore give::
1.5 minutes In respnoid Io Ilte!..e ques-
tions, k xv1,11, gi% en at xarious posi-

timls ill II"' iiss'''sm(till bunkl(1- ."1)1"\i-
Illalel\ 1,800 I() 2 1i0O slti(ICIlls I 1.,-,1)(111(1(41

to ('itch (1111.sti()11 I 'spiralling" part of
the method cycled the bool.lets for ad-
ministration \\ ith booklets 1'1)111 II)e other

divas assessed III 1188 so) that
1\ picaii mil\ a ic\\ students in tri\ one
!-,ession recei\ ed the 5,;111)1' 1)(luk1(1.

'-+.111)1)1111(2, ;!fir1 (1;11;1 (1)11(.climi ;1(.1i\ OH-,

I()! the %(,r(, (1)11(111(1(1]

1 ) \ 11 :1,!-, 1 Al, \\ ith all \ ALI) as-
sessmnts the 1981-; assessment \\ as
11,1',ed ot1 a deep1\ stI itliliecl three-stage
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Sarni) ling design. .1110 NI slag(' ii"Ivoti
stratifying primar' sampling units Its pi-
cany aggregates of continuous counties.
hut sometimes a single cotintvl ht region
and commtmitv type and inakiii;.2; a ran-
dom selection. 'un vithin each se-
lected unit, puhlic and private schools
1A,ere enumerated. stratified. and ran-
(loftily selected. Finally, students 'were
antiontly selected from each school for

parti,-.ipation in NAEN and then randonik
assigned to assessment sessions, Alil.E
A. I presents the sit ident and school
sample sizes for the 1988 l'.S. history
assessment of fourth, eighth, and twelfth
graders. as vy(q1 as the st +tool coop(Ta-
Lion and student response rates. TI31.1'.

94

I! presents the student and shnol
sample sizes Inr the I981-3. and 1988 1
histor assessment (if eleventh graders
as tkoll as selinnl coerannit and stu-
d(.rit rest)( rates.

data %yell. (olieted I)\' a trained field
staff. Some students stnipled (less than

percent I vvere from the ts-
sessment because of limited English
proficiency or severe handicap. In 1984,
1A1) began collecting descriptive infOr-
illatin (Ill thc-,e excluded students.

Follmving the session, the assessment
administrators sent completed materi-
als back to F.1 S for processing, The. open-

THE
TABLE: .Al Student and School Sample Sizes, 1988 REPORT

CARD

NUMBER OF
GRADES STUDENTS

4
8
12

Tot Ls I

YLAk

1 BOB

19803

NUMBER OF
SCHOOLS

PERCENT
SCHOOLS
PARTICIPATING

68 7

Student and School Sample Sizes
for the Eleventh-Grade Trend
Assessments: 1986 and 1988

!`,Itic.1; ()i N.:1,110.H (.'ir HOOL,

PERCENT
STUDENT
COMPLETION

92..B

78.5
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ended responses %yoe scored by profes-
sional readers who were trained to use
the evaluative criteria developed for each
question. Twenty percent of the re-
sponses were scored twice to monitor
interreader reliability, and the percent-
age of exact agreement between reader.:
was 90 percent for the eighth-grade ques-
tion and 88 percent for the twelfth-grade
question. The booklets were then
scanned and information was tran-
scribed to the NAEP database. All data
collection and processing activities were
conducted Nvith Attention to rigorous
quality control procedures.

Data Analysis

After the I. S. history booklets were
scored, the data were weighted to match
known population proportions ancf ad-
justed for 110111SpOOSO. AllaIVS('S in-
cluded computing the percentages of
students giving various responses to the
questions and estimating tlw average
percentage of students responding cor-
rectly to particular sets of items. Be-

cause a nationally representative sample
of students onswered each question.
these results are also available for sub-
groups of students as defined by gender,
race ethnicity: region. and other charac-
teristics (see Data Appendix).

Item I esponsc theor,v (IBT) technolo,t,fN
way used to estimate average s. history
proficiency for the nation and itrio(v,

Thu maim purp(-,( of

itcr analysis is to pimithc a common scale
on tvhich performance can be compared
across groups and subgroups tvliethet
tested at the same time or a number of

years apart, It allows \AEP to estimate
lwrfornlanee for any group or subgroup
even though all respondents (lid not
answer all the questions in the pool. This
technology can also he used to estimate
the relationships among proficiencies in
various subject areas.

I RT defines the probability of answering
an item correctly as a mathematical ft MC-

tiOn of proficiency or skill. NA EP's esti-
mated statistics describing national and
subgroup proficiency are computed as
expected values of the figures that would
have been obtained had individual profi-
ciencies been observed, given the data
that %yew in fact observed that is, re-
sponses to the cognitive and background
items.'

The NAEP assessments also make it pos-
sible to examine relationships between
student perfOrmance and a variety of
background factors, relating achieve-
ment to 011e variable or co-mposite
ables. In developing background ques-
tions for the assessments, NAEP staff and
consultants rely on existing educational
research. Each question is carefully
crafted so that the data it tields can be
used to confirm and build on what is
known about factors related to acadentic
performance. The analysis of students'
responses to the background questions
can then be used to highlight particular
relationships of interest for example,
the relationship betvern students' home
and school emironnicnis and dick' per-
formane in the \ALP assessments.
These analyses, however. do not reveal
the underlying ratISPS of these I'Vlati011-
ShipS \VIliCh !Oily be by a

rtil 40111,1010 ,1111:1 I;t Thr II! 1Iiiile i111},!,\ -..o.t ij,171 I 1 \ I, )%fi
Iiiftrcfp fit ( ,'IC 0,1, .11;',1,11 I '

',I I 10,' .1' IrPs jolt/ lir `,1 I ,1,1, ,011,1,1i \
ig!

cl )
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number W. variables. Similarly, the as-
sessments do not capture the influence
of unmeasured variables. Therefore, the
results are nutsi useful when they are
considered in combination %vith other
knowledge about the student population
and the educational system, such as
trends in instruction, changes in the
school-age population, and societal
demands and expectations.

Estimating Variability in
Proficiency Measures

Since the statistics presented in this re-
port are estimates of population and sub-
population characteristics, rather than
the actual (unknown) values of those
characteristics, it is important to have
measures of the degree of uncertainty of
the estimates. There arc two compo-
nents of uncertainty which are accounted
for in the standard errors based on the
NAEP data: Ill uncertainty due to sam-
pling variability and (2) uncertainty aris-
ing because scale scores for each re-
spondent are based On a relatively small
number of cognitive items.

The sampling variance provides a meas-
ure. Of the dependence of the results on
the particular sample achieved. tieciluse
NAF,13 uses complex sampling proce-
(lures, conventional formula for estimat-
ing sampling variability that assume
simple random sampling are inappro-
priate. To account for the characteris-
tics of its complex sample design, NAll)
uses a jackknife plication procedure
to estiniate the sampling variability.
Briefly, the jackknife procedure estimates
the sampling, variance of a statistic It\
rc peatedly. ctlterii1 the a con-
trolled mariner and ret.tiputing the

(. l't!.11

1111,,
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statistic based on the altered sample.
The jackknife variance estimate is based
on the variability of the statistics from
the altered samples. The square root of
the jackknife variance estimate of a sta-
tistic is the sampling standard error of
that statistic. This standard error in-
cludes all possible nonsystematic error
associated with administering specific
items to designated students in cot firolled
situations.

The jackknifed standard error provides
a reasonable measure of uncertainty for
any statistic based on values observed
without error. Pc pulation scores for
cognitive items meet this requirement,
but scale-score proficiency values do not.
Because each student typically responds
to relatively few items, there exists a
nontrivial amount of imprecision in the
measurement of the proficiency values
for any given student. This imprecision
adds an additional component of vari-
ability to statistics based on scale-score
proficiency values. This component is
estimated by assessing the dependence
of the value of the statistic on the par-
ticular set of student level estimated
proficiencies used in its ;7oloputation.
The measure of the overall variability of
a statistic based on scale scores is the
sum of the conirtnent dne to impreci-
sion of measurement and the jackknife
sampling variance. The standard error
of the statistic is the square root of this
sum.

\All' reports performance for the na-
him and lin. gruillit, 0)1 students defined
1)\ acteri!-,tic!, to additiun to
natital this r eporl eonlains ill-



formation about subgroups defined by
region of the country, sex, race 'ethnicity,
and size and type of community. The
following section defines these and other
subpopulations referred to in this re-
port.

Region

The country has been divided 11..0 four
regions: Northeast, Southeast, Central
and West. States included in each region
are shown on the following map.

NORDIEPST

Gender

Results are reported for males and fe-
males.

Race/Ethnicity

Results are presented for Black, White,
and Hispanic students, based on stu-
dents' identification of their rare:ethnic-
ity according to the following categories:
VIlhite, Black, Hispanic, Asian oi
Islander, )1meican Indian or Alaskan
Native, and Other. Although the sample
sizes were insufficient to permit sepa-
rate reliable estimates fur all subgroups
defined by race ethnicity, all students
were included in computing the national
estimates ofaverage history perfOrm-
ance.

Size and Type of Community

Three extreme community types of spe-
cial ittlereS1 are defined by an occupa-
tional profile of the area served by the
school, as well as by the size of the com-
munity in which the school is located.
This is the only reporting category that
excludes a large number of respondents.
About two-thirds do not fall into the clas-
sifications listed below. Results for the
remaining two-thirds are not reported
in this breakdown, since their perform-
ance was similar to that for the nation.

Advantaged Urban Communities.
Students in this group attend
schools in or around cities with a
population greater than 200,000
where a high proportion of the resi-
dents are in professional or mana-
gerial positions.

Disadvantaged 1.Jrban Communi-
ties. Students in this group attend
schools in or around cities with a
population greater than 200,000
where a high proportion of the resi-
dents are on welfare or are not regu-
larly employed.

Rural Communities. Students in
this group attend schools in areas
with a population below 10,00)

`r(` many of the residents are
farmers or farm workers.

i'`4( Lthni(17ri. rAy k(.(1k.fro
A.Ivoritocji:id
ti r ban Coi!!rnonitif,,

TAtil.1-: A.3 provides information rtrt the
cross-section between students' racial,'
ethni characteristics awl the regions in

they live and the types of commu-
nities in xyllich they attend school.

I. 0
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Distribution of White, Black, and
TABLE 4.3 Hispanic Students by Region and by

Size and 'Type of Community

THE NATION'S
REPORT

CARD

GRADE 4

PERCENTAGE OF STUDENTS

WHITE BLACK HISPANIC

Total 70.7 (06) )4.5 (0.4) 11.0 1041

REGION
Northeast 72 9 t2-31 13.9 (1.8) 9.6 (0.9)
Southeast 61.4 ( 1 . 9 ) 30.0 ( 1 . 8 ) 6 3 (0.7)
Central 83.6 (2 1) 7.5(1.6 7.1 (0.9)
West 666 (1.8) 69 (1 2) 19.4 (1.2)
SIZE AND TYPE OF COMMUNITY
Acvantaged Urban 78 4 (2 6) ! 5 7 (1 2) ! 9.6 (2.0) 1

Disadvantaged Urban 28 2 (6 5) 47.8;6.5: 20 6 (3 3)

GRADE 8

Total 71,3 0,6) 14.5 (0.4) 10.6 (0.3)
REGION
N. beast 738 (3.4.1 163 (2.91 7.2 (1.2)
Southeast 71 3 !,2.4) 21 3 (2 1! 5 3 5)
Central 77 1 (2.9) 14.7 (2.51 6 0 (0.8i
West 6-1.1 1 9) 6.8 (1 4) 22.1 (1 4i
SIZE AND TYPE OF COMMUNITY
Advantaged Urban 780 t391 92 (2.91 8.8 (3 1)
Disadvantaged Urban 29 6 ;6 T 43 1 ;6.2' 22.1 4.6)

GRADE 12

Total 738 !O 6 1:3.6 (0 .1! 8 3 !O
REGION

Northeast 77.5 2.2) 10 1 .3) 7.4 (1.11
Southeast 69.0 ;2 41 ;7_4 9 3)
Central 82 7 (2.0) 11.1 1.7; 4 1 (0.7)
West 65 9 .1 6) 10.4 18; 161 ( 4)

SIZE AND TYPE OF COMMUNITY
Advantaged Urban 81 0 13 0 5.9(1.3i 6 4 1 71
Disadvantaged Urban 23.8 i7 40.6 !6 32.4 15.51

err.c,r, prif !r.t
!tie ar.r.x,1 t t., 1!!!.1tt-tt

Additional Background Factors

In addition to gathering information on
students' gender, race...ethnicity and the
region and type Of community in which
thew live, NAEP collects data from all
students on a number of background
questions, including the type of school
program in which they are enrolled, the
number and types of reading materials
in the home, the highest level of parents'
education, and the amount of time spent

98
,

on homework. Students participating in
the tl.S_ history assessment were also
asked a series of background questions
specili,! to their history course Of study.
Io report students' responses to these
questions in a useful tvay, NAEP has de-
veloped composite variables by analyz-
ing students' responses to certain sets of
the background questions.



DATA APPENDIX

r4, hi. tiihics in this setion arc iiicii ti)i. those ,atici...., hi) ...,cci,,

additional information on the results Iron) \.11.,1''s 1988 T S histor
. assessinen; of fourth-, eighth-. And tvelith-gade students or from the

cll.\ enth-grade trend assessment conducted in 198h and t9sh.

1 he initial table:, plTh it e 11110r I 11 at 011 t11e average history prolicienck and
ot proficiency demonstrated I)V students in grades $, and 12. includ-

ing results tor the nation as %yell as Mr :,111)p01)tilations of interest. I listilm-
tions of performance across percentiles art' also presented.

The net set of tables lists the percentages of tOurth- eighth-. and utvellth-
grade students ,,v1h) responded correctly h) ('arl) of the assessment items
administered in the 1988 1'.S. history assessment, Also included in these
tables the classifications for each item zieoding to the historical time
periods, content, and contert areas yferred to in tbe body of the report.
itent-lex el results ;ire follmed I)\ a set of tables that provide the average
percentage of students \\Ito respo,tded roureetly to the items ineluded
each ot the dimensions Of histor designated, I hese inelude till' eltronolog't
of (Arms documents. and persons eight historical nine periods: ;Ind three
(")noe \t areas --political lite economic lit e. and. finalf%, social. cultural. ;Ind
famil lit('.

Flic last set of tables in the 1 1ata Appendi ides a (111;iiir(I S1,1111111;11'.\ (11

1)1.11()11111114'1' the Ill'111's 1111111111)11 to till' riSf; :111(1 198S iV-.-+(`',1111`111S

I ) 1 PIC\ enth grade students. al)les are also inclod.,(1 that ,tiiiimari.re changes
aross time in the it\ (Tap' 11(11'0111Ag(' 1)1 s11111(4111', kil() rrs1)1)1141(.(1 con cctl
to die itcliis in each ilinieir,ion Ot lii,,tox



Average U.S. History Proficiency for
the Nation and Subpopulations, 198?

U.S. History Prorriency Means, Standard
Deviations, and Percentile Distributions
with Standard Errthrs, 1988

Credo 4

Avage Protictence

Grade B Grade 12 Grate 4

Average Pronctency

Grade 8 Grade 12

NATION 220 f : 0 9 ! 2: ? . 9 10 295 NATION Year ; ' 0 1 i1 c o , :$3 91,-) 7; 295 0 ,1 01

GENDER
51,1 tr^ no', it )51 34 1 0; 4 ;,) 1 10 61

Male :1`22 9 )1 2, 266 ,1 01 008 R).1
female 61. 1 2) 10431, 11 2.11 8 it 01218'; 11 C 261 1 ,0 8; :11 8 .1

181 i) :2190 712.1
RACE/ETHNICITY 2011)1 2409)11) 2704)1 ?)
White 27, 11 U) 17,; 4 iMl 301 111 21 5,1 U 265 0 0)6) 295 0 )1 11
Black '0 !') .1 91 2460, 51 ;'4 4 ,1 ?RP 8 ;;; 6) 3:4 9;0 8)
HIsparor :44 3 .1 9 , 2 ; 0 4 , 8 , tin }i-1 306 6 ,1 2, 341 5 10 8i

REGION
! '41 T tO 7, 3486!14!

Northeast 277 6 i2 2! :i":0 1 1 fi ; MALE

Southeast 5 !),2 1; 25f: 0 11 b 283 2 ,1 02 9 ; ' 6 6 . . 0 ) 798 5 )1 3)
Central 3 R 11 ),1 065 t ,1 297 0 ;1 R 1,-06 1,1'1'1) ) 0 ; 11 '7 18 6 0 8
West 120 '11 01 2512 1 '

1), .

71: 224?3,4 '!.;
TYPE OF SCHOOL
Public tIf, 1091 091 ;9i Ei 1 I ,

;.02 ( 4 11 3! 2/.3 312 6)
Nonpublic. 2 4 0. 27E, 3 `11 8. ;?E 3 ,o 91 10'2 014 31

SIZE AND TYPE OF COMMUNITY 1 4 124 4 );"!

Mural 220 0 '2 066 8 :- 3, 0

Disadvantaged ut ban '95, 7 246 2 1
'? ,' 8 .120 1 11 .151 9 1 i 31

Advantaged urban ,1 7I 2 "!) ;' .V;. FEMALE

PARENTS' HIGHEST tE YEE
. f. ;91 ,1 1;

OF EDUCATION R ,r! 4061
Not grlduated
Graduated 11:0 ;,(.!:;'2 '2,06. ;'341 0 81

Some c,rt:rege 0 8 1 9, 248 A

Graduated (),!POP 'H.o/ :4'; .1 268 ;' 01 9;

READING MATERIALS 016 . 0)61
IN THE HOME h

0 2 logl, I

4 lert,..

TELEVISION WAICHED PER DAY

0

Al ALK

100



Learela of 11.8. History Proficiency
for the Nation and SubpopulationN, 1988

LEVEL 200

Percentage of Students
II or above tech Level

Grade 4 Grade 8 Grade 12

NATION Y, 0 0, 960(C17, 99 4 i0 0,

GENDER

Male 111113, 95 fo0 5, 99 1.0

Female '49;17, N) 10 41 91451011

RACE/ETHNICITY

White 134 9(10, 97 4 ,0 4, 99 510 1
Black 49 )17 91 83 7 11 1i 990 (041
tilspamc 54 (2 01 912 11 31 984,05,

REGION

Northedst 1;241 97;;C1 5, 99 (0 3,
Southf ,st VI I 91 94 9 r0 Hp 99 1 (0 ,1;
Central 8? ,1 7, % ,0 7'i 99 7 in 2,
West '5 4 (2 0, 95'105, 996 0 ,)1

PARENTS' HIGHEST LEVEL

OF EDUCATION

Not graduated tn/th schrne 113 P, 42 4 98 3 ! 0 51
Graduated h gh so(,,i ;I) 7 2 4! 94 f, 94 , 01 2'
Some colleg, 52 1 .2 9: 97 0 41 94 4 10 3;
Graduated r!?., 1 1 97 99 7

SIZE AND TYPE 'F COMMUNITY
Aural rf-,, 4 it ,, :)()

Disadvantaged 4', 1. 0' 8 1 1 , ,11 61

Advantaged ,;fba- 'I,: 0, 0r) 0 ("I 1,

LEVEL 250

NATION

GENDER

f en'a4,

RACE/ETHNICITY

W1»14-

FOX k

11/5..p4/d

REGION

Ainrnp,),.!

Lent's'
'Nfql

PARENTS HIGHEST LEVEL
OF EDUCATION
N. grJ110,11.!'

,,110,4-1

SIZE AND TYPE OF COMMUNITY

A

11.;!"

-1-, ,

LEVEL 300

NATION

GENDER

temaie

RACE/E THNICITY
White
Ella( k

Hlsp,inu

REGION

NortheKt
So1.lhPa,1
(..1./1/;,/1

PARENTS' HIGIIEST LEVEL
OF EDUCATION

Not graduated
rv,i(1.01ed he',100,;,
Sume couPge.

:.I? 9, 585;)

SIZE AND TYPE OF COMMUNITY
/Third' 4: 3 :1,1

2,'131.1 4," ;3 1!

Percentage of Students
at or above Each level

Grade 4 Grade 5 Grade 12

01,'11 1 2 4I) 9

0 4 /01 / 15 7 !i.) 8, 50 811 t3i
131101 98(061 41 4 /1 6/

C: ,9 1,
0 ill 0/
11(1,71(11

15 .061
3 5 IP 71
4 1 ,0 8,

5:8;1 5i
71 -2 /1

23711 9,

' ,C; ' 17 ";11 1,1 485(301
01 ')'1 8 9 ,1 37 7 /2 21
;1;'102 291101 499(241
1,4 ,1):)1 171+1 41313i181

.) ".1, 708 i2 7!
Iwo) 0, 58.1 7/ 33 9 ;1 Si

1;12,17, 48 S (I 51

I EVEL 350

NATION

GENDER
Tv,

RACE,ITHNICITY

.4;1,

REGION

PARENTS HIGHEST LEW
OF EDUCATION

SIZE ANC TYPE CI COMMUNITY

4 t,

(1 1,

r) 4,

:/// i;
(.!

4 ;;) 5;

4

101



hit 11111 4 Percentage of Students Responding Correctly
to the U.S. History Assessment Items, 19S$'

CON- CHRON- PER,
ITEM DESCRIPTION TEXT OLOGY IODS NATION MALE FEMALE WHITE BLACK HISPANIC

Mayflower 92 3,0 7 918,09, 92 8 '0 71 94 8,0 7, 87 1 11 9) 83 4 0 8)
The U N privation 8841081 892 0 1) 877111) 9151081 82 3 7 9 ( 773124)
The reaper 88 2(08i 86 9 ( ( 21 89 5 0 0) 909109, 80 512 8' 8751

iniDeftion of history 84 6 :0 7) 86 7 ,1 1; 82 4 11 01 892,06! 67 6126)
32 2221))

Thanksgiving 1 842,081 821 (1 41 FM 3(0 9i 88 8 (0 8) 73 6 (2 61 690(251
New World sen)ers 1 8400 1 ) 8 5 9 1 1 2 ) 8 2 0 ) 1 5 ) 886 0 1) 696;341 74 3(28)
1876 Invention 4 83 6 (0 7 1 83 5 11 1 ) 83 5 0 2 i 86 1 10 91 76 8 ( 2 4 ) 77 9 (2 2)
American Indian teachings 3 1 83 4 10 91 85 3 (1 21 81 511 3 ) 86 1 (10) 75 3 (3 01 76 8 0 9)
George Washington 80 1 0 0 , 83 7 ( 1 2 1 76 4 ( 1 8, 83 1 (1 2( 71 9;3 31 70 1 12 0)
Rancher sends cattle 7 7 9 , 1 1 ( 79 1 ( 1 6 1 76 7 0 4 1 83 0,1 2) 62 7,2 4) 66812 7
Identity national bird 1 2 76 5 ( 1 4 1 80 1 ( 1 5 1 72 8 ( 1 7 ) 788 i 1 5 1 67 7(2 5! 69 7(28)
Post Once closed 3 746.12, 728(17) 764(11) 80 10 11 614(251 574126)
Henry Ford 3 74 5 il 4, 708,151 763,11, 64 71341 636124)
Factory work 7721 06 till 31(; 71 1,1 (1 7, 703,151 75 8 (1 5) 54 0(3 1) 627)71)
July 4th 70 8 it 4( 69 3 (1 9) 72 4 0 5) 75 4 (1 41 55 1 (3 4) 613126)
Astronaut on moor( 2 6 6 6 1 11 1 1 7 1 3 1 1 5, 6'18 1 1 5 1 684 0 2 ) 53 1 ( 2 8) 65 8 (2 4)
Plymouth founding i 63 0 (1 4( 63 2 (1 6 62 8 ;1 8) 68 4 11 6) 47 9 (2 51 47 1 (2 7)
Paul Revere 6i 9 , 1 3 1 64 2 0 7, 61 6 ;1 81 66 2(1 5 541,31, 523(25)
Lincoln assassinaton 4 62 6 (1 4( 697,17, 55 8(1 19 ) 69 1 11 7, 40 0 O. 6) 48 9 (24)
Daniet Boone 62 0 ,1 4, 68 6 ,1 9) 553,201 67 4 11 7) 43 6 1.2 Si 49 3 12 7)
Thomas Edison 9 5 6 1 4 ( 1 3 , 62 0 ) 1 8 1 60 6 ( 1 5 1 65 0 ( 1 6 1 53 0 (2 3 ) 48 7 (2 6)
Newspaper neadl,ne 21: 58 9(1 51 662 (1 5 48 1 451)22)
Locate shipping ICJW!' Ln r,.-,

33 :11 F,633 17 11 66

59 5 (1 5) 66 0 11 3)
(29)

43 7 (2 7) 54 5 (2 1)
American Revolution 60 8 ,1 6) 62 8 :2. 11 58 8 0 632,1 71 55 2 (3 81 51 0(24)
Plantations 57 0 11 51 56 7 0 9( 57 3 (1 7) 58 8 11 9) 55 4 i2 7) 46 6 12 6)
Recent inveArm 8 56 5 (1 1( 59 3 ,.1 '7 ) 53 7 (1 6) 61 9 )1 31 38 0 (2 51 03 4 (2 8)
American flag 56 5 1 4) 584,17, 54 4 (1 81 63 2 0 6) 33 1 (32i 307,26)
Escape from siave,v 55 9 6) 58 2 0 8) 53 6 (1 8) 56 0 (1 9) 62 5 (2 9) 45 4 i2 O)
Columbus s sa,ling vPr.Se;!": 55 7 ,161 55 8 12 1) 557,16, ,9 7 12 0 38 1 ,31) 519,22)
What Figures 1 8 2 ha,,,) ,,., ,c.,),-.,,, fit I) , 41 53 2 0 8) 507,18, 55 3 11 C, 412,26, 433(201
Abraham Lincoln 4 !)2 0, 2, 57 8 0 7, 46" 1 6) 54 911 4, 40 6 (2 2) 45 0 (2 7;
Betsy Ross fi' 2 ; 61 524,20, 498,191 552,2) 41 1 127! 3771241
Political (Woes c 50 8 0 ! : ( 57 0 (2 3, 49 5 11 5) 55 8 0 i() 37 0(30) 34 912 51
Benlamin Franio,r, 50 1 , 2, 50 8 0 71 494,1 3, 55 7,' 4) 36 5(3 21 326(2 4)
Telegraph 4: )1;12; 47 0,15, 48 7 (1 8) 52 811 4) 31 9(2 51 350(23)
Declaration of 1,40pe'Je"; c 4f, 0 , 1 , 48 3 .1 4 43 7 ,1 6, 48 3 ,1 3, 38 8 ;2 fi 39 3 11 91
Statue of Libery 44(4, 2, 48 ',.1...:(., 41 :.,1 7, 5011,16, 78 4 124) 313(221
Frans,,,, n o ) ; ; , ) r , i , ) ) 4? ,:1, 3 412 .' : 479,14, 4 55 , ' f + , 33 1.2 71 300127)
Declaration of indeper,rler,, f' 4 2 , 6 1 43 3 ( 3 1 ( 391,16, 44 2 ;" 8) 315,261 33 0(2 7)
Thomas Jefierss,,, fro., , t, 40 9,2 rj; 38 4 ,) )),., 41 9 0 8. 34 3 12 7; 299124)
Revointionar.,, War ;q3 1 . 'A, ,,'. 9 : 2 1 , 34 3 , ' f.,1 4 1 2 , 1 6 1 2 7 7 .2 5. 32 0,2 01
Chnsiophe (.10));(4)(.., -)6 4 , ' .), 33 , / ' '; 27 2 7t, 32 6 51
Adolf el(!ler 36 .:( : ' 4 , 4i 3 '.'

,'

79 7
43 G8 : fo, ,2

71 (, ,1 4,
,2

79 0 .2 91
Result of iodur.tr r .(r) ,- .0 r, ., (. -, 1 )4 r , ' (-) 30 13 .2 ' . 26 ' i2 51
Alaska 21 5 2 ',P. 20 F. 12 6,

Avfq,No
Recp:,nr11,QC.,,

. 4 3 -28,

CONTEXT HISTORICAL PERIODS

,,11 11,1' 1
7 f
3 Cu(1,,,a, 4,, ; PY.W.

.1,(1 1'14
CHRONOLOGY OF EVENTS DOCUMENTS PERSONS f, t4 ; 17 4,1 41, '

1 Crfc,,1,.J, 1 15.", '4
r 81(r(),( 4 ,-,"1"N'

3 c(e)),,..,(.,, 1,, ,1,5 1471, '541
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t:11,11H 4

Average Percentage of Students Responding Correct'? to
the Items in Each Dimension of U.S. History Assessed, IRS8

DIMENSION NATION MALE FEMALE WHITE BLACK HISPANIC

CHRONOLOGY OF EVENTS
Average Percent Correct 55 2 ,0 zi, 58 J OE 52 » (1 w 586E391 44 1 ,1 4', 46 2 1
Difference :s 2 i0 7; 7, 4 JO 3; 11 1 il 3, 90 Et 1)

DOCUMENTS
Average Percent Correct 41 2 ,1 6. 43 .,;',' 7i 39 Ill 61 44 211 8. 31 5.2 6, 330 .2 7.
Dtfterenct ;) , 1C, 21,10, 9 0126 97,23, 82124,

PERSONS

Average Percent Correct 5 2 4 ' 9 , `,t; 3113; 495E071 563(08) 408)13) 4160 01
Difference :' 9105. 2 9 ,0 6, 39,,,);),, '160. 2) 138110)

EXPLORATION AND COLONIZATION
Average Percent Correct 7 1 4 1 0 9 . 69 0 1 3 7 , ;4 4 .0 T. 566 E1 4, 6031111
Difference 1 2 f n , 1 2 5. 42,03. '35,1 3, 99.1 1.

REVOLUTIONARY ERA
Average Percent Correct 54 3 7, 5C 5 ,1 0. 52 1 E0 71 578E0 81 4;7,15, 44 2 10 8;
Difference 2,C,` 22.05 351(;3; 1061 101 0 0)

ANTEBELLUM REPUBLIC
Average Percent Correct cf, ,0 9, `::.7 I ;0 9! 59"1):19: 495,14. 474.11)
Difference

17: `e 4; 1'0;1 4: 92 0 1.

CRISIS OF THE UNION
Average Percent Correct , 59 7 .7)9, 665 )0 9, 550,17, 54 3 0 21
Difference 6, 3 4. 8.1,161 92 1 2)

RISE OF MODERN AMERICA/WORLD WAR
Average Porctot Correct 58. 97; 9, 64 3 E0 91 48611 9, 477,0 51
Difference f. t ,, 7, 3911 4,

THE UNA ED STATES. 11120 1441
Average Perceril corfv;I
Difference r) 9. ', "4 ",!' 1201141

WORLD WAR II/POSTWAR ERA
Average Perc.ec)1 Correct r. 18, 6111701

Difference 8, 4 4 712.11, Sit f14,

MODERN POST-INDUSTRIAL ERA
Average Percent C,n,,e
bilicence

4! !.

,1 f,
7.46, 0,

(' 7

PCLITICAL LIFE
Average PPT7f,1!! 4: ID 9,

Difference 9 El.) 9,

ECONOMIC LIFE
Average Pet, e 4; '4 8 i1.-;
D,treten,e

CULTURAL SOCIAL AND FAMILY LIFE
Aver,Igt, pr.

',V"! P17' I' o'
peq.e r,rf .!;'. Wry.
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Percentage of Students Responding Correctly
to the U.S. liistory Assessment hems, 1988

CON- CITRON PER-
ITEM DESCRIPTION TEXT OLOGY IODS NATION MALE FEMALE WHITE BLACK HISPANIC

Thanksgiong 97 9 )() 3) 96 3 ,0 6) 99 4 ,0 '3) 98 0,0 51 9' 7 108; 97 0110)
Defirntlon ol hit;iniv 971 ,r3 "Ai 2 it16, 97 9,0 4) 98 010 3i 962112) 925(181
The reaper 95 (' .061 93 0 (1 1! 972,051 95 710 71 95 0 (1 6) 93 3 (1 5)
Mayflower 94 1,95, 93 9,08) 95 3(061 95 60 91 4,1 31 88 61161
Julv 4tt) 93 7,0 6) 91 8 {1 11 95 419 7, 94 8 ,0 7) 89 6 )1 8) 917,141
The U N orrgination 9..12,0 Si 92 A i0 9) 43; ,0 7) 94 710 4) 89 5,1 4! 88 5 i1 71
Western Trail 2.2 9 ;96, 91 3,0 4 93 3 ,0 8) 93 4 ,9) 7) 902,161 87 711 6)
George Wat,l-ngt9:7 910,98, 92 0 ,0 91 90 1,1 11 92 710 8) 36 Bil 8) 846121)
Rancher at 03 wool(' t,w,d ),({th, "X18 { { ) 9 8 9 4 , 1 2 1 92 2 ,1 01 93 1 (09) 83 1,24) 85 6 {25)
1876 inventon a 10 A )1A, 88 Ft (1 0) 92 8 ip 81 9'31081 90 9 il 6) 86 01251
Post (11thc,e closed 901,081 88 7 it 2, 916,10, 9:' 3,08) 3351341 8711221
New Wortd sett,' r., 90 11061 911 ,{19, 89 4 )08, 43 t' 0 71 86 1 (1 7. 81 3 (2 31
Political parties 6 88 4 i061 86 8 ,0 9) 90 00 0) 91 9 (0 8) 81 7)24) 734(22)
Henry Ford 88+1.081 900,11) 86 8 )1 (1) 91 0,0 9) 81 9 i2 P) 813134,
American indian !ea{ '1'n04 380,081 895,111 864,10, 90 5 f0 g 82 51.2 3i
Sara Stetson B78)11) 845,16, 9091'(:, 905,121 815,311 775,33)
Escape Trom shiver, 4 87 ".' 01 864,14) 890,111 909,12 870(20i 742,30)
Pa 'Revere 87 t) ,1 0) 89 9 )1 5) 86 '3 r 1 AI 90 1 r 1 2) 80 4 r2 3; 82 0 )2 7)
Space shuttle 8: 5 !i) 1 , 87 0 (1 01 88 1 ,0 9) 9,3 1 ,0 6) 7. 7 {3 '..) 72 1 12 41
Lab°, Day 57 4 .nfi, 84 3 ,7 41, 89 4 0 91 412,07, ,76 4,2 8) 16 4 i2 9!
UnerTiplovment E P7 3 ',.' 8' 84 3 r1 :), 892,09. 88 6 {1 01 86 5 )1 5) 80 212 81
Irlently national bin] 86 3 1 89 .' )1 n, 8::' 9 o 17., 887 ;1 , 78 5 )2 71 78 6 )1 9)
Nmeteenth amendment 4 , 1 0 4 4 : 44.. 94 2 . ' ' ' , r 84 5 ' 0 9 , 86 9 .! 1 . 87 2 10 7 1 85 :t , 2 4 , 83 0 (2 1)
Plantation% 84 4 47,7, 836 ,!', 8! 3 ,, ))) 87 4 j)91 82 8 .: 2 75001.,
tincoin as,,..as..,1r.,1,;,n 1 84 I J , 1 . 1 9 , 57 711 01 80 5,1 3, 36 7 (1 II 78 1 {2 6) 749,201
Darnel Bonne 4.9 1.'' 8i-3.' 41 NI? 1 f, 87 8,1 a! ;1 9 .;.. 71 72906,
1849 0018 4 , ! , P. i , , ) P ) 1 ; 4 4 , ti:' . i " , tit'l -...' 0 8 '1 :,7 12 t' 68 8 12 3,
Chrtslopr7r7 c r o K 7 4 . : , , i, " ' , s' , , , 7 , !i".. 7 1 1 , F " ? ,c4 . 7 ) 7 : , , : . { 9 , 1 7 1

Gator p.:iiiii;t,ii- i,i 'i.ii 8.'. .ti i''' 'I; 81.: , ' 2, 83 1) .1 3, 84 , ,1 iii 1-7 ri 2 7) 78 3', 7)
Factor)) ),),,9), P. i , . »2 9 1 . " ) 62 . . 4 . 0 85 4 , ' 1 1 7.1 :2 ,1 r
Bentarn») f i.',,,i,,,, h.' .' 4 9 8!) 1 .1. 7 : i'l 4 1 ' ,,, St, 7 li 1.8 ,., ,;)9,
Plymouth 4,,0,1 ",`,.:

11 1 f.,' 4, 84 4 ,1(1, 75 n
Dodge C ,. r, f (Tf' 8',8 ' ';), KJ(' ' .t , SI' 4 It :',

744

.3oc.,a1 Set 1:,..,,. A" i ,.. , . , , .'.' 4 ' :4, t-, 4 . t :', , ..2 8 ';', :'.
Tr.nr,t,-,;(i, 8' 4 , . r,,..,. 4 , 4, ,,), i 4,, cj.

AVM 1141e! '..,4 P 1 4 74 4 r, 83 ?,/ :3. 67 {',,,or.,
M31o, L , I t l e , 0 , , , ; . ' , 4 1 j , ' ' ' ' ' 0 , 8,.., ' ;., 4,
I OiAle k 1 , 5' , ,' ,I !..1,, 4 ,' 1 ...t..",' I,' .1

Ar,,i,,,,,'. l'.1(; ,;., d ' 4, C1..4 4 It 4' 61 '.1 ,..'. Li,
1 1,) al,,' ',.1.1 , , .

0411.,!!,

'1411,

VV,t'

104

4 ' A

t

8,.) 8,
t,') 4
68 4 ,;' 4,
t '4', `,,

311

;(:, 312

'77 i2
69 314 1
:7 4

1 2 ill?, 2,

!..)

65 '3 414
f't, Cr (2 ",1

t.9 1

)

1..!9)



GRIM' S (continued) Percentage of Students Responding Correctly
to the U.S. History Assessment Items, 1988

ITEM DESCRIPTION

CON. CHRON- PER-
TEXT 0100 100$ NATION

Gold rush and movement west 2 1 3 63 5111)
Spanish 3 8 63 2 0 6)
Abolitionist I 4 62 9 11 3 ,

Income tax 2 8 61 7 it 51
Watergate scandal 1 1 8 61 5 (1 4)
Betsy Ross A 3 7 61 5 (1 6)
Accurate statement i .1 59 i i1 6)
Thomas Paine 3 2 59 3 (1 2)
American Indian and U S government Iredtv 3 59 3 ; 1 3 )

flrown v Board of Education 3 3 7 59 1(1 3)
Industrial Revolution 3 58 9 11 2)

Confederates 1 4 58 9 i l 3 1

Settlement 0 West 2

8 7Governor Bradtords grandson 3 558 5 1 rt1 ,

Rosa Parks 3 3 58 3 (1 2)
Revolutionary War 1 2 58 0 11 2)

Flying before interstate h(96way system 8 57 4 ( 1 1 )

Plantation economy 2 3 56 5 il 5)
Gerald Ford 3 8 56 4 11 21

Preamble quotation 56 3 1 1 h i

Articles of Coblederabor Peyolut)053 ",, ',ALI 2 54 710 9)
Stamp Act 2 54 6 (1 3)
Panama Canal 1 54 1 (151
Waterwheels 2 54 1 ( 1 2 1

Great Depression 2 3, 53 0 1 1 2 1

Eleanor Roosevelt , f! 52 7 .1 1 1

American Ind!ar.s coming 13 Amer r-Ji 3 5:. 5 11 2,
Farming 8 32 4 !15)
Louisiana Purchase 51 6 ,1 3)
Poky re American isrliar, r e s e r , , , , t , , , " ) . 5 1 5 11 2 1

Watergate 8 51 511 I,
Agocunure to Inc.),,,;(ry 511 (1 '1
Saltm Massachusetts 49 5 ,13;
Eldlot Right), 492 ,' :31

Martin Luther k,r1r; J. ! ! 7 1 j , ,f , , , , , , 483 : 1 1 1

Brown. Turner and Noss)", 4 7 7 ( 1 6 ,

Alaska 4 6 .1 8.
Martin Lusher Mono Jr 4.1r. ;1 ..).

Freedom of press 4 7 9 , 1 1 ,

NW Orclinam:e 4, 8 ,1 )));

U 5 foreign poi)cy Q0.31 M1e! i,VVV1 46 6 ,12,
Poster expresses Dpirlir).1 45 4 11 6,
Great Britain .P) 4 4 ;

F;shing and shms 44 6 ," ,
1401 guaranteed by Ei, ut rir,'
Fest mo,/fly assen-,11)4 ! rqr 4 3 8 : 4

Population mocement . 1 . , r . r ! . 3 1 1 . - 1 5 . 5 1 4 ) 1 c 1 .

Immigrahon ;adept's oetcrc 18.3'.! 4," '

Secession
Amendment of 1320 gavc, worn, 1

Shippiog arid TrP WA! ) . 1 } . 1 : :

Masompoonlinf
Early 1800s 13 5 mow"), ,,, 4' , :" 1

',929 ur,empio,,inent
The Nev. Dea; .tr) '

French exploral(co «I (..,),,,,,:;., 41,

Sandra Da," 0 Cor,..J.r 1

Rockeleoer and St3).(13-...(
Checks an )1,3!)(ou,". )5 7 I:,

Japanese Amer-.1', .).),., , ., 3.,, 18 -1 H
tlowtt, nt A l i_

Mormon P'Ofief'.!,, iel II
Plessi v Fergus:Hi
Worloos tot"» lahr," r

Occ.ur fence ,r, (,) f, 19(0

Steinem f Perim' ;Irv, M '

Booker 1 Wa51:,!,i,i.,!,,

Leag,)". of Natunn".

1,0(. w:11! r,,.-: p.,,,,,,,,..-,

(.11 Ernancipasor, o",,( ki,,,1,,,,, '13 ) .1

Mamtest Destiny "_. 3

Declaration of indepencre).ce 33 5, (1 3)

Central issue (A WaterGa1,1,,,canctx 2", 8 .1 5.

Standard ens( s 3(e in'esr,r(ted (1(

the percentage of stndcnt). r ' r

MALE FEMALE WHITE !LACK HISPANIC

66 4 11 71 60 7 (1 3) 66 5 11 4) 52 712 5) 53 8 (32)
60 2 (1 6) 66 2 (2 0, 67 6 (2 0) 448,301 57 4 (3 2)
62 1 ( 1 Si 63 7 11 7 1 65 4 i 1 61 58 0 2 6) 53 7 (3 0)
60 8 (1 9) 62 6 (1 8) 63 3 (1 81 57 7 (2 6) 58 0 (2 6)
63 5 (1 7) 59 3 (1 8) 65 811 7) 48 4 12 9) 52 512 41
61 9 (7 2) 61 2 (2 2) 67 C (2 01 46 0 (3 4) 42 7 (2 7)
58 312 01 61 0 (2 1) 64 011 81 46 2 13 11 42 7 (4 91
62 2 (1 9) 56 6 (1 6) 62 0 (1 4) 49 6 (2 9) 53 6 (2 8)
61 8 (1 51 56 9 (2 0) 63 9 (1 8) 45 4 (2 7) 47 0 (3 6)
60 3 (1 61 57 711 5) 60 811 6) 52 8 (2 ZI 53 7 12 7)
61 3 (1 7) 56 6 (1 8) 63 3 i1 61 45 1 (2 5, 46 4 13 9)
63 711 81 54 1 (1 8) 64 4 (1 6) 39 1 (2 9) 45 212.8)
61 9 (2 11 55 8 (2 01 62 6 (7 0) 47 8 (3 11 49 1 (3 1)
57 1 ( 2 3 ) 59 8 1 1 6) 62 5 ( 1 7 ) 45 1 ( 2 9) 47 3 (3 1)
55 9 (1 8) 607 (191 61 4 )1 4) 56 2 (3 2( 43 6 (2 9)
62 0 (1 7) 53 6 I' 51 60 7(1 5; 49 7 (2 6) 51 1 (2 7)
60 6 ( 1 5 ) 54 : ( 1 6 ) 6 1 9 ( 1 4 ) 46 9 (3 0) 47 1 (3 0)
57 5 (1 71 55 7 11 81 59 5 (1 91 476 (24) 47 1 (2 6)
55 4 (l 6) 54 4 (2 2) 59 4 (1 6) 49 4 )2 91 48 0 (2 9)
55 3 ( 2 1 ) 57 3 (2 71 57 8 12 ' ) 52 014 11 49 4 (3 31
56 2 il 71 53 2 :1 41 57 411 2) 46 8 (7 3) 43 4 (2 0)
54 8 , :yi 54 3 LI 7) 57 1 )1 5) 43 2 (2 7) 47 9 (7 9)
55 8 (71) 5341201 585,19) 37 3 (34) 454;33)
56 2 t 1 9 ) 52 1 (1 61 59 5 )1 5) 37 7 (3 4) 42 3 (3 4)
65 7 , 1 6 ) 50 111 5; 58 1 (1 5; 37412 7) 42 8 12 71

5 0 0 , 1 8 1 55 3 11 81 554 11 41 47 4 (3 0) 43.2 (2 8)
58 8 ,1 51 45 7'1 5) 5; 2 )1 5) 35 2122) 43 1 (28)
51 6 12 11 53 212 Oi 57 Oil 91 39 0132) 39 1138)
54 6 11 5, 48 4 ,1 9) 57 1 11 5) 36 7 12 51 36 2 (2 8)
54 9 (1 7 ) 48 1 ) 1 1 , 56 5 (1 5) 35 2 12 1) 42 4 (3 3)
56 2 )14, 470 (161 535 (131 49 0(241 38 9 (271
51 2:18, 510,16) 53 (4(14) 435 (31) 46 8 (24)
51 2 ,1 1, 482'16; 537.15, 375;301 4001341
480 ,' 71 50 b !' (') 57 1 (" . 44 5 ;? 1 ) 37 5 (2 5i
. i 8 8 , 1 4 ; , 1 5 ' 4 7 7 .1 59 313 21 37 11.. 8)
49 1 12 1 : 4 6 3 ? ) 51 3 ;". r, 38 9 (3 81 30 6 (2 1)
55 3 (';:' 2.) 40 5 (1 3, 52 212 4, 304 (2 2) 35 9 (3 4)
49 9 11 71 454 ,1 h 4..18119) 660 )"....2) 425(24)
4 , 3 .1 4 1 46 7 : 1 , ) ) , 50 3 , 1 4 1 36 8 )71) 38 2 (30)
504,71. 434 (1 8, 49 8 (1 9) 37 7 (73 z) 39 8 (34)
4210 1.7, 43),(16, 498(14) 3,' 7127, 364121)
4.' 4 :7 1! 453121.5 51 5 .19! 30 1 r35; 35 3 (37)
' , 2 , i 1 7 - 3 8 6 ; 2 1 . 49) ( 1 9 ; 29 7 1 2 1 i 4 1 0 ;3 51

46 6 ,' (6) 42 6 , 1 .: 485(15) 319:27) 3321261
43 4 ,' ei 44 P, -1 9, 47 8 ;1 8! 317 1) 37 8;2 7)
'20 7 ; 8! A," 4 ,1,. 11, 4 7 .1 ct! ',11,1,t i2 9) 39 2 (2 9)
5 1 9 ; 1 5 , 35 3 ; 1 2 . 4 8 13 2. 27 5;21, 33 3 ;261
44 8 1 9 ; 4 1 4 .1 4 45 5 r " 4 , 34 7 (.? 3 ) 40 5 (3 01
Al, 3 ,,,,i 42 3 ,1 7. : t, 'in 0 1? 5! 24 6 (3 0)
,,,0 :1 1 ,3, 44 ? (1 51 )17 Hi7 5) 36 7,2 6)
455 78 , 1 f : 4 3 7 1 1 31 36 7 (2 41 40 0 )3 4
47 7 .1 43 9 , 4 1 33 4 1 3 0 , 29 9:2 81
44 81 .it e ..' 7 4', 4 ,' 31 21., 7 i',:. '3, 34 2 (2 8;
4', 1 :".' 3 11: 3, 1,1 3 i' ,'.t. Xi:171 30 9134:
41 (' ., .4 4" 1'. ,) 9, :15 '3 (? 5. 38 3 (34i
42 8 ;1 51 43 .1,1 4, 27012 2- 2.22 i:i. 31

7r8 3 ,1 5, I 25 0 ;2 3, 38 1 (2 8(
4 1 r . , . ' ) 1 , I ' . 1 '11 'n :4. 3 , 2 5 7 , 7 : ,

.37 ;:1 3; 41 r,, ''.1 2 '
. 'i 4 71, ' ' 2 ''1

1: 9 , r 6, rli ' 45 I" 4, 321),,"`!.. ",;', 1 ,2 3;- -
1 F;; '141 ( ,:11

3(:. : 3 1 ; 2 1 1 : 2 2 :

,

35 7 :1 9.
.4 9 .

.35 ' 1 5
1 ';

.32 6 ,7 7.
2'; t., i? 4,
3fi 3.3 1

796 13 7;

25 712 7)
32 7 12 3)

11, .1 ," :'1, t., 291
,3 5, 35 7 ,2 9,

',

1
, .,,,i ,- ,.> 1, 7f,,..1 2 5)

(i''''')+4, ;7.1" ,H.:,''' 1!:!1),

'3.1 ' 1 8,

!!1:"! 1 . 1 1., ,

ri, 8 ,( I(
2 : !, , 2,F; t;,., :..' 1)4 1.1 "....1'1'. F.,5,

35 ' !, !): .311 9:1 4, ' :1 5! !, , !:i

22.2 i,' ,3",?'

32 2, .....1r 22 5 1 .5 1 ,,. 21 3.'12,

i;;:t ;.:,;,1 1, ;;;11 Ir.y; 11 ,j;

1 fb
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GRAM S (continued) Percentage of Students Responding Correctly
to the U.S. History Assessment items, HISS

ITEM DESCRIPTION
CON- CHRON- PER-
TEXT OLOGY IODS NATION MALE FEMALE WHITE BLACK HISPANIC

Early Alaskans tilvel 3 8 29 7 (0 9) 28 0 (1 2) 31 5 (12) 33 2 (1 2) 21 1 (1 8) 17 7 (2 51
Temperance and suffrage 3 1 5 28 9 (1 01 30 ' 116) 27 7 11 7) 30 7 (1 3) 22 6 (2 5) 24 0 (26)
Scopes Trial 3 2 6 284(131 299(18) 270(131 28 3 (15) 275124) 30 6(2 2)
New Deal expanded government role 1 2 6 28 0 (1 1) 30 0 (1 7) 25 911 6) 28 0 (1 2) 30 4 (2 31 27 1 (2 3)
Nineteenth century decline 2 3 27 7 [11) 30 1 (18) 25 4 (15) 31 2 (14) 13 8 (18) 19 5(241
J,F Kennedy's successor 1 3 , 26 5(1 11 30 911 91 22 4 !1 4) 28 2 (1 2) 19 217 7) 23 2 (2 8)
Cold Wal 1 1

,
26 3 ( 1 1 ) 3 1 0 (2 0) 21 7 (1 51 27 7 (1 3) 215(28) 21 9 (2 0)

German attack on LI S territory 1 5 25 7 11 2) 28 6 (1 8) 22 9 (1 6) 26 0 (1 5) 27 6 (2 9) 22 712 7)
Lincoln's main goal in Civil War 1 3 4 25 2 (1 3) 2761201 23 0(1 51 269(1 7) 19 0 (2 7) 19 2 (1 9)
Nixon policy 1 24 6 11 31 23 7 :1 7) 25 6 (1 7) 25 4 (1 61 24 0 (2 6) 23 1 (2 7)
Political theory-Declaration of independence 3 2 2 , 23 9(1 1) 732;1 31 24 6 (15) 253(1 41 196(71) 19 9(18)
League of Nations 1 5 23 8 (12) 26 31201 21 3 (14) 24 8 [1 5) 21 2 (2 5) 17 4 (23)
Spanish-American War 1 7 22 4 (1 11 23 7 (1 51 21 211 41 23 011 2) 23 7(2 11 18 5(2 3)
Muckrakers 3 5 21 7 (16) 22 9 i19) 20 611 7( 23 0(2 0) 17 9(2 1) 18 0 (26)
Labor legislation 2 1 6 21 4 [09) 24 1 cl 3) 18 9112) 21 8 (11) 22 7 (21) 160(201

Average Percentage of Students
Responding Correctly 60 2 i0 41 61 3 10 5, 59 0(0 4) 63 0 (0 4) 52 2 106) 51 6 (0 7)

CONTEXT HISTORICAL PERIODS

1 Political Lite
2 Economic Life

Cultural, Socia! and Family Lite

CHRONOLOGY OF EVENTS, DOCUMENTS, PERSONS

1 Chronology of Events
2 Documents
3 Persons

1 Exolorabon and Colonization up to 1763
2 The Revolutionary Era. the Constitution and the

New Republic. 1763-1815
3 Economic and Social Development of the

Antebellum Republic 17901861
4 Crisis of the Union Origins of the War the

War and Reconstrunon. 1850-1877
5 The Rise 01 Modern America and World War 1877 1970
6 The United States 19201941
7 World War II and the Post,var Era 1931 1968
8 Modern Post Indirstroi Era 1968 to the Present
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GRADE 8

Average Percentage of Students Responding Correctly
to the hems in Each Dimension of U.S. History Assessed, 1988

DIMENSION NATION

54 6 (0 4)

50 3 (0 4)

58 3 (0 4)

75 8 (0 51

61 0 (0 5)

64 1 (0 4)

59 7 10 5)

50 7 (0 4)

51 ; 10 51

54 8 (04)

54 7 10 5 )

55 2 10 4)

65 2 10 4)

EI 8;04)

MALE FEMALE

52 8 (0 5)
-1 9 (0 3)

496(04)
-0 6(0 4)

5-61 67 )(Of) t')))

75 3 (0 5
-0 5 )0

59 1 (0 6)
-1 9 (0 3)

62 8 10 51
-1 3 (0 3)

58 8(061
-0 8 ( 0 4 )

49 6 (0 5)
1 1 (0 3)

51 2 (0 6i
-0 5 (0 3

53 2 10 5)
-1 5 10 31

5-40 52 (100 64))

531 66 (')C) 341'

64 1 10 4)
1 1 (0 3)

601 36 43I

WHITE BLACK

44 5 (0 7)
1 0 1 (0 7 )

45 5 (0 8)
-4 8 (0 81

52 3 (0.8)
-6 0 (0 8)

66 0 (1 0)
-9 8 (0 9)

50 6 (0 8)
-10 4 (0 8)

54.5 (0 9)
-9 6 (1 0)

51 6 (1 11
-8 1 (1 01

45 1 (0 7)
-5 6 (0 6)

47 5 (0 8)
-4 1 (0 8)

52 2 10 8)
-2 5 (0 71

45 3 (1 0)
-9 4 (1 0)

47 3 (0 7)
-7 9 (0 6)

56 2 10 8)
-9 0 (0 7

54 7 (0 8)
7 1 (0 7)

CHRONOLOGY OF EVENTS
Average Percent Correct
Deference

DOCUMENTS

Average Percent Correct
Deference

PERSONS
Average Percent Correct
Difference

EXPLORATION AND COLONIZATION
Average Percent Correct
Difference

REVOLUTIONARY ERA
Average Percent Correct
Deference

ANTEBELLUM REPUBLIC
Average Percent Correct
Difference

CRISIS OF THE UNION
Average Percent Correct
Difference

RISE OF MODERN AMERICAAVORLO WAR I
Average Percent Correct
Difference

THE UNITED STATES, 1920-1041
Average Percent Correct
Difference

WORLD WAR II/POSTWAR ERA
Average Percent Correct
Difference

MODERN POST-INDUSTRIAL ERA
Average Percent Correct
Deference

POLITICAL LIFE
Average Percent Correct
Difference

ECONOMIC LIFE
Average Percent Correct
Delerence

CULTURAL. SOCIAL. AND FAMILY LIFE
Average Percent Correct
Difference

56 5 10 5)
1 9 (0 3)

50 9 (0 6)
0 6 (0 4)

60 0 (0 5)
1 8(0 3)

76 3 (0 7)
0 5 (0 31

621 99((00 63)1

65 5 (0 6)
1 4 (0 3)

60 6 (0 8)
09(04)

51 8 (0 5)
1 1 ( 0 3)

52 2 (08)
0 5(0 3)

561 64 I00 631)

55 2 10 7)
0 5 (0 4)

561 97 1)00 .7.6)

6.6 4 (0 51
1 2 (0 31

602 2,2 iliC "ii

552831 04: (0000 2652:

60 8 (0 51
2 5 (0 2)

79 2 (0 6)
3 4 (0 2)

64 4 (0 6)
3 4 (0 21

67 3 (0 6)
3 2 (0 3)

32 7 10 6)
3 0 (0 3)

529)05)
2 2 (0 2)

53 7 (0 6)
2 0 (0 2;

56 3 (0 51
1 5 (0 2)

57 9 (0 61
3 2 (0 3)

54 0 (0 4)
2 8 (0 21

68 4 i0 5)
3 2 (0 2)

64 5 (0 4(
2 7 (0 21

HISPANIC

45 9 (0 8)
-8 7 (0 8)

44 1 (0 8)
-6 2 (0 7)

49.1 (0 8)
-9 1 (0 8)

6-69 81 (11 01))

Si 6 (J9)
4 (0 8)

5.49 66 ((11 01))

49 7 (1 1)
-10 0 (1 1)

43 7(0 7)
-7 0 (0 7)

44 7 (0 9)
-7 0 (0 9)

47 7 (0 7)
-7 1 (0 8)

46 4 (1 2)
-8 3 (1 1)

47 1 (0 7)
-8 2 (0 7)

56 1 (0 8)

5.-833 711 (((000 8981)1

"Difference refers to the deference between the nation and subpopulations

Standard errors are oresented in parentheses It can be said with 95 percent ,;ertaInty that (or each popu)ation of (Metes! the ;:veroge
percent corned is w,thin -! 2 standa.:1 errors of the estimated value

1.i
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GRUM, 12 Percentage of Students Responding Correctly
to the U.S. History Assessment Items, 19138

ITEM DESCRIPTION

Western trail
19th Amendment
Social Security Act
Alexander Graham Bell
Thomas Edison
Watergate scandal
Ciodge City route
Cotton production increase
Auto industry and assembly
Before annexation
Hiroshima
Underground Railroad
Civil War battles
U.S legal system
Rights of slaves
Rosa Parks
Locate Rocky Mountains on map
People moved from farms to cities. 1860
Boston Tea Party
Harriet Tubman
1960 segment of population
Salem, Massachusetts
First atomic bomb
Pearl Harbor
Cotton
Ocean crossing
Purpose of Declaration of Independence
Watergate
Abolitionist
George Washington
Assoc. with F.D. Roosevell
Number of females in 1900
Prohibition
Great Depression
Brown y Board of Education
Flying before interstate highway system
Susan B. Anthony
U.S. enemies during WINO
The civil rights movement
Jamestown
Brown v. Board of Education
American Indian and U S government treaty
Settlers
Mott, Anthony. and Stanton
Gold rush and movement west
Gerald Ford
Georgia plantations
Income tax
Impact of the Declaration of Independence
Policy re American Indian reservations
Stamp Act of 1765
Effects of FrenchIndian War
Locate Mississippi (River
The Great Depression
Martin Luther King. Jr nonviolence
Checks and balancts
Agriculture to industry
Bill of Rights
Eleanor Roosevelt
Plantation economy
BiOWii. T,ilief, iihil rk6siy
Revolutionary War
Area that won independence from Mee i : ' 1

Secession
Manifest Destiny
Sandra Day ()Como!
Northwest Ordinance
Civil War impact on the indar,!..
Laisserfaire
Growth ot A F L
Fishing and ships
Messy y Ferguson
Louisiana Purcnase

108

CON-

TEXT

CHRON-
OLOGY

PER-

1005 NATION MALE FEMALE mar BLACK HISPANIC

2 3 94 9 (0 6) 94 2 (0 7) 95 5 (0 8) 95 9 (0 6) 91 2 (1 6) 93 5 (2 1)
1 2 5 92 8 (0 7) 91 7 (1.0) 93 8 (0 9) 93 5 (0 9) 90 4 (1 5) 91 5 (1 7)
2 6 91 4 (0 7) 89 6 (1 1) 92 9 (0 8) 92 3 (0 7) 89 1 (1 6) 87 9 (2 4)
2 3 5 90 6 (0 9) 88 1 ( 1 6) 93.0 (0 8) 91 7 ( 1 0) 88 1 (2 8) 86 8 (2 8)
2 5 90 3 (0 9) 88 4 (1 4) 92 0 (0 8) 92 6 (1 0) 85 6 (2 5) 79 0 (3 5)
1 1 8 88 0 (0 9) 88 5 (1.1) 87 5 (1 3) 90 9 (0.9) 79.1 (2 2) 76 3 (4 0)
2 3 86 7 (0 7) 84 3 (1 3) 88 7 (0 9) 87 8 (0 9) 81 9 (2.2) 84 3 (1 7)
3 2 2 86 6 (0 9) 88 5 (1 1) 84 9(1 4) 88.5 (1 1) 787(2 4) 840 (2 2)
2 5 86 3 (0 9) 84.0 (1 6) 88 4 (1 2) 88.8 (1 0) 79 3 (1.9) 76 9 (3.6)
1 3 86 3 (0 8) 88.8 (I 2) 83 9 (1 1) 90 6 (0 8) 72 8 (2 4) 74.0 (3 4)

1 7 86 0 (0 9) 87 0 (1.3) 85.2 (1 3) 88 6 (1 0) 79 1 (2.4) 75 3 (3.0)
3 4 86 0 (1.0) 83 7 (1 3) 88 0 (1 2) 88 4 (1.1) 83.4 (2 3) 76 8 (3 2)
3 4 85 9 (0 9) 83 7 (1.3) 87.8 (1.1) 88.4 (0.8) 77 6 (2.9) 77 2 (2.4)
1 1 84 5 (0 9) 86.2(1 0) 83 0 (1 2) 86 4 (1.1) 78 0 (2 5) 75 7 (3.2)
1 1 4 82 9 (0 7) 83 3 (1 0) 84 4 (1 1) 67 4 (0 8) 70 3 (2.0) 76.6 (2 6)
3 3 7 83 1 (1 3) 81 3 (1 9) 84 7 (1 3) 85 3 (1.5) 78.8 (3.0) 71 7 (3.1)
3 1 82 6 (1 0) 81.2 (1 5) 83 7 (1.2) 84 9 (1.1) 791 (2 3) 691 (3.5)
7 8 82 2 (0 8) 82.3 (1 2) 82 2 (1 1) 86 4 (0 8) 64.6 (2.9) 71 3 (2.8)
I 2 82 0 (0 9) 82.8 (1 3) 81 3 (1.0) 84 6 (0 9) 72 9 (3 1) 74.1 (3.1)
3 3 4 81 1 (1 2) 78 9 (1 6) 82 9 (1 4) 82 1 (1 3) 82 5 (2 8) 72 6 (3 8)
3 8 80 6 (0 9) 79 9 (1 4) 81.3 (1.2) 84 6 (1 1) 64 2 (3 0) 71.2 (2.7)
3 1 80 5(1 0) 79 5 (1 2) 81 a (1.2) 84.9 (1 0) 69 3 (2 5) 64 1 (3.0)
1 7 79.8 (1 4) 64 1 (1 9) 76 0 (2 0) 83 2 (1.7) 63.6 (3.7) 67 7 (3 5)
1 7 78.7 (1 1) 80.5 (1.6) 77 2 (1.3) 80 1 (1.4) 71.4 (3.0) 74.1 (3 4)
2 3 78 2 (0 9) 78 9 (1 4) 77 5 (1 3) 79 0 (1.2) 78.8 (1.8) 69.4 (3 2)
2 1 78.0 (1 1) 81 3 (1.4) 75 1 (1 6) 81.4 (1.2) 62,6 (2 4) 71.9 (3 5)
1 2 2 77 9 (0 9) 79 3 (1 3) 76 6 (1 3) 80 8 (1 1) 66 3 (2 3) 69.4 (2.5)
1 3 8 77 5 (1 3) 78 7 (1 8) 76 5 (1 8) 81,3 (1.6) 64.0 (3,6) 65.1 (4.1)
1 4 77.2 (1.0) 75.9 (1 4) 78 4 (1 2) 80 2 (1.1) 68.5 (2.7) 64 0 (3,7)
1 3 2 76 7 (1 4) 81 5 (1.5) 72 7 (2.2) 82 2 (1,8) 56.4 (2.8) 60.1 (3.7)
1 3 6 76 5 (1 3) 75 5 (1.6) 77.5 (1 7) 79 0 (1.5) 68 2 (3 0) 74.8 (3.7)
3 8 76 1 (0 9) 76 3 (1 3) 75 9 (1.3) 80.6 (1.1) 57.8 (2 7) 67 5 (4 0)
3 6 75 4 (1 2) 77 5 (1 7) 73 6 (1 4) 79.7 (1 4) 61.5 (3.5) 57.4 (3 8)
2 1 6 74 8 (1 0) 79 0 (1 5) 71 1 (1 4) 78 9 (1 1) 59 7 (2.9) 64,9 (3.0)
3 7 74 2 (1 1) 74 2 (1 7) 74 2 (1 5) 76 1 (1.3) 68.8 (3.0) 68.1 (3.6)
2 8 73 4 (1 2) 72.7 (2 1) 73 9 (1 5) 76 4 (1 5) 64 9 (3.0) 60.2 (3.8)
3 3 4 73 4 (1.4) 69 0 (2 2) 77 4 (1 6) 74 0 (1 5) 74 4 (). 1) 70.0 (2.8)
1 7 72 8 (1 4) 807 (1.7) 65.5 (1 8) 778 (1 5) 536(3 i1 60 6 (4 5)
3 7 72 3 (1 5) 701 (2 1) 74 4 (2 1) 74 0 (1 8) 71 5 (2.9) 61.6 (3 3)
3 1 72 3 (1 3) 73 9 (2 2) 70.9 (1 4) 75.5 (1 5) 66.5 (3 3) 54 7 (3 7)
3 2 7 72 1 (1 2) 70.2 (1.9) 73.7 (1 6) 74 7 (1 5) 63 6 (3.3) 58 2 (4 2)
3 7 7 1 1 3 ( 1 4 ) 742 ( 1 8) 696 ( 1 7) '46 (1 4) 595(3 8) 64 9(4 6)
3 5 71 8 (0 9) 71 5 (1 5) 72 1 (1 3) 73.5 (1 3) 68 2 (2.6) 64.0 (2 5)
3 3 3 71 7 (1 3) 681 (1 61 752 (1 5) 76 3(1 6) 56 2 (3 3) 58 9 (3 0)
2 1 3 7 1 5 ( 1 3 ) 74 3 ( 1 6) 69 1 (2 0) 73 7 (1 6) 60.8 (3 01 61.6 (5 0)
1 3 8 71 4 (1 4) 73 6 (1 9) 69 4 (1 5) 73 6 (1 4) 63.1 (3,0) 65 5 (3 0)
2 3 7 1 4 ( 1 1 ) 695 ( 1 4 ) 732 (1 41 736(1 3) 64 5 (2.7) 665 (3 0)
2 8 71 2 \ 1 2) 73 7 (1 5) 68 9 (1 6) 74 6 (1 3) 56 1 (2.7) 63 5 (3 9)
1 2 2 70 1 ) , 3) 75 4 ( 1 4) 65 3 (2 0) 743 ( 1 5) ,'.8 5 (2.9) 65 1 (5 0)
1 1 4 70 0 (1 0) 72 7 (1 5) 67 6 (1 4) 75 5 (1 2) 499 (2 9) 56 1 (4 6)
1 2 2 69 9 (1 1) 69 1(1 8) 70 6 (1 3) 73 8(1 4) 5.17(41) 50 3 (4 3)
. 1 69 7 (1 11 69 0 (1 3) 70 4 (1 5) 73 7 (1 3) 51_ l. (2 5) 58 1 (3 5)
3 1 69 6 (1 2) 76 5 (1 4) 63 811 9) 73 9 (1 7) 52 8 (3 0) 58 7 (3.9)

6 69 0 (1 3) 67.9 (2 1) 6991', 6) 70 6 (1 6) 62 . (3 2) 67 2 (3.8)
3 7 68 7111) 699(1 6) 676 (1 4) 614 " ,.1 2) 78 ', (2 6) 53 9 (3.9)

2 68 61( 6) 72 5(2 0) 65 1 (2 0) .3 8 0 9; at ? (3 7; 507 (4 4)
5 66 3 11 11 66 7(2 1) 697(1 ,i) 71 3(1 4) 61 0 3 21 555 (3 0)

7 ') 68 2 (1 6) 65 3 (2 51 70 811 7) 70 2(1 8) 62 9,1 9) 600 (4 1)
3 68 1 (1 4 i 68 0 (1 9) 68 1 (1 7) 70 1 (1 3) 629 ( ' 8) 61 1 (5 5)

2 f',i 6 (1 7.) 72 5 (1 7) 636 (2 4) 69 9 (1 8) 610(; 9) 54 1 (54)
1:,7 l'i i1 6 1 ,'Ci 8 1 1 6) '64 612 ii 70 912 Or 62 3 i.-1 21 43 1(3 6)
666(11) 7/8(1 8) 61 1 (1 7) 69 q (1 4) 56 7(2 7) 50 813 0)

i 66 5 0 4 ) 72 )1 2 0 1 60 7 1 1 1 ) 70 i 1 5 1 51 1 ( 3 1 ) 614 (2 8)
4 656(13) 652(19) 660(161 70 '1 il 5) 460(3 ) 502(41)

1 4 65 5 ( 1 5 ) 64 5 1 2 0 ) 66 6 ( 1 7 ) 69 8 1 1 6) 51 1 1 3 : 1 1 52 1(3 81
9 65 5 (1 1) 68 0 (1 :.li) 63 2 (1 6) 70 1 (1 3) 47 313 0, 52 0 (3 51

i 4

65 7 4 11 1 ; : i

6 5 1 i 1 5 )

66 1 , 2 1 )

(,6 6 , i 8 )
64 6 i2 0)
63 8 1 2 0 1

69 6 (1 a,
1 1 011 5 )

52 1 13 7,
44 0 (2 91

17 2 (4 2;
50 6 (3 4)

64 7 1 8) 63 , 2 3) 65 4 (2 0) 68 7(2 1) 50 7 (2 6) 52 9 (4 5)
2 5 64 7 (1 2) 669 16i 6260 6) 68 8 0 4) 49 5(3.0) 48 7 (3 7)
2 3 64 0 (1 3) 67 6 0 8) 60 8 (2 2) 68 7 (1 6) 52 6 (4 0) 40 4 (5 3)
3 2 5 63 9 (1 5) 61 5 (1 9) 66 0 (2 7) 67 9 (2 0) 50 1 (2 7) 49 6 (3 2)

2 63 4 H 0) 69 8 0 2) 57 7 (1 5) 68.0 (1 1) 42 2 (2 6) 52 2 (3 2)

Standard errors are ore:.,ontcd in parrinthef,es 11 can be said with 95 percent certainty that for each population of interest.
the t.,,,,rr.entay, 1.1 student who responded correctly In each den-, 15 with,n 2 standard errors of the estimated value
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GRAM, 12 (continued) Percentage of Students Responding Correctly
to the U.S. History Assessment Items, 1988

CON- CHRON- PER-
ITEM DESCRIPTION TEXT °LOGY ION NATION MALE FEMALE WHITE BLACK HISPANIC

U.S. aid to Europe 1 1 7 63 1 (1 5) 65 9 (2 0) 60 7 (1 9) 65 8 (1 7) 53 7 (2.8) 54 9 (3 9)
Articles of Confederation-Revolutionary War 1 2 2 63 0 (1 6) 64 5 (1 8) 61 9 (2 4) 66 2 (2 0) 52 0 (3 2) 50 9 (4.9)
Woodrow Wilson 1 1 5 62 9 (1 5) 59 9 (2 3) 65 6 (1 7) 66 9 (1 7) 48 5 (3 7) 51.3 (4 2)
Monroe Doctrine 1 2 3 62 5 (1 3) 60 0 (1 7) 65 0 (1 8) 66 1 (1 4) 48 9 (3 7) 53 4 (3 0)
Mason-Dixon line 3 4 62 5 (1 2) 67 5 (1.7) 58 0 (1.6) 66 4 (1 3) 54 6 (3 5) 38 2 (4 0)
Mayflower compact 1 2 1 61 8 (1 5) 61 3 (2 1) 62 1 (1 8) 66 4 (1 9) 46 9 (3 5) 47 3 (3 5)
Poster expresses opinion 1 4 61 0 (1 5) 64 8 (2 0) 57.7 (1 7) 65 8 (1.7) 44 7 (3 1) 45 2 (3 5)
Temperance and suffrage 3 1 5 60 7 (1 5) 61 7 (2.3) 59 7 (1 9) 63 9 (1 9) 51.8 (3.1) 44 8 (3 9)
Alexander Hamilton 1 3 2 59 9 (1 4) 60 7 (2 2) 59 2 (19) 61 0 (1 7) 51.1 (2 8) 55 5 (3 8)
Waterwheels 2 1 59 8 (1 5) 65 9 (1 9) 54 4 (1 9) 64 8 (1 7) 46.0 (3 0) 38.0 (2 8)
American colonists and farming 2 1 59 7 (1 6) 63 0 (1 7) 56 8 (2 3) 61.0 (2.0) 53 0 (3 5) 58.6 (2.9)
Representative government in colonies I 1 59 6 (1 4) 62.3 (2 0) 57 1 (2 0) 64.0 (16) 44 4 (2 8) 47.7 (3.1)
Civil War 2 4 59 2 (1 1) 62.2 (1 4) 56 3 (1 6) 62.8 (1 3) 47 7 (2.6) 47.2 (3.2)
Thomas Paire 1 2 2 59 2 (1 2) 59.7 (1.6) 58.7 (1 7) 62 7 (1 3) 48 8 (2 7) 45 7 (2 7)
American Indians coming to America 3 1 1 59 1 (1 4) 65 9 (1 6) 53 1 (1.8) 63 1 (1 5) 42 8 (2.8) 45 9 (5 3)
Workers form labor union 2 5 59 0 ( 1 8) 61 1 (2 4) 57 1 (2.2) 63 8 (2 1) 40 2 (4.5) 41.4 (4 7)
Japanese-American internment during WWII 1 7 58 9 (1 2) 68.8 (1 6) 50 7 (1.9) 61.8 (1.5) 44 4 (3.6) 490 (3.6)
1914 regulation Of business monopolies 2 1 5 58 8 (1 6) 60 3 (1 8) 57 3 (2 2) 61 9 (1 9) 50.9 (3.7) 47.3 (3 9)
U.S. foreign policy goat after WWII 1 1 7 58 0 (1 5) 64 9 (2 1) 52 3 (1 9) 61 1 (1 9) 46 5 (2 9) 48.8 (3 5)
Chronology in civil rights movement 3 1 4 57 6 (1.2) 57 2 (1 8) 58 0 (1 7) 57 9 (1 4) 62 4 (2.7) 48.0 (3.8)
Spain first settled southwestern U S. 3 1 57 4 (1 7) 61.4 (2 4) 53 8 (1 9) 59 5 (1 9) 50 1 (3 4) 49.6 (3.4)
1850,1914 European immigration 3 5 57.4 (1.2) 57.4 (1 5) 57.3 (1 8) 60 0 (1 6) 48 2 (3 1) 48 2 (2.9)
Location of Louisiana 1 2 57 1 (1 4) 64 6 (19) 50.2 (1.6) 60 9 (1 6) 42.0 (3 g) 42 6 (3 6)
Population movement during the 1800s 2 1 3 57 1 (1 3) 61 5 (1 9) 53 4 (1 9) 61 1 (1 5) 44 7 (2 9) 39 4 (4.4)
Harlem Renaissance 3 5 57 0 (1 3) 53 8 (1 6) 60.1 (1.8) 58 9 (1 4) 48 4 (2 4) 51.9 (3.3)
Homestead Act 2 2 4 56.9 (1 1) 60 0 (1 6) 54 0 (1.4) 61.4 (1.3) 40.4 (3.0) 46.6 (3 5)
Social Security and New Deal 1 1 6 56 5 (1 7) 56 9 (2.5) 56 1 (16) 58.7 (1 9) 50 1 (3.7) 53 4 (3.6)
French explorations of Canada 1 1 56 0 (1 2) 59 3 (1.9) 53 4 (1 4) 61.2 (1 2) 34.'1 (3.2) 45.6 (3.6)
Economic changes from the New Deal 1 6 55.9 (1.9) 55 6 (2.4) 56 2 (2.3) 58.6 (2.0) 46 0 (3.3) 47.2 (4.4)
Occurrence in U.S . 1900 3 1 4 55 8 (1.3) 55.7 (21) 56 0 (1 6) 60.2 (1 4) 39.9 (2 9) 46.9 (3.8)
Nixon's relations with Peoples' Rep of China 1 3 8 55.5 (1 4) S6.6 (2.1) 54.5 (1.8) 56.4 (1.9) 49.9 (3 7) 52 6 (4.4)
Religious tolerance 3 1 55 4 (1 1) 55.5 (1 7) 55 3 (1 4) 59 2 (1 3) 42 9 (2 7) 45.4 (3 4)
Amendment of 1920 gave women the vote 1 1 5 55 3 (1 4) 51.6 (1 9) 58 3 (1 6) 55.0 (1 6) 52.5 (2.9) 59.2 (3.1)
Immigration patterns before 1800 3 1 2 54 3 (1 2) 54 3 (1 7) 54 3 (1.6) 55 2 (1 4) 49.5 (2.8) 47 4 (4 4)
U.S. support for S. Korea 1 7 54 1 (1 4) 60 5 (2 2) 48 2 (1.8) 57.8 (1.7) 41.5 (3.5) 39.5 (3.3)
Dust Bowl migration 2 6 53 6 (1 4) 54.2 (1 9) 53 0 (2 0) 57.4 (1.6) 36.9 (2.5) 43.7 (4 5)
Rockefeller and Standard Oil 2 3 5 53 4 ( 1 4) 56.2 ( 1 7) 51 1 (2 1) 56.2 (1.6) 40.1 (2 8) 47.4 (4.5)
"Give me liberty or give me death' 3 3 2 53 4 (1 5) 55 3 (2 4) 51.7 (21) 56.7 (2 0) 45 0 (3 6) 41 8 (3.6)
Identify confederacy using map 1 4 53.2 (1 2) 64.2 (21) 43 5 (1 7) 57 1 (1 6) 38 4 (3 4) 38 9 (3.7)
Mercantilism 2 1 53 2 (1.2) 51 1 (1.8) 55 2 (1 7) 55.3 (1 4) 46.2 (3 4) 44 3 (3 9)
Mormon pioneers 1 3 8 51 8 (1 5) 58 7 (1 7) 45 6 (2 0) 58 0 (1 7) 27.8 (2.6) 37.6 (4 6)
Washington's Farewell Address 1 2 2 51 8 (1 5) 49 2 (1 9) 54 3 (1 9) 54 1 (1 9) 45 2 (3 3) 43 8 (3 9)
Federalist Papers 1 2 2 51 6 (1 4) 52 4 (2 2) 50 9 (1 6) 55 3 (1.6) 37 3 (3 1) 44 1 (3 5)
Rooker T Washington 3 3 5 49 8 (1 7) 49 6 (1 9) 50 0 (2 3) 50.5 (2 0) 49 7 (3 4) 40 6 (5 4)
Monroe Doctrine 1 2 3 48 6 (1 7) 53 5 (2 2) 44 3 (2 7) 51.7 (1 9) 36.1 13 4) 38.6 (5.0)
"Cold War' 1 1 7 47 0 (1 8) 55 2 (2 2) 39 7 (2 0) 51 0 (2 0) 31 7 (4 1) 31 5 (4.2)
Women's right to vote 1 2 4 46 9 (1 3) 51 6 (2 1) 47 8 (1 7) 49 2 (1 8) 36 8 (3 6) 35 8 (3 4)
Martin Luther King, Jr 3 3 7 46 9 (1 8) 48 2 (2 4) 45 9 (2 0) 42 7 (2 0) 71 3 (4 1) 47.2 (3 8)
League of Nations 1 1 5 46 3 (1 2) 51 4 (1 9) 41 8 (1 6) 49 6 ;1 7) 37.4 (3 2) 31 0 (3 9)
1812 results re land rights 1 3 46 3 11 3) 48 6 (1 7) 44 1 (1 8) 49 3 (1 7) 38 2 (2 5) 34 5 (3.3)
Land grant subsidies ? 5 45 8 (1 5) 50 8 (2 1) 41 1 (1 6) 48 7 (1 7) 33 7 (2 7) 37 3 (2 8)
1787 slave status 1 7 44 9 (1 8) 45 5 (2 7) 44 5 (2 0) 47 5 (2 2) 35 5 (2 5) 32.1 (42)
Carnegie and steel industry 3 5 44 7 (1 9) 49 1 (2 3) 40 7 (2 1) 47 8 (2 3) 33 5 (3 6) 31 2 (3 8)
Samuel Gompers 2 3 5 44 2 (1 9) 47 1 (2 11 41 5 (2 9) 46 8 (2 3) 34 8 (3 2) 32 9 (4 5)
Central issue of Watergate scandal 1 8 44 1 (1 6) 48 7 (2 4) 40 1 (2 0) 45 7 (1 9) 34 3 (3 7) 36.9 (4 8)
Jane Addams 3 5 43 8 ;1 2) 45 9 (1 8) 41 7 (1 5) 44 8 (1 4) 39 4 (2 2) 40 4 (2 9)
Muckrakers , . '1 5 43 7 ( 1 8) 45 1 (23) 42 6 (2 4 ) 47 4 (2 2) 28 0 (2 8) 35 9 (4 2)
Labor legislation 2 1 6 43 5 (1 4J 46 4 (1 E) 41 1 (1 8) 45 6 (1 7) 33 1 (3 :1) 39 5 (3 5)
New Deal expanded government roe 7 f, 4? n (1 l 46 R (20 411 4 11 5) 45 3 (1 5) Kz 2 (3 Ii 34 4 C;J: 6)
T Roosevelt 'A 42 8 /1 3) 48 0 (1 8) 37 8 (1 5) 45 6 (1 6) 29 4 (2 7) 38 2 (2 7)
Debate on slavery 1 1 47 7 ( 1 8 ) 46 5 (7 4) 39 4 (2 1 ) 45 1 (2 1) 29 7 (3 3) 36 2 (44)
Presidents during the Depression 1 6 47 6 (1 6j 48 9 (2 0) 36 8 (2 1) 44 1 (19) 36 4 (32) 367(34,
Scopes Trial 3 6 42 3 (1 4) 45 0 (2 1) 40 2 (7 3( 45 2 (1 8) 29 3 (3 8) 79 5 13 7)
Shipping and the War of 1812 1 2 42 2 (1 31 48 212 01 37 7 (1 7) 43 1 (14) 38 0 (2 0) 39 1 (5 9)
Early Alaskans travel 3 8 42 0 I ) 3; 39 1 1 1 6) 44 5 11 1) 45 6 (1 6) 26 8 (2 2) 31 8 (24)
German attack on U 5 teintn,,, 1 5 40 7 ( 1 9) 45 3 ( 7 4 36 6 12 6 1 43 512 31 28 6 (3 1) 30 3 (2 8)
Taxing 1 2 39 8 (1 51 44 812 2) 35 411 Ai 41 3 11 6) 33 7 (2 7) 32 0 (4 6)
Religious toleration in colonies 3 1 39 1 (1 3) 37 9 12 1) 40 2 (1 7) 40 6 (1 6) 34 1 (3 0) 35 5 (30)
Colonial independence 1 2 2 39 1 ;12) 42 7 (15; 35 9 (1 4) 42 9 (1 6) 29 7 (2 1) 22 4 (36)
Presidential power 1 8 38 6 (1 9) 38 9 12 5) 38 3 (2 1) 42 5 (2 3) 22 9 13 2) :41 0 (3 4)
Declaration or Independence 1 7 2 37 8 (1 6) 38 5 (2 6) 37 2 11 9) 39 6 (1 91 29 9 (4 1) 25 8 13 2)

Sta lard errors are presented )n parentheses It can be said with 95 percent certainty that for each population of interest.
the .)ercentage of students who responded correctly to each rem is w!th,r, 7 standard errors of the estimated value
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GRAIN:, 12 (continued) Percentage of Students Responding Correctly
to the U.S. History Assessment Items, 1988

CON- CHRON PER-
ITEM DESCRIPTION TEXT OLOGY 1005 NATION MALE FEMALE WHITE SLACK HISPANIC

Political theory-Declaration of Independence 3 2 2 36 2 ( 1 3) 38 5 ( 1 7) 34.2 ( 1 8) 37 3 (1 6) 29 3 (2.2) 36 9 (2.8)
Nullificatior 1 , 361 ( 1 4) 3 4 4 ( 1 7) 37 6 (2 1) 36 9 (1 6) 31 9 (2 8) 32.6 (3.9)
Herbert Hoover 1 3 6 35 9 (1 2) 37.7 (1 7) 34.2 (1 9) 37.4 (1 4) 30 5 (2 7) 28.9 (3 4)
Spanish American War 1 5 34 5 ( 1 4) 39 0 (1 7) 30 9 (1 7) 37 3 (1.7) 26 7 (3.2) 25 2 (3.8)
Richard Nixon 1 3 8 33 7 (1 6) 38 4 (1 9) 29.2 (2 3) 34 3 (1 8) 24 6 (2 3) 34 6 (3 7)
Area acquired in Mexican War 1 3 32 0 (1 3) 35.2 (2.2) 291 (1 6) 29.6 (1.4) 36 3 (3.5) 42.3 (4.4)
League of Nations 1 5 31.3 ( 1 3) 37.2 ( 1 9) 26 1 (1 4) 33 6 (1.8) 24.8 (3 0) 17 8 (2.6)
Dred Scott decision 3 2 4 30 3 (1 5) 34 7 (2 3) 26.4 (1 6) 31 1 (1 7) 25.0 (3.0) 24.0 (3 6)
"Jim Crow" laws 3 2 5 30 2 (1 6) 35 0 (2 1) 26 0 (1 8) 29.5 (1 9) 33.1 (3.0) 25.3 (4.7)
Marshall Plan 1 7 29 9 (1 1) 31 8 (2 0) 28 1 (1 4) 30 9 (1 4) 27 4 (2 2) 24 8 (3.4)
Nixon Policy 1 7 28 8 (1 7) 32 6 (2 1) 25 4 (2 0) 29 9 (2 0) 20 6 (2 8) 26.0 (3.0)
Accomplished Reconstruction era 1 4 28 4 (1 1) 29 0 (1 5) 27 8 (1 4) 28 4 (1 3) 27.6 (2.4) 27.0 (2.9)
Intent of Emancipation Proclamation 1 2 4 28 0 ( 1 0) 29 1 ( 1 5) 27 1 (1 4) 27.6 (1.4) 29.9 (2.9) 26.3 (3.6)
S e n e c a Fella Declaration 3 3 27 1 (1 5) 29.5 (2 3) 24 9 (2.0) 29 3 (1 9) 19 2 (2 7) 15.1 (2.9)
Leaders of women's movement 3 3 8 25 4 ( 1 3) 26 9 (1.9) 24 1 ( 1 6) 271 ( 1 6) 17 1 (2 5) 23.9 (31)
Medicare and Voting Act 1 3 7 22 3 (0 9) 25 8 ( 1 7) 19 2 (1 2) 23 0 (1 1) 22 1 (3 0) 16 6 (2 3)
Reconstruction 1 4 20 3 (1 1) 23,0 (1 4) 17 9 (1 5) 21 1 (1 2) 18 2 (1 8) 17.2 (3.9)

Average Percentage of Students
Responding Correctly 60 3 (0 6) 62 1 (0 8) 58.7 (n 6) 63 0 (0 7) 50 7 (0 9) 50 7 (0.8)

CONTEXT HISTORICAL PERIODS

1 Political Life
2 Economic Life
3 Cultural. Social, and Family Life

CHRONOLOGY OF EVENTS, PERSONS, DOCUMENTS

1 - Chronology of Events
2 Documents
3 Persons

1 Exploration and Colonization. up to 1763
2 The Revolutionary Era. the Constitution and the

New Republic. 1763-1815
3 - Economic and Social Development of the

Antebellum Republic. 1790-1861
4 Crisis of IN,. Union. Origins of the War, the
War. and Reconstruction. 1850-1877
5 - The Rise of Modern America and World War I, 1877-1920
6 The United States, 1920-1941
7 World War II and the Postwar Era. 1931-1968
8 - Modern Post-industrial Era, 1968 to the Present

Standard errors are presented in parentheses It can be said with 95 percent certainty that for each population of interest
the percentage of students who responded correctly to each item is within 2 standard errors of the estimated value
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GRIM 12

Average Percentage of Students Responding Correctly
to the Items in Each Dimension of U.S. History Assessed, 1988

DIMENSION NATION MALE FEMALE WHITE BLACK

CHRONOLOGY OF EVENTS
Average Percent Correct 60 3 (0 7) 62 5 (0 9) 58 4 (0 8) 63 3 (0 9) 49 4 (1 0)
Difference 2 2 (0 5) -1 9 (0 5) 30(03) 109(11)

DOCUMENTS
Average Percent Correct 55 0 (0 7) 56 5(0 8) 5_31 63)) 57 6 (0 8) 45 6 (1 0)
Difference 1 5 (0 4)

47 ((00

2 5 (0 3) -9 4 (1 2)

PERSONS
Average Percent Correct 59 5 f'- 7) 60.7 (0 9) 58 5 (0 8) 61 7 (0 8) 52 9 (1 0)
Difference 1 2 (0 4) -1 1 (0 4) 2 1 (0 3) -6 7 11 1)

EXPLORATION AND COLONIZATION

Average Percent Correct 64 6 ( 0 6) 6 6 5(0 8) 62 9 ( 0 7 ) 68 0 ( 0 8) 53 2(1 1 )
Difference 1 9(0 4) -17(04) 3 4 (0 3) -11 4 (1 2)

REVOLUTIONARY ERA

Average Percent Correct 58 8 (0 7) 61 1 (0 9) 568 (0 7) 61 8 (0 9) 47 9(1 2)
Difference 2 3 (0 5) -2 0(0 4) 3 0 (0 3) -11 0(1 3)

ANTEBELLUM REPUBLIC
Average Percent Correct 626(07) 642 71:00 6_01 65)1 65 3 (0 8; 52 9 (1 0)
Difference

58)) 98 (:)0

2 7 (0 3) -9 7 (1 0)

CRISIS OF THE UNION
Average Percent Correct 61 2 (0 6) 626(08) 599107) 64 0(0 7) 523)11)
Difference 1 4 (0 3) -1 3 (0 3) 2 8 (0 3) 89(11)
RISE OF MODERN AMERICA/WORLD WAR I
Average Percent Correct 57 1 (0 7) 58 2 (0 9 ) 56 1 (0 7) 596 (0 9) 48-, n 9)
Drfference 1 1 (0 4) -1 0 (0 4) 2 510 31

THE UNITED STATES, 1920-190
Average Percent Correct 59 2 (0 7) 601 57 9(0 8) 61 6(0 9) 4139(01
Difference

46 ((00 49))

-1 3 (0 4) 2 4 (0 3)
21)

WORLD WAR II/POSTWAR ERA
Average Percent Correct 59 6 (0 7) 62 4 (0 9) 57 2 (0 7) 611 83 53 7 (1 1)
Difference 28104) -15(04)

95 i..)0

.5 9 (1 2)

MODERN POST-INDUSTRIAL ERA
Average Percent Correct 51 7(0 6) 628(08) 606(061 64 7(0 7) 49 1 (1 1)
Difference 1 210 4) -I 0 (0 4) 3 0 (0 3) .12 6 (1 1)

POLITICAL LIFE
Average Percent Correct 57 2 10 61 59 7 (0 8) 55 2010 6 60 0 (0 8) 46 7 (0 9)
Difference 2 5 (0 4) 2 8 (0 3) 10 5 (1 0)

ECONOMIC LIFE
Average Percent Correct 68 6 (0 61 70 0 (0 71 67 4 (0 7) 71 4 (0 7) 58 8(0 9)
Difference 1 4 (0 4) -1 2 (0 41 2 8 (0 3) -9 8 (1 0(

CULTURAL, SOCIAL, AND FAMILY LIFE
Average Percent Correct 595,0 71 588,f0 7) 62 0 (0 81 51 7 (1 0)
Difference 0 7 i0 3) 25(03) -78(1 1)

"Difference" refers to the difference between the nation and subbooulatiuns

Standard errors are presented in parentheses it can be said with 95 percent certain ti that for each, populanon of interest the average
percent correct is within 2 standard errors Of tne estimated value

1 t 5
otr,

HISPANIC

50 1 (1 1)
102(12)

45 4 ;0 8)
-9 6 (0 9)

51 1 (1 1)
-8 5 (1 1)

53 5 (1 21
-11 1 (1 2)

48 2 (1 1)
106(12)

53 4 (1 1)
-9 2 (1 2)

506(121
106(11)

47 7 (1 0)
9 e it 0)

51 9(1 2)
-7 3 (1 3)

50 6 (1 0)
-9 0 (1 1)

536(13)
-8 1 (1 2)

47 8 (10 9)

59 1 (0 9)
-9 5 (0 9)

49 5 (0 9)
100(10i



GRADE 11 Percentage of Students Responding Correctly to
the U.S. History Assessment Items, 1986 and 1988

CON- CHRON- PER-

ITEM DESCRIPTION YEAR TEXT °LOGY IODS NATION MALE FEMALE WHITE BLACK HISPANIC

Alexander Graham Bell 1988 2 3 5 93 4 (0 7) 91 8 (1 1) 94 8 (0 9) 94 4 (0 9) 90 9 (1 5) 87 8 (3 1)
1986 91 1 (0 9) 88 7 (1 3) 93 5 (1 1) 92 4 (0 9) 90 5 (1 41 80 8 (3 0)

Underground Railroad 1988 3 4 89 2 (1 01 89 1 (1 3 ) 89 4 )1 2) 91 0 (0 91 86 5 (2 5) 76 8 (6 5)
1986 87 5 (1 21 86 6 (1 5) 138 4 (1 4) 89 1 )1 41 90 7 )1 9) 69 7 (4 3)

Adolf Hitler 1988
1986

1 3 7 88 5 (0 8)
87 4 ( 1 0)

91 0 (1 2;
88 8 ; 1 1 )

86 2 (1 0)
86 1 ( 1 5)

89 7 (1 1)
89 4 ( 1 1 )

85 4 (2 0)
831 ( 1 61

81 8 (3 9)
73 1 (5 4)

Thomas Jefferson 1988 3 2 87 7 (1 88 3 )1 7) 57 1 ;1 8) 89 6 (1 4) 80 1 )2 5) 82 8 (4 9)
1986 87 4 (0 9) 86 7 1 4) 88 3 (1 6) 90 6 (0 8) 75 9 (3 91 75 3 (3 21

Auto industry and assembly 1988 2 5 87 6 (0 91 88 1 11 51 87 1 (1 4) 90 1 I1 0) 80 9 (2 7) 76 3 (4 0)
line 1986 87 2 (1 2) 87 5 )1 5) 86 7 (1 4) 90 0 (1 2) 79 4 (2 4) 74 4 (4 9)

Harriet Tubman 1988 3 3 4 84 3 1 1 2 ) 84 1 (1 8) 84 5 11 4) 83 6 11 4) 95 0 (1 4) 677 (46)
1986 83 8 (1 21 82 8 (1 7) 84 9 11 3) 84 2 )1 4) 92 4 (1 7) 66 7 (5 7)

84101 Rights 1988 3 2 2 83 3 :1 2) 84 8 (1 3) 82 1 (1 7) 85 1 )1 4) 77 5 (2 9) 78 1(4 2)
1986 81 3 (1 2i 80 1 11 7) 82 7 (1 4) 82 4 (1 6) 76 2 (4 1) 74 2 (4 9)

Location of original 1 3 states 1988 2 83 011 0) 8 8 3 ( 1 5 1 801 ) 1 61 86 0 t1 1; 70 2 (3 4) 72 4 (5 7)
1986 84 8 )0 9) 88 4 (1 1) 80 6 (1 2) 87 7 (0 91 73 6 (2 6) 71 2 (3 3)

Location of Rocky ly....untairts 1988 3 I 81 1 11 11 82 2 11 7) 80 1 (1 3) 82 8 (1 21 78 7 (2 7) 69 1 (4 5)
1986 81 3 (1 2) 83 3 (1 6) 79 3 (1 4 ) 82 5 (1 5) 76 5 12 6) 75 0 (3 7)

First atomic bomb 1988 1 7 79 5 11 1) 86 8 (1 4) 73 0 )1 8) 84 0 )1 2) 59 8 )3 9) 69 4 (4 9)
1986 79 9 1 1 3) 85 7 (1 51 73 0 (1 9) 84 4 (1 0) 59 0 (3 5) 67 4 )4 7)

Washington commanded 1988 1 3 2 786 (1 21 84 8 (1 3) 73 1 (1 8) 82 3 (1 4) 64 5 (3 21 67 4 (4 6)
American Army 1986 792(141 83 1 ( 1 7 ) 75 4 (2 0) 83 7 ( 1 4 ) 60 0 ( 3 6) 66 1 (3 7)

Advent of the Ty 1988 2 7 77 0 (1 11 79 4 (1 8) 74 8 (1 6) 80 5 (1 3) 62 8 (2 4) 71 7 (4 6)
1986 78 1 (1 3) 80 4 (1 4) 75 4 11 91 81 5 (1 61 66 g (3 4) 62 7 (3 8)

Watergate 1988 1 3 8 75 5 (1 3) 81 8 )1 7, 9 8 (1 1) 78 4 (1 3) 70 0 (3 1) 58 7 (4 9)
1986 77 4 (1 2; 81 1 (1 8) 73 7 11 4) 79 4 11 4 ) 73 2 12 91 59 7 (4 7)

Emancipation Proclamation 1988 1 3 4 75 4 (1 2( 73 9 (1 5) 76 7 r 8) 77 3 (1 41 69 713 51 6 1 (3 8)
1986 68 11 81 69 0 (2 3) 66 9 Ll 9) 69 3 (7 Oi 67 8 (3 9) 50 5 (4 3)

Holocaust 1988 75 3 r1 7, 751 (24) 75 4 )1 9) 7,', 1 )1 9) 67 5 (3 6) 62 6 (3 4)
',986 758114, 75 4 )2 0) 76 2 11 5) 80 , 1 5) 57 5 (3 2) 61 1 (4 8)

General rates 1988 2 1 74 5 ( 1 2 , 82 3 I I 4 1 67 7 ( 2 0) 79 2 11 11 62 3 (2 5) 52 7 (4 2)
Great Depression 1986 72 2 ( 1 3 1 79 2 ( 1 5 ; 65 4 ( 1 9 1 77 4 11 4 1 50 6 1 3 7 1 54 6(4 3)

General dates 1988 3 1 73 6 1 4 ) 78 0 1 1 71 69 6 1 2 01 79 0 ( 1 6 ) 51 4 (3 21 63 9 15 9)
Christopher Columbus 1986 68 1 ( 1 2 , 1 1 6 1 1 7 1 64 1 (2 3) 72 6 (1 4) 47 1 i3 7) 54 6 13 8)

Stamp Act 1988 1 2 2 7 3 1 ( 1 51 72 1 81 74 2 12 0) 76 8 11 1 62 7 (2 81 60 8 (4 6)
1986 67 3 (1 3) 65 2 (20) 69 3 (1 6) 71 1 3, 55 1 (3 1) 44 5 (5 21

Civil rights movement 1988 1 72 8 )0 81 71 2 :1 8) 14 3 1 7) 73 7 11 71 7? 9 )2 9) 62 3 (4 8)
1986 71 ,H1 4; ../1 el c) 7) 718,16, 73 1 (1 7, 71 8 Q 4) 59 9 i4 1)

U S enernie.r, during WWII 1988 ,28 ,1 1 82 7 11 3, 64 4 (2 0) 77 0 (1 2) 59 5 (4 60 1 (6 6)
1986 72 7 (1 6) 80 6 )1 7, 60 9 ,7! 2 75 () il 8) 50 8 (3 0) 59 5 (4 4)

Gold rush and movement west 1988 ,,! 4 ; 1 5, 78 9 :19i 666 (21) 1'4 3 11 (..3 65 61241 64 5 (5 51
1986 71 3 (1 1, 76 3 (1 51 6U4 7) 74 5 3) 570131 61E144)

Locate Meissippi Piver ¶988 3 712 i t 61 19 1 r 8 1 6 4 1 ) 7 2 1 74 0 (1 8) 11 0 (3 1) 62 9 (51)
1986 '113 ,1 2) 76 6 (1 8; 64 1 )1 6, 74 4 11 3) 51 0 (2 7) 6u 7+ (4 5)

Charles Lndbergl 1958 6 0 )4 i1 4) 76 9 ;1 6) 65 5 ;1 8, 77 G )1 51 54 4 (3 fu 49 8 15 6,
1986 ;') 1 :1 5; 81 1 {1 9i 70 2 1 71 80 2 1 9, 62 (2 9i 56 5 (4 0)

Area won independence
from Mexico

1988

1986

1 3 70 5 ( 1 0 ,
71 0 (1 4;

77 5 1 1 8 1

75 0)1 4)
64 2 ( 1 4 )

66 9 (24)
'9 3 ( 1 3 )
736117)

53 2 1 3 3 1

53 712 21
;0 114 9)
73 913 3)
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Star(lar (1 errors are 17(eV7thll m balebb,K,K7`, 3 (..4r1 be `);:q1 with 95 percent certainty that fur each population of Interest
thi OF,r:.erit4'dP 0)!Aii(IPTIIS u0(1 reSpOrldA (Or (Wei to eat, ,tern 15 with,n 2 standard errors of the estimated value



GRAM: 1 1 (continued) Percentage of Students Remanding Correctly to the
U.S. History Assessment Items, 1986 and 1981

CON- CHRON- PER
ITEMITEM DESCRIPTION YEAR TEXT

1

OLOGY lOOS

7

NATION

69 9 (1 31
70 7 (1 5)

MALE

76 5 (1 81
77 7 (2 31

WHITE

74 3 (13i
72 3 (1 6)

BLACK

6541 65 (( ,4) 92 ))

14571615P644112194C)
General date' End of WWII 1988

986
64 0 (1 9)
63 7 (1 9)

Plantation economy 1983 2 3 69 0 (1 11 73 3 5) 65 2 (1 7) 71 9 (1 3) 63 0 (2 51 54 4 (6 0)
1986 70 7 (1 4) 72 7 (1 8) 68 7 (1 51 ;3 1 (1 3) G5 7 (2 7) 55 5 (4 8)

Opposition to the Vietnam War 1988 1 8 68 7 (1 6) 76 8 (2 Oi 61 5 (26) 72 ,) 8) 53 1 (2 9) 58 4 (4 5)
1986 71 1 {1 5) 77 7 {1 9{ 65 6 {1 81 74 0 (1 9) 61 '3 (3 1) 67 2 (40)

Secession 1988 1 4 68 4 (1 4) 67 5 (2 01 69 2 (1 7) 719(14) 57 7 (4 3) 47 6 (7 0)
1986 69 7 (1 1) 67 4 11 8) 72 3 (1 7) 74 4 11 5) 49 (3 91 49 0 (3 5)

Brown v Board of Education 1988 3 2 7 67 9 (1 11 67 9 (1 8) 67 9 (1 6) 70 7 (1 2) 60 1 (3 6{ 51 7 (3 6)
1986 63 11 81 60 8 (2 6) 67 1 (2 3) 6f 4 (2 0) 55 5 (3 6) 47 513 7)

Sputnik 1958 7 67 0 (1 5) 73 1 (1 9) 61 6 (1 9) 71 4 (1 9) 53 0 (3 1) 49 7 (4 0)
1987, 62 7 (1 5) 69 1 (1 9) 56 4 (2 5) 67 6 (1 9) 46 3 (3 4) 47 (3 7)

Influence of German 1988 1 5 66 3 (1 51 77 7 (1 7) 60 7 (1 9) 66 9 {2 0) 62 3 (2 9) 61 7 (5 5)
submarines WWI 1986 64 6 (1 4) 69 4 (2 2) 60 0 (1 7) 66 7 (1 9) 63 3 (4 0) 48 9 (5 2)

Impact of Dec) of 1988 2 65 3 (1 5) 70 7 t1 7) 60 6 ,2 0) 68 3 (1 8) 53 4 (2 8) 57 8 (5 6)
Independence 1986 67 6 (1 3) 71 3 i1 63 r7 0) 71 611 5) 49 4 (2 8) 53 1 (4 2)

General dates Dec) of 1988 1 7 65 1 (1 91 75 3 (2 61 56 1 (21) 68 5 (2 2) 53 1 (3 7) 54 1 (5 4)
Independence 1986 67 8 (1 3) 72 6 (1 61 63 1 (1 61 70 1 (1 41 57 3 (4 4) 57 1 (5 0)

Ples$yv FeffIllSon 1988 3 2 5 64 6 12 2) 68 2 (2 51 61 4 (2 6) 67 2 (/ 6) 60 5 (3 8) 45 3(4 3)
1986 61 4 (1 51 60 4 )2 3) 62 3 (1 8) 64 9 (1 8) 53 6 (3 8) 40 4 (5 2)

Susan B Anthony 1935 3 3 4 63 911 01 61 7119) 65 9 (15) 64 6 (1 3) 673)31) 51 8 (5 2)
1986 68 9 (13) 66 3 (161 71 9 (191 700(151 636142) 61 4 (32)

Rocketetler and Staf(lafd Ot( 1988 5 63 5 i1 8) 7011221 57 6 r2 0) 661(20) 53 4 i26) 55 916 3)
1986 57 8 (1 5) 67 9 (1 8; 52 712 5) 58 912 0) 51 3 (3 1) 52 0 (4 6)

General dates Watergate 1934 8 62 2 (1 2) 70 3 1. 81 55 0 (1 8) 66 9 1 6) 48 1(3 0) 41 1 (4 5)
1985 64 5 (1 5) 71 1 11 7) 57 0 (2 21 69 1 (1 8) 46 7 13 5) 47 3 (4 8)

England's exploration of 1985 3 611 5 11 5. 53 7 (2 31 60 0 17 0) 64 7 (1E) 48 0 WI 54 6 (5 91
East Coast 195` 60 6 (1 5) 64 2 (1 7) 57 0 (2 01 64 3 (1 8) 49 (3 5) 44 8 (3 5)

Spain first settled S 1988 J 1 61 4 (1 71 644,201 58 8 (1 9) 65 7 ;1 8) 47 2 (3 7) 47 3 ;4 4;
1980 610,14, 629,191 58,181 63 5 (1 3) 48 1 (4 31 52 1 (4 3)

Representanve g idernmer(1 1988 1 60 8 (1 71 03 8 :3 51 58 1 (1 5) 65 311 9) 49 7 (3 45 1 (5 3)
in colonies 1986 58 0 11 57 5 ,2 ) 58 5 (2 2) 63 0 (2 01 38 7 (3 6) 39 3 (3 5;

SOC{ai Security and tieN 1988 59 8 11 4, 60 7 (1 9) 59 0 (2 1) 62 811 4) 55 0 13 6) 40 415 9)
1986 54 (2 1) 57 1 17 4) 523,25, 566126, 46 3 (2 9) 52 8 14 6)

Population moven-08o 1988 3 59 5 (7 56 8 021 52 9 (221 63 8 i27; 43 9 (34) 49 5 (45)
during 1800c 1985 54 7 ;1 8) 60 ' 01 48 0 )117i 59 517 0( 35 8 (38) 34 3 (4 5)

U S 10felcin p01(cv q0An,
after WWII

1956
1586

58 8 (1 71

57 7 )1 5)
652(24)
01 8 (1 5)

53 0 (2)))
5'3 6 (2 7!

91

51 9 11 7)
50 0 (3 7)
44 2 (36)

50 0 (5 7)
43 8 (4 7)

Genera! date, it 5 ConsirIuhon 1958 2 58 2 (1 3) 66 3 (2 1, 51 0 ci 9) 07 3 (1 11 44 5 (3 4) 46 7 (6 9)
1985 60 9 (121 65 4 0 71 r.,5 7 121( 63 80 4! n 9( 441!34)

LOcation of 1: ( 1 , ,( an) 1465 5 7 1 ! ! 1 4 66 4 { 1 81 50 2 1 1 I ) 6 ' 1 7 (16, 57 5 1 3 1 ) 53 3(6 61
{ 1 r,. 61 5 (2 3( 527(75, 6!41181 40 8 (3 8) 40 5 (4 4)

General dale' Pe)! halt)°, '488 1 57 3 )1 1') Eif( 0 (7 7) 49 9 (7 1) 59 9 )1 9) 48 0 (3 3) 47 9 (4 8)
1585 50 0 55 5 (2 1) 5? 9 12 7; 62 1 1 11, 50 4 (4 2 56 113 8)

Gnara' dates P(ot,521,r5r1 (988 I 57 2 (1 51 65 0 (1 9( 50 2 (2 (1! 60 3 ;1 8i 46 2 0 41 48 4 (4 3)
1485 56 4 11 5) 62 5 )2 4) 49 3 11 81 51 2 (1 5) 40 0 11 8( 36 2 (4 71

Pr puh.1 Party arid faro
support

1988
1586

1 5 55 5 (1 7)
52 8 (1

(1 4,
49 1 (161

590,10
56 5 i2 1;

57 4 (1 51
53 11 91

50 3 (4 41
54 2 0 7i

56 0 (5 61
44 9 54 5)

Standard errors are preserved parenti(ese), he 5,4,11 vu:th 35 per5ent (5({taint),, that 'or each f.,opuianur) or (olerns1
the percentage students who responded r ocer64 10 cat ,); item if:, y(thm ,;tanClarrl erro(sol the e.stlmdtel va),e
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f;11101 I I (continued) Percentage of Students Responding Correctly to the
U.S. History Assessment Items, 1986 and 1988

CON, CHRON- PER-
ITEM DESCRIPTION YEAR TEXT OLOGY IOU NATION MALE FEMALE WHITE SLACK HISPANIC

Economic changes trnm 1588 1 5 56 3 , 1 6 ) 55 3 (2 5, 57 2 12 01 57 9 (2 0) 51 6 14 21 50 4 (4 5
New Deal 1986 52 3 cl 81 49 512 6, 55 4 (1 31 53 9 12 2, 446,281 448,381

US support for S Korea 1988 1 7 56 2 (1 8) 65 5 r2 21 47 9 (1 9) 60 3 C.' 2) 40 5 (2 81 46 9 (4 21
1986 53 9 (1 7, 61 9 (1 9) 45 9 12 0) 56 7 (1 91 40 5 12 8) 448,481

Articles of Confedem,t(on 1986 1 2 2 56 1 11 3 1 58 0 ( 2 7 1 5.4 312 4 ) 57 4 ( 1 6 1 49 8 ( 3 7 1 59 5 (4 4)
1986 59 4 r1 0, 602!17, 58 4 i23 61 2 (1 51 54 0 53 31 47 5 (5 31

Washington's Farewell 1988 1 1 ) 6,1 3 , 35 1 ( 1 9 1 561 1 1 4 ; 581 (14, 451 1341 47 0 (5 11
Address 1986 50 3 12 0) 47 0 (2 01 53 7 (2 61 51 7 (2 41 46 4 12 71 43 7 (4 6i

"Clive me liberty or give 1938 3 3 2 55 5 11 8 ) 59 5 ' 2 0) 5 1 9 5" 6 1 55 9 11 81 57 8 (3 9) 49 1 (6 31
me death 1386 5" 1 (1 61 50 4 (2 41 51 7 (1 81 53 6 (2 0) 46 0 13 51 33 3 (3 5)

French exploration of Canada 1988 1 55 3 ( 1 5 ) 5 8 9 , 2 1 , 52 0 (7 0, 59 0 11 9, 37 2 (3 1) 48 2 (5 51
1986 ;), 11 4, 525118; 48 11( 8) 54 01141 326(321 414(58)

Immigration patterns
before 1800

1988

1986
3 2 55 311 5,

56 3 1 1 4 1

54 7 r,'. 21

56 8 ( 1 91

55 51 71

55 7 i 6)

56 111 9)
59 1 (1 6)

44 4 (2 91
43 2 53 71

69 2 (40i
49 5 (3 8)

OVA Bowl migrations 1989 5 54 6 11 6 54 1 12 21 55 1 ,' 7; 57 4 11 8) 46 3 (3 5) 42 2 15 2)
1986 538,161 554,261 52 2 (1 11 56 9 (2 11 41 7 (3 0) 44 6 (3 4)

Amendment of 1920 gave 14188 1 1 5 54 4 ( 1 5 ) 51 1 ( 2 6 ( 56 5 ( 2 0 54 2 ( 1 8 1 59 5 ) 3 7) 50 5 14 5)
women the vote 1989 53 7 (1 3, 49 7 i1 91 57 7 (1 7, 54 8 (1 61 5n 2 (a 4( 47 3 (4 8)

Counoy Z2'. 'n1,' ^r'^ ''' 1989 1 7 54 3 (1 3) 59 8 (1 71 49 3 11 9( 565,161 43 4 (3 71 49 8 44 81
Soviet Union 1986 55 4 (1 71 62 2 (1 3, 48 9 (2 8i 57 5 12 1) 40 3 (2 81 55 8 (4 2)

General dates Eisenhower
presidency

1988

1986
54 3 1 2 0 1

55 6 ( 1 5,
591 13 71
59 2 ( 2 1 )

49 9 ( 1 3 5

52 0 1 2 : 5

57 1 ( 2 2 1

58 2 ( 2 1 (

45 2 02,
46 2 1 3 1 )

43 7 (5 4)
49 0 (4 2)

Joseph Stalin 988 540,16, 56 7 (2 7) 51 6 (2 4) 58 6 (1 9) 42 3 (3 0) 27 3 (4 5)
15116 53 6 (2 1) 55 4 (2 7 515,24, 56 7 (241 39 7 (45 38 3 (38i

Laissez-faire '988 1 S 53 8 l 8) 55 1 (2 41 51 6 (2 1) 56 0 (2 0, 43 0 (3 71 471,68,
1986 510,181 49 3 r2 52 9 (2 1, 53 6 (1 9) 38 9 (4 0) 38 4 14 9)

Japanese American internment 1988 1 53 6 (1 71 61 9 (2 11 461121) 56 0 (1 311) 40 512 9r 47 114 51
in WWII 1986 55 2 71 634121; 471,24, 57 4 (1 9 40 P (2 6i 54 1 (4 2)

Carner,,e and steel Indust( 1985 2 5 52 4 ( 2 2 , 585; 1 3, 47 0 2 0, 56 4 ;2 7) 37 0 (4 3) 45 2 (4 8)
1966 469115, 185 ,2 4, 454,15, 48 4 (1 8) 41 7 (3 21 38 0 (3 9)

Genera' dates F P ,osevei,
presidency

1988
1985

6 524,191
52 011 3)

5801191
571 (1 71

474,211
46 9 (117

544,23,
J6 1 i1(o

46 2 (3 7)
362,281

40 3 (4 51
42 3 r4 2)

Samuel ;:,ornpers 1988 5 61 7 11 9, 57 3 13 (1 r 712 1, 52 5 12 0, 494 14 7) 47 2 (6 61

looker Wasninglo-

198(1

1985

44 8 ,1 7,

5' 4 (1 4,

52 3 ,2 :1)

53 7 (1 7,

474 (2 1)

50 3,1 6,

503,19,

53 2 cl 4,

489,74,

49 1 (3 3,

45 9 (5 1)

40 1 (5 8)
1986 57 1 11 71 58 5 12 5, 555,19, 519,18, 55 2 (4 2, 52 1 14 9)

General dates WW '988 49 ' ,1 3, 52 7 (12 3, 369,191 55 1 11 4, 10 4 (3 HI 28 8 (6 2)
1986 57 ,1 4, 67 ,) 5, 45 1 (2 3, 623,15, 142 944 o) 45 3 (2 01

Valley Forge
19335

45') ,1 41
47

51 9 1,12 0,

49 3,
at 3 (2 4)
15

51 0 11 4) 314 3 0 0, 37 9 16 3)

McCarth and 1988

9

412,15

5 /2

430135,

,2 0,

465).

50 5 ,1 2)

481),),

37 6 (3 5,

4441381

35 3 t4 2,

379152
Communism 1986 4, 43 0 17 51 42 11 91 4rj 9 11 6 33 9 12 3) :1194

Shipping and Inc War of 1 8 1 2 1988 45 4 ( 1 1 ) 62 1 ) 2 1 , 4 ' 3 1 1 7 i 44 9 ( 1 ' ; 4 7 7 i7 9 56 7 3 8;
1985, 47 0 ,1 51 51 5 ,1 1, 42 ' 9 4' 41141 480,35, 46 5 i4 3)

Flenaissan(A and cuu,,ra:
advance:,

1988

1966
45 9 ,1 4 ,

392 .1 7

44

2.5 7 (12

46', 1 ,

4( 1
461 +116.
414,16.

4() 9 ,

31 7) .3 9,
37 117
25 9 (3 1,

Martin Luther King 1968 3 3 7 43: 1 1 1 8 , 427 ! 70 ) 4 7 3 , 2 5 ) 40 1 (2 2, 69 6 i4 8) 39 (4 9)
1986 48 9 (1 41 506,19, 472,16, 45 6 (1 7, 71 9 ,2 7, 388,431
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Standard P,!OfS Are pi e!,e(Ile Illpii?MritrieStl!., i.dri tie !-,e1(1 w,fr. 95 per,..eril Lerte(nr, !hal 1W each populat(on of rierest
Me percentage of students wtic respc,nded cuireCtiv 11, eai,I% lem 7 5514.311 PrlDf S Rif eSt.rnated value



(.111111 I (continued) Percentage of Students Responding Correctly to
the U.S. History Assessment Items, 1986 and 1988

CON- CHRON- PER-

ITEM DESCRIPTION YEAR TEXT OLOGY IODS NATION MALE FEMALE WHITE BLACK HISPANIC

General dates Affronstf:,c1.0,-, 1988 4 451,15, 493,16 413,231 47 7,2 0, 373,311 38 2 5 6:
1486 40'2'151 407,'81 3961211 473,18, 2781331 357[38)

General dates aton-r '938 450,15' 55: 2i 35 9 i1 f.,1 47 9 i1 6i 31 9 i2 7) 386(501
1985 48 118, 577,23, 39 4 ,2 7) 517,211 34 0 8) 36 8 (4 7)

1890(19101mmigrahon pattern
;;8

3 1 5 44 911 8: 477 i74) 421,, /2 01 45 5 (2 1: 45 313 21 39 9 (6 0)
986 376114) 360,1 91 392(1 8; 362 (1 7: 425,3 51 433(38)

Jane Addams 1988 3 7 5 il4 011 71 410,21, 46 712 3) 445,201 43 1 (5 0) 34 4 (5 1)
1986 410,161 371124, 44 8 (14) 41 10 81 411(32) 34 914 41

Constitution ano Oluis.on
of powers

1988

1986

2 43 (1 6)
438 (1 61

466,23,
48 4 12 0)

40 r1 81

39 311 9:
44 9 (20i
45 2 0 8)

36 213 3)
39 1(2 81

41 4 (6 0)
34 714 6)

Muckrakers 1988 3 3 5 42 7 i2 1, 47 0 (2 9 38 912 51 45 3 (2 5) 36 3(3 4) 31 9(5 3)
1986 3; 111 41 390,20, 55 3 (1 6) 38 311 81 32 4 (3 1) 30 8 (3 7)

General dates W15on s
presidency

1988

1986

1 5 4? 4 (1 6,
429,17,

45 4 ;2 0,
486;2 It

39 6 (2 31
372(21)

43 5 (2 0
452119,

33 7(3 4)
31 9)3 21

43 9 (4 5)
379140)

Presidents during Depression 1988 6 42 4 12 11 46 7 (2 '1 38 6,7 2) 46 0 (2 71 31 1(3 7) 35 8 (4 0)
1986 41 1 it 61 46 7 (2 4) 35 6 (1 8) 44 5 (2 0) 30 1 (3 0) 26 813 0)

Dred Scor Dec isori 1988 3 2 4 41 5 (2 2) 46 012 6) 37 6 (2 5) 41 8 (2 5: 44 2 (6 0) 32 3 (4 2)
1986 39 5 0 2, 401111,) 38 8 (1 8, 41 0,1 3) 36 6 (4 1) 28 1 (39)

Missc.rrs Cornprd-hse 1988 4 415 (1 81 431 2 7) 401(1 7) 42 3 (2 2) 38 514 1) 41 0 (4 2)
1986 4301191 43 412 2) 42 5,2 51 43 6 81 40 7(4 0) 36 3 (4 3)

Labor legislation 1088 6 405 (1 5) 40 4 CI 7, 476,24, 42 7 (1 81 33 9(3 21 271 (6 2)
1986 38 2 ;1 7) 39 6 (1 8) 36 L (2 4) 40 3 (2 0) 22 1 (3 0) 36 012 9)

Restrictions Or. ,mr1Val ;In '988 6 40 2 11 8; 40 712 1' 39 8 (2 i; 41 0 (2 4) 35 4 (3 7) 32 1 (6 2)
1986 37 8,1 6, 394,221 36 211 5, 139 112 0) 30 1(2 71 37 015 2)

Scopes Thai 1988 2 6 390117, 4091'27) 373(23) 399(17) 366(44) 304(41)
'986 37 2 0 5) 40 8(2 0, 33 611 9) 39 (1 9: 24 3 ,3 2) 30 9(4 9)

General dates Found:rig of 1988 1 1 38 5 ( 1 7 1 43 7 ( 2 4 : 33 8,1 9 ) 47 1 1 1 9 ) 27 1 : 3 5 1 21 8 (5 7)
Jamestown 198 3 9 0 ( 1 6 1 43 7(2 1: 31 4;1 9) 4, 409, 217;371 18 1:3 0)

General dates 7 Pooseyeit s '988 38 (2 u 40 0 (2 3) 38 5(2 3) 39 4 (2 4) 32 7,3 8) 31 6 (6 4)
presidency 1986 3691141 10 9 (2 5( 32 911 3, 380,, 5) 3221341 340(44)

Rehgtous toleration )0
colonies

1988

1986
3 380,15,

.36 0 11 5,
3t 8 ,2 1)
35 5 (2 2)

39 0:2 01
36 411 8)

387,141
36 2 (1 9;

38 5 t4 6)
29 4 ,2 4:

31 015 0)
42 7 (4 9)

Federalist Pawls 1988 2 376,20, 37 1 (2 0) 38 0 (2 61 36 8 (2 4) 39 5 (3 9) 44 3 (4 2)
986 401 , t 4. 139 5 .1 Bi 437,221 40 50 8, 40 2(2 6: 35 5 (3 6)

Intent of Fmanridatior 1988 4 368 :1 37 7 (c tit 36 "i'1 6, 36 9(1 91 36 5(4 5) 317(47)
Frocia'nation 382,131 40 4 (2 0i 36 0 (2 1) 36311 7, 43 613 7) 40 2 (4 8)

General dates 0 pay 1988 7 3fi 7 , 1 0 1 3C 6 34 8 1 9 ) 38 1 1 1 4 1 32 3 1 2 9 1 32 414 2)

imrn grew iaN,, 192' ;ion 1924

1986

1988 3 6

395.11,

34 8 ,1 3;

444,11,

34 4 1'2 7;

314,19,

35 1 (1 81

41511

35 2 It 4.

312,251

:34 (? P,

.33/(46)

Sri 6 14 21
1986 37 ' 1 18 ; 1 5 36 '2 4 ; 39211 f, 3' 0,32, 26 2 ;2 91

Ar.,encan Doll( y ArAti! 1498 6 154 1 P 359,79, 33 2 ;2 0, 36 (2 1) 28 :2 7) 24 4 31
I986 16i 32 ,' 8) :42 24, 34 8 i2 00 18 0:1 9i 23 5 (2 6)

S foreign poitc:,,
early 1900s

1988

986

154 511 9,

f. ;1 6,
40 3 (2 4;
362.23,

292 ;2 1 1

'1/7;:19,
:16 cI 2 0;
379,221

29 6 (3 3)
76 i3 '2!

25 5 14 0)
278'37,

Jonas Salk '988 34 2 ,2 4; 34 4 (7 9) 34 1 .7 5) 47 C 81 253 ;4 81 22 2 (3 4;
1986 34 311 4, 10 5 (1 9; 35' 123 :.7 3 1 8, 23 612 6) 22 7 ,3 u

'Jim Crow laws 1988 3 2 34 00 3( 399(21) 288112)
331"4) 86 51 '1'1)

26 6 i4 3)
19f5C 30 7 (1 21 3420 8) 265(171 :11 ;2,1 ':.3 fii 63 : 20 8 (3 6)

Standard errors are titecentel (n patenthrises It can be said with 95 percent r. erta,nty that to( each popu(atr (1) interest
the percentage of Students who responded correctly to each item is mtron 2 standard errors of the estirrited value
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GRADE 11 (continued) Percentage of Students Responding Correctly to the
U.S. History Assessment Items, 1986 and 1988

CON CHRON- PER-
IM, DESCRIPTION YEAR TEXT OLOGY SODS NATION MALE FEMALE WHITE BLACK HISPANIC

Spanish-American War
and U S

1988
1986

1 5 13 8 (1 3,
33 (1 (I 4:

3;13 '1 7,

35 5 (7
30 7 ,' 81
;101;2

36 2 0 fo
3`'i t19:

74 9 ,2 4,
773 .;( 71

73 3 12
72 (2 9i

General dales Civil War 1988 4 31 6 ( 1 1 1 ; 7 1 4 1 0 1 26 6 C ; 01 34 3 12 11 74 8 19 3, 18 9 (7
1986 32 ,1 21 3851151 2611114, 339114; 758,241 2261301

Reformation and Protestant 1988 1 29 8 )1 4) 30 7 Fl 6; 29 5 11 9; 30 9 ;11 61 26 6 (2 9i 25 7 (3 91
nroiips 1986 29 8 '1 31 30 1) t1 91 79 0 (161 298 78 8 ;7 8; 776 (4 0!

Area acautiecl In Mei ;can Wat 1988 1 29 6 (1 3! 31611 2i 7 116) 286 CI 5) 296 r? it 36 1 14 41
1986 36 7 11 3; 39 3 ,1 9( 32 111 71 352 !I 61 33 3 :3 2) 46 3 (4 51

Seneca Fah Declaration 1988 3 767,161 265,231 75 9 (1 9! 251,181 28 9 (3 7, 27 2 (4 11

1986 25 8 (1 21 272 (1 3i 24 4 i 1 8) 259,121 759,25, 22 5 (3 7)

General dates United Nations
founded

'988
1986

75 7 (1 "(U

25 ; fil
3? 3 (2 2,
34 4 (2 I(

19 8 (1 4;
17 I 9;

28 (1 5i
286,711

17 6 17 1)

16 4 17 4)
11614 61
19 3 (3 5;

eaders of women, movement 1908 24,18, 2 i1 91 2? 7 (22, 73 5 i2 0! 17 7 (3 1; 207,471
1986 72 8 :11 9, ;'35(13; 27 2 ,1 7; 74 3 ,1 2; 14 1 (30, 23, 61

Winthrop and P1,,,licis
founded colony,

1088

1986
:11 :.1,1 3;
19 5 ,0 8,

27 1 7;
194,171

70 6 7)

195 :1 1,
'9 7 (1 5,
184109,

27 5 )2 9)
21(.(311

74 4 2(
761,36)

Reconstr (Jr bon 1988 4 19 1 (1 2; '185 .1 5; 19 5 :1 4, 20 1) 0 5) 14 0 12 r."1 16 6 (4 2i
1986 2' 4 ;1 3- (.1 4, 181,16, 719,15, 69119; 209 (3 II

Average Percentage 0 Stu l.,0,,
Responding Crai,-,0!y 19811 59 -9 ;0 7, ;f; 1,7 (I :1' f 43 8 471;27,

1f.18f, '7,6; 5,1)4 2 n }5, 46 3 45 6 10 71
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GRADE 1 I

Average Percentage of Students Responding Correctly to
the Items in Each Iiimension of U.S. History Assessed, I 9SS

DIMENSION NATION MALE FEMALE

CHRONOLOGY OF EVENTS
Average Percent Correct 52 E (0 (0 576 10 91 480007;
Difference 511061 4 5 :051

DOCUMENTS
Average Percent Correct 546(061 5(15(091 529 I0 7)
Difference 1 9105) 1 7 op 5,

PERSONS
Average Percent Correct 61 1 ;06, 63 1 (0 71 593 (0 91
Difference 201051 18,05,
EXPLORATION AND COLONIZATION
Average Percent Correct 51 610 91 SA 8 :1 11 49 it 11
Difference 2 1 (0 7) 1 9 101-)

REVOLUTIONARY ERA
Average Percent Correct 596 ,0 5) 62 9 i0 6) 56 6 (0 8)
Difference 33 ,0 51 30,051

ANTEBELLUM REPUBLIC
Average Percent Correct 54 51061 59 1 50 4 (0 8,
Difference 4 6 1 1 6 , 4 1 1 0 5 1

CRISIS OF THE UNION
Average Percent Correct 543105: 2 ,0 9' 534 7;
Difference 1 0 Si 0 9 )t)

RISE OF MODERN AMERICIVWORLD WAR I
Average Percent Correct 57, 7' ..7,191 50911,9
Difference 2 3 (0

THE UNITED STATES, 1112011111

Average Percent Correct 50 5 ? 48 10 9;
Difference 6 -'1. 23:06,
WORLD WAR II/POSTWAR ERA
Average Percent Correct 116 4 : 0 7 1 63 1 1 1 1 , : ( 1 8 ,

Difference 411,0 ,1

MODERN POST-INDUSTRIAL ERA
Average Percent Correct 4 ) 7 7 . 1 1 1 , 4 , 7 '

1 4 !

Difference .(3

POLITICAL LIFE
Average Percent Currie) 1. if ')(.. 9 1. , 51 3 r (,
Difference

ECONOMIC LIFE

Average Percent Correct -+ ch ()11,, if, 8,
Difference ,

CULTURAL SOCIAL, AND FAMILY t if f
Average Per, ?tit (,:,6)/
Difference

.DMerenCe to the PIF'rPnte betwee'11)r !!31,1(r" x:1 5.)(t),(4-,(131:(rry,

Standard el tor.. are prmienreci 1n paienthe5et, it 1411 be sitet w,th 95 ne.Le,i certa,rit, 1631 for ea( or
percent correct ts within 2 stangard errors, ot the estoratcql vdr[re
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WHITE

55,, 3 r0

78103!

562106)

BLACK

43 1 i1

9511 11

SO 1 (1 51

HISPANIC

43 2 (24)
94(24)

47 1 (2 11
1 6 (0 3) 44:121 75121)

6281051 57 5 4) 505(24)
1 1(031 3611 11 105(23)

546 :09) 41 3 (1 91 41 6 (29)
30104) 10 3 (1 6) 100(28)

61 3 (05) 525(121 557126)
1 8 )03, 70(091 39124)

563!081 47411 61 5041301
1 81041 7 2 1 1 5 4 1 (2 9)

55 7 (071 52 (1 71 44 2 (231
1 4 (03, 2 1 11 41 10 1 (24)

53 8 ,0 4831111 458(231
tO 4 9 :09) '41231

531110; 43? 1 51 188061
261041 7 3 (1 5, )1 7 (2 7:

6 1 0 1 0 8 , 496 11 51 47 6 :22:
271031 AA1111 1081.221

f)(- 4 . 2 ! 2 1 ! 44 0 r3
3 4, 100081 125179;

730, 46 :11'1 46 4 12 41
8 (,),)9; 8 5 12 31

5:)1,1751
f1 10 7.

;5,9,201

1r, ,,;acpe
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1a

Average Percentage of Students Responding Corr ect4 to
the Items in Each Dimension of U.S. Histoz, Assessed, 1956

DIMENSION NATION MALE FEMALE WHITE SLACK HISPANIC

CHRONOLOGY OF EVENTS
Average Percent Correct 52 4 10 71 567(08) 47 7 (0 7) 55 2 (0 8) 403,101 42 7 (1 0)
Difference 4 4 (0 3) -4 5 (() 41 29(021 .12 1 (1 01 -96(12)

DOCUMENTS
Average Percent Correct 53 0 (0 71 53 3 (1 0) 52 8(0 8; 54 7 (0 8) 47 2 (1 1) 42 211 6)
Deference 0 3 (0 5) 0 3 (0 5) 1 7 (02) ,5 8 (1 1) -10 8 (1 7)

PERSONS

Average Percent Correct 60 1 (0 51 609(08) 59 3 (0 7) 61 7 (0 81
6 66.45101 911

49 6 (1 5)
Difference 08(04) -08(04) 1 6 (0 2) -10 5 (1 6)

EXPLORATION AND COLONIZATION
Average Percent Correct 49 0 10 71 508(081 47 0 (0 91 51 9 (0 81 36 3 (1 5) 38 6 (1 5)
Difference 1 8 (0 51 2 0 (0 6) 2 9 (0 31 -12 7 (1 4) -10 4 (1 7)

REVOLUTIONARY ERA
Average Percent Correct 59 4 (0 6) 61 0 (0 7) 57 7 (0 7) 61 7 (0 7) 50 7 (0 9) 48 8 (1 1)
Difference 16(04) -1 6 (0 4) 2 3 (0 2) -86(11) 106(12)

ANTEBELLUM REPUBLIC
Average Percent Correct 54 9 (0 81 58 5(0 8) 512(11) 57 0 (0 9) 45 20 2) 49 0 (2 5)
Difference 35,04) 37 (0 4) 2 0 (0 3) -9 7 (1 1) -5 9 (2 5)

CRISIS OF THE UNION
Average Percent Correct 53 8 (0 71 546;08i 53 2 (0 9) 55 1 (0 8) 50 5 (1 31 43 7 (1 3)
Difference 0 710 5) -0 6 (0 5) 13(121 -3 4 (1 2) -10 2 11 3)

RISE OF MODERN AMERICA/WORLD WAR I

Average Percent Correct 50 8 (0 8; 51 8 (i 0) 49 7 (0 6) 52 0 (0 91 47 1 (0 9) 43 1 )1 2)
Deference 1 0 (0 4) 1 1 (1 4) 131021 36(11) 7 7 (1 3)

THE UNITED STATES, 1020-1941
Average Percent Correct 49 4 (1 0) 52 2 (1 1) 46 4 (1 0) 52 3 (1 2) 36 7 10 8) 39 4 (1 2)
Difference 29(041 3 9 (0 5) 2 9 (0 31 12 611 1) -9 911 4)

WORLD WAR II/POSTWAR ERA
Average Percent Correct 58 7 (0 8) 63 0 (0 9) 54 2 (0 91 6 41 47 8 (0 9) 49 0 (1 1)
Deference 4 3 (0 4; 4 4 (0 5)

(1020)
0) -9 6 (1 5)

MODERN POST-INDUSTRIAL ERA
Average Percent Correct 59 2 (0 9) 63 3 (1 0) 54 6 (1 1) 61 7 (1 1) 48 8 (1 6) 49 3 (2 1)
Difference 4 1 4.) 5) 4 6 (0 6) 2 5 (0 4) 10 4 (1 6) -9 9 (2 3)

POLITICAL LIFE
Average Percent Correct 54 6 ;0 71 57 8 (0 7, 51 3 10 61 57 1 (0 81 44 3 (0 7) 45 4 (0 7)
Deference "..i2!03! 3 3 (0 3) 2 5 WI .10 3 (0 9) 9 2(1 0)

ECONOMIC LIFE
Average Percent Coirect fin (ii 91 64 2 ( 0 9 , 597 (0 9; 64 6 (1 0) 5191101 513,12)
DitterelICE 7 7 ;0 3) 23,03, 7 5 (0 2) 10 1 11 0) IC 8 il 4)

CULTURAL. SOCIAL. AND FAMILY LIFE
Average Percent Correct t52 '.., ,75, 53 4 i() 7 i 51 7 (0 6) 54 0 10 7) 48 0 (0 7) 43 9 (1 1)
Deference 1)8 04, 0 9 ii,) 4: 1 4 ir.-) 2, 4 5 '09, -86(12)
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